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“To educate a man in mind, but not in morals is to educate a menace to society.”
- Theodore Roosevelt
 

“The function of education is to teach one to think intensively and to think critically… Intelligence plus character- that is the goal of true education.”
· Martin Luther King, Jr.



Abstract
	Character education is the intentional effort to develop core ethical and performance values that are widely affirmed across all cultures in young people (Character Education Partnership, 2010).  Benefits of character education include helping students to decipher the right and wrong to make informed choices, to be more dynamic and responsive to changes, and to develop new knowledge, skills and mindsets to adapt and cope with any new ambiguity and complexity.  Most educators will agree that schools, working closely with parents and communities, play an important role to guide and reinforce character values.  
The current delivery approach of Singapore’s character education, which is known as Civics and Moral Education, is taught separately from the rest of the academic subjects.  In order for high school students to be able to think critically about moral issues, especially when facing 21st century challenges and moral dilemmas, there is scope to restructure the delivery of character education by connecting the moral and the academic domains.  While it is easier for beginning teachers to adopt a sequential category lesson (i.e. the lesson starts with a focus on the academic domain and then finishes with the moral domain), experienced teachers can apply the integrated category to classroom learning (i.e. the moral and the academic domains move back and forth).  Advantages of these approaches are less oversimplification of moral issues and more meaningful intellectual connections.  Students’ learning will also be more customized to their needs and interests.
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The purpose of this capstone essay is to articulate how character education in Singapore can be restructured to make it more effective and meaningful to students.  The target group is junior high school adolescents.  The essay will first define and state the merits of character education.  Subsequently, it will consider the existing literature on the various models used in delivering character education.  Finally, the essay will refine and adopt some of the existing models to suit Singapore context.  An application example will also be provided.
Introduction
Eight years ago, my first batch of high school students asked me the following question at their graduation ceremony: will scoring distinctions in the national examinations and articulating to a reputable college guarantee a promising future?  That question struck me as I paused and reflected my role as an educator.  Much as I wanted them to excel academically, I also wanted them to be equipped with the moral knowledge, skills and attitudes to conduct themselves professionally and appropriately when facing moral dilemmas.  To be honest, I was nervous.  If students successfully graduated with a professional degree but are subsequently arrested for corruption, to what extent am I responsible for it?  Their question also made me pondered whether Singapore education system has prepared our students well morally.  In particular, in what ways can the education system help students to internalize moral values effectively and meaningfully? 
It is my personal belief that values form the bedrock to students’ character.  Values play an important role in shaping students’ beliefs and attitudes towards self, family, community, nation and world.  To develop the moral well being of our young, it is crucial that character education instill values that will guide them to make appropriate choices.  This is even more important for adolescents, who are actively thinking and shaping their future roles in society.  As such, I believe strongly in investing quality time and effort in character education.
However, Lockwood (1997) reported that only about 5% of character education programs take place in high schools vis-à-vis 80% in elementary schools.  She also highlighted her concerns that the majority of character education programs are not focused on secondary education applications where students may participate purposefully.  Lockwood quoted Leming to explain the observation, “… the culture of elementary schools along with the culture and mindset of teachers are keyed much more toward socializing the younger child.  In high school, teachers become subject matter specialists” (p. 27).  In addition, Lockwood noted that most teachers do not instinctively process character education into their subject-content because they personally do not have those schooling experiences. 
The character education in Singapore faces similar problem.  My personal experiences suggest that most parents and educators will agree that character education is not effective to adolescents, especially those who are “at-risks.”  With a higher tendency for school failures at the ninth and tenth grade (Singapore Ministry of Education, 2008a, para. 8), and possibly lack of positive role models at home, it is crucial that schools help “at-risk” adolescents to build and strengthen their moral courage when facing moral dilemmas.  The purpose of character education, in addition to nurture students to be morally upright, caring and responsible individuals, citizens and team players, will be to reduce “at-risk” behaviors, such as truancy, tardiness, disruption during lessons, and dropouts.  Adolescents also need to understand that external driving forces (e.g. globalization, changing demographics, major global trends and issues, and rapid technological advancements) can either assist or challenge the efforts of building and strengthening values.  
The next section of my capstone essay will focus on existing character education literature.  It will include the definitions and benefits of character education.  The section will also articulate why schools need to play an essential role in character education, and closely examine 21st century challenges that students will face.  Concluding the section will be a literature review on the target group, including an analysis of adolescent developments.  
Character Education
Definition of Character Education
	There are several schools of thought of character education.  For a start, Thomas Lickona (1991) broadly defined character education as any contemporary effort at children’s moral development.  Specifically, he added character education evokes the development of the individual child’s character, typically through the inclusion of traditional, and often fixed, moral values.  Traditional values are also expressed in behavioral form as virtues, and virtues are often taught as if it were a school subject in its own right.  Ryan (1996) provided a similar definition and saw character education as the development of virtues, which is defined as “good habits and dispositions.”  The virtues will eventually help students to become more responsible and develop their maturity.  The approach to character education by Lickona and Ryan was informed by the Aristotelian tradition, and “was often embedded in a larger, conservative political framework” (Simon, 2001, p. 18).
However, Kohn identified character education as a “narrow” approach to “fix the kids” through “a collection of exhortations and extrinsic inducements designed to make children work harder and do what they’re told” (1997, p. 429).  Lickona (1998) contended that Kohn’s analysis misrepresented the views of many character educators and entirely ignored the work of partnership with stakeholders in character education.  Boyer also supported that character, in the form of virtues, to be developed in service outside schools (Boyer, 1995).  This includes service at home, religious institutions and elderly nursing homes.  In addition, Boyer (1995) recommended his character education program, Basic Schools, to focus on the development of community.  He added that successful communities have a distinctly moral emphasis such as purposeful, just, disciplines, caring.  
Simon (2001) shared the same views as Lickona and Boyer, and noted that the definition of character education has subjected to a diverse array of approaches.  Furthermore, character education has over the years included the work of both liberal and conservative educators.  In fact, schools’ character education has expanded its base to involve stakeholders such as parents and communities.  For example, the Character Education Partnership (CEP, 2010), which offered eleven principles to serve as “a guide for educators and community leaders in school, central office or at the state level” (Schaeffer, 1997), defines character education as the following:
Character education is the intentional effort to develop in young people core ethical and performance values that are widely affirmed across all cultures.  To be effective, character education must include all stakeholders in a school community and must permeate school climate and curriculum. (p. i)
In fact, the goal of CEP (2010) is to help students to develop essential human qualities such as justice, diligence, compassion, respect, and courage.  Equally important, CEP’s aim includes letting students understand the rationale to live by these qualities.  In order to achieve their goal, CEP incorporates a wide range of approaches (e.g. community involvement, school culture, social-emotional learning, positive youth development, civic education, and service learning) to promote the intellectual, social, emotional, and ethical development of students.  It is CEP’s belief that quality character education will help students to strive for excellence and become responsible, caring, and contributing citizens.   More information about CEP can found in Appendix A.
Even though the definition of character education seems to have become broader and encompasses an expanding group of stakeholders, fundamental moral values such as respect, responsibility and integrity, have remained the pillars to character development.  In this capstone essay, the definition of character education will be closely similar to CEP’s except for the inclusion of stakeholders.  I interpret the inclusion as a refinement to an approach to character education rather than a definition.  
Before looking at the benefits of character education, it is worthwhile to note that moral education is not the same as character education, and best not to be used interchangeably.  During the early 1980s, moral education refers to efforts that make kids good (Ryan, 1981).  However, by mid-1980s, the term character education was increasingly common (Ryan, 1986) and a variety of moral education programs flourish under the broad banner of character education.   In short, moral education is a sub-category of character education. 
Benefits of Character Education
The goal of character education is aptly summarized by Lickona and Davidson (2005), “Throughout history, and in cultures all over the world, education rightly conceived has had two great goals: to help students become smart and to help them become good (emphasis added).”  On a similar note, Stengel and Tom (2006) articulated character education as helping students to “acquire a clear sense of right and wrong” (p. 48).  CEP (2010) highlighted that character education provides highly effective and long-term solutions to ethical and academic issues that are of growing concerns.  By building on the works of character education, students will most likely learn how to be their best selves and put in their best efforts in their work.  CEP also elaborated that benefits of character education include building and strengthening positive school culture and climate transformation, increase academic achievements, embed a stronger sense of civility, prevent anti-social and unhealthy behaviors, and improve job satisfaction and teacher retention.  
[bookmark: _GoBack]Character education will also address growing concerns in students’ community, nation and the world.  In fact, Singapore can tap on character education and use it as a stepping-stone to prepare students for 21st century issues.  At the Ministry of Education Work Plan Seminar 2008, then-Minister Dr. Ng Eng Hen articulated that Singapore, as a young nation with very limited natural resources, will inevitably face new challenges from four major driving forces (Singapore Ministry of Education, 2008b, para. 28).  First, the changing demographics in Singapore will affect the younger generation.  Although Singapore’s population is becoming more affluent and better educated, the old age support ratio, which is the number of residents aged 15 – 64 years per elderly resident, has dipped consistently from 11.8 in 1990 to 8.2 in 2010 (Singapore Department of Statistics, 2010).  This implies not only there will be a significant increase in the number of retirees, it also means that the younger generation need to support a growing group of elderly.  Issues such as elderly care services, and raising productivity and increase in the number of foreign workers to supplement the older workforce will dominate younger generations’ concerns.
Second, even though globalization generates new opportunities and greater competition, the disadvantage is the potential polarization within the society.  Opportunity, social gaps and beliefs may widen.  Those having a head start (e.g. higher socioeconomic status) may likely continue to lead while the rest will “struggle” to catch up.  The widening gap will be more obvious if there is no support to help current students to level up and they continue to live in the same poverty cycle as their parents.  Values, which have successfully build a cohesive society, may be threaten when exposure to external influences.  As such, not only must students be open-minded to increase their awareness, knowledge, skills and abilities, they also need to be equipped with the moral courage to manage highly unanticipated and complex situations when confronted by globalization.  In other words, there is an increasing need to nurture students’ civic and social responsibility, and develop their sense of service to community and nation.
Next, Singapore is highly affected by major global trends and political issues.  For example, the impact of the 2008/9 subprime mortgage crisis in the USA affected the world economy.  Singapore was also not spared as its economy went into a recession (Singapore Department of Statistics, 2011).  When Muslim radicals attacked the Twin Towers in USA on September 11th 2001, the Malay community in Singapore faced a new set of challenge.  It was feared that the strong relationships and trust within the Malay community, and with other races would be shaken.  Fortunately, there were no tensions within and among the communities.  In fact, that episode has taught many Singaporeans not to take social security for granted, and a greater understanding has developed among the racial and religious communities.  However, if ever an attack by a Muslim extremist group is carried out on our local soil, would the current character education still able to hold all Singaporeans together?  At the same time, what is the sociopolitical impact when issues and unrest escalate in the Middle East?  
Lastly, the rapid advancement of technology posed new set of challenges to students’ moral aspects.  While newer technology, such as social networking sites, provide increase connectivity, ease of information access, and broaden students’ learning experiences, students need to inculcate the skills to navigate in a responsible and safe way.  Asian societies will feel that their traditional values, such as abstinence till marriage, will be pressured by the influence of Western culture. 
In short, the benefits of character education will help students to decipher the right and wrong, and make informed choices.  Especially in the 21st century, the values in character education can help students to be more dynamic and responsive to the changes, and develop new skills and mindsets to adapt and cope with new ambiguity and complexity.
Stakeholders in Character Education
Parents are responsible for their children’s character development.  Hoover-Dempsey and Sandler (1997) described the set of beliefs and ideas that parents have, such as how their children will grow and develop, their desirable outcomes of their children, and the practices in promoting those desired outcomes as like a set of codes formed to ensure that their children will be socially and instrumentally competent.  Compounded by the provision of basic necessities, encouragement to learn, developing of self-respect, nurturing positive peer relationships, ensuring stable and harmonious home environment, and providing sound advice at appropriate time, parents’ can positively develop their children’s social and emotional competencies (Yamamoto & Holloway, 2010).  Because of rising challenges to raise ethical and responsible children, CEP (2010) urged that the task of developing children’s character to involve parents, schools and broader communities.  For example, rather than just parents motivating and inculcating values (e.g. perseverance and integrity) to overcome academic obstacles, it is more effective when both parents and educators echo and reinforce the values.  
However, there are some parents that are unable to play their roles because they are divorced, separated or single, have little parent-child interactions due to long working hours, are ill and undergoing medical treatments, or totally non-existent.  In such cases, schools need to be even more proactive.  With students spending at least 1,080 hours in a typical school year in Singapore, there is scope for schools to create a caring and respectful environment for character education to be “intentional and comprehensive” (CEP, 2010, p. i).  
Even though most educators agree that it is unavoidable for education to consist some form of moral dimensions, not all of them will respond to it in their course of work (Stengel et al., 2006).  For instance, when teachers display responsibility to educate their students of the need to complete and hand in their work punctually and follow-up with the appropriate consequences, students will also learn about their personal responsibility to learning. On the other hand, when teachers are not following-up with students who fail to submit their assignments, are not demonstrating or enacting the value of responsibility to their students.  Students will also not have the opportunity to reinforce the value of responsibility.
There are several reasons for the teachers’ lack of follow-up actions.  The strong political pressure that demand academic accountability from teachers, heavy focus on the “professionalizing” of teachers to be excellent in academic content and delivery, and over-emphasis on academic placing above character have resulted in the absence of follow-up actions (Stengel et al., 2006).  When parents and school administrators are holding teachers accountable for students’ test-scores, it is not surprising that character education is given a lower priority.  More time and efforts are allocated to academic content and improvement of test-scores than the teaching of values.  In addition, some teachers perceive character education as a one-sided affair.  Such teachers are more reluctant to pursue their students’ schoolwork as they opined that it is the students’ duty and not theirs.  In my personal experience, there is also a group of teachers who prefer to teach and spend more quality time with their own school-going children than someone else’s children.  Most of these teachers are unwilling to become “surrogate parents” as they prioritize their children’s needs above their vocation. 
There are no simple solutions to address the lack of prominent stakeholders in students’ character development.  Fortunately, most parents and educators are playing an active role in character education.  Moreover, there are other resources available that will benefit most students, such as professional character programs that are run by experienced external vendors.  
Target Learners- Adolescents in High Schools
As mentioned earlier, the target group is adolescents.  Adolescence is a period of time where students will undergo a unique human developmental phase- the “transition from the primitive to the civilized” (Choudhury, 2010, p. 161).  This sub-section will highlight three crucial adolescent characteristics that character educators need to consider.  First, adolescents, through a series of self-discoveries, will establish their self-identity at this intense phase.  Taking reference from their surrounding environment, adolescents identify and follow role models, such as immediate adult family members, relatives, educators, community figures, peers, and even prominent public figures, when developing their sense of self.  It is through the influence of wider sociocultural context on content and valence of self-representation that adolescents made up their own thoughts and attitudes (Blair and Diamond, 2008).  
Second, adolescents weigh relationships very heavily, and drastic changes in adult and peers relationships are expected.  In particular, adolescents face huge psychological challenges to balance the diversifications of relationships formed in their earlier period of lives (e.g. family members and long-time peers) with those that emerge during adolescence (e.g. classmates, romantic interests, and external adult mentors) (Collins & Steinberg, 2008).  Because of adolescents’ cognitive development to think more critically and abstractly, most of them display increasing independence.  They also request for more autonomy from their parents, teachers or other authoritative figures.  In fact, peer influence is so powerful that it should not be overlooked.  This is because most adolescents are willing to succumb to social pressure and modify themselves to fit into the groups.  A huge challenge that adolescents may face is when they face complex social situations under conditions of strong emotions (Rubin, Bukowski, Parker & Bowker, 2008). 
Lastly, most adolescents are vulnerable to external views of themselves and open to experimentation.  As puberty not only causes a series of uncontrollable physical changes in adolescents’ bodies, it is not surprising that most adolescents are greatly concerned about their self-image, such as weight or acne issues, and the way others think.  Most students’ self-esteem and self-confidence will be affected by how others perceived them.  In addition, because of hormonal changes, adolescents develop greater awareness of their sexuality and may expose themselves to risk-taking behavior, such as experimenting sexual activities.  This is crucial since studies have shown that adolescent sexuality is a predictor to behavioral problems such as delinquency and drug use (Giordano, Manning & Longmore, 2010, p. 984).  Along with adolescents’ ease of being involved in reckless acts, including challenging authority, adolescents may walk down the wrong path.  
The issue of school failures, if not addressed early, will have detrimental social and economical effects on the society.  As a high proportion of them may neither have sufficient guidance nor supervision at home, they may get themselves involved in petty crimes (e.g. shoplifting, pick-pocketing) or exhibit nuisance behaviors such as disruption of public peace.  When school dropouts are detained or send for rehabilitation, financial resources that can be used on more productive and meaningful areas, such as healthcare and education, are channeled to mend social cracks.  At the same time, because most school dropouts lack competent knowledge and skills to perform in an increasing complex and sophisticated job scope, they will eventually become low wageworkers in the workforce.  Chances of their children living in the same poverty cycle are also high.  
In order to prevent students from school failure, it is pertinent to consider the interrelations between emotional and cognition.  Blair et al. (2008) suggests that “a focus on developing emotional, attentional, and behavioral regulation in children… is likely to be a more effective strategy in promoting school success throughout the school years than a sole focus on acquiring academic content…” (p. 908).  Put it simply, the educational approach should be a holistic one.  This means that not only should schools help their students to reach their fullest potential academically, more importantly, schools need to equip students with the tools to make sound decisions when facing life tests and moral dilemmas.  The goal will be to equip adolescents with the ability to self-regulate themselves to make responsible moral decisions through character education.  
In short, character education, especially the delivery, will be more meaningful if it considers adolescent developments.  This is especially so if we want “at-risk” adolescents to be equipped with the ability to self-regulate themselves when face with moral dilemmas.  As adolescents spend most of their time in schools, it is essential that schools develop a character education model that can effectively help adolescents to internalize the right values.  The next section will summarize the literature of some of the existing character education models.


Conceptual framework
It is inevitable for schools to engage in inculcating values to students even if they do not acknowledge it (Noddings, 1992).  In an academic setting, teachers classify students as “good” when students obey rules and regulations such as sitting at the assigned place and talking at the appropriate time.  Conversely, when students walk across the classroom to borrow stationery from their classmates without permission, teachers classified students as “bad.”  Stengel et al. (2006) categorized the above observation as the invisible part of character education, and suggest schools to make it more explicit in an academic setting by looking at two domains - the moral and the academic.  They explained that while the moral in the context of schooling is “about making sense of our lives through interaction (and)… it is the domain of what is worth doing” (emphasis added, p. 27), the academic focuses on content area such as “the creation of common understanding and the processes that get us there… it is about coming to know what others know (and)… it is the domain of what’s worth knowing” (emphasis added, p. 29). 
There are five types of relationships between the moral and the academic: separate, sequential, dominant, transformative, and integrated.  In the separate category, the moral and the academic operate independently from each other.  Examples of this category are character education taught separately as an individual subject, and service learning where students reflect on the help they give others but not to subject-content (Howe, 1997, p. iv).  Advantages of the separate category are the ease of implementation in school settings as the lesson is clearly specified, and it is not necessary to rethink the impact on existing academic curriculum.  However, there are two disadvantages of this category.  Because the instructions and the content are usually direct and directive respectively, it leads to an oversimplification of moral situations and lack of intellectual activity.  For example, most of the time an ideal virtue, such as honesty, will be the focus of the lesson with no connection to honesty in reporting statistical data and trends during high school math lesson.  Moreover, because the moral and the academic are treated discretely, conservative parents may focus on just the moral and accuse the schools’ character education of indoctrination. 
In the sequential category, attention to the moral or the academic precedes and is instrumental to the other.  Indeed, students need to achieve some level of moral developments before it can meet the demands of the academic component and vice versa.  An example is the Character First program by Joseph Gauld (1993) where it strongly believes that “the character excellence is the foundation of and the means to achieve academic excellence” (p. 19).  Gauld stated that every student face different set of challenges.  For instance, top students will not get good grades until they have demonstrated genuine curiosity and learned how to share his gift with others.  A pro of this category is that teachers can directly view moral concerns as an instrumental to academic concerns and vice versa.  Furthermore, it offers a more complex analysis as it goes beyond mere recognition of the moral alongside the academic, and seeks to uncover potential links between the two domains.  However, teachers, who begin with moral, may lose sight of the other domain and never get to the academic, and vice versa (Stengel, 2006, p. 79).
	The dominant category stated, “the moral and the academic constitute distinguishable sets of concerns, both relevant to education but clearly not occupying equal educational space or demanding equal attention” (Stengel et al., 2006, p. 39).  In other words, either the academic or the moral commands so much attention that it eclipses the other domain and controls the attention and prioritization.  Marva Collins’ way of starting with a rich and meaningful academic curriculum and leaving the door open to talk about moral issues (Collins & Tamarkin, 1990) is a good example of the academic dominating the moral.  While the upside of the dominant category is that schools are very clear and focused on their academic goals, the downside is the assumptions of homogeneity of students’ needs and teachers educational beliefs.  More importantly, if the moral is the dominating domain, schools may face conflicting views between the secular and religious institutions.
	When school curriculum and programs contain significant blending between the moral and the academic, albeit one-directional, it is said to be in the transformative category.  An example of a moral transformative category is when the moral concerns leads to the reshaping of the academic.  An excellent illustration is the work of Noddings (1992) on a caring curriculum in the challenge to care in schools.  There are three advantages of the transformative category: (1) believers bind social and educational positions strongly, (2) character education program is careful not to indoctrinate students, and (3) the importance of developing on one’s opinion.  However, Stengel et al. (2006) noted that the widespread use of holding educators accountable for students’ test-scores would complicate matter and face resistance from some school administrators and parents.  As such, the transformative category is not a straightforward category to implement.  Because it is unidirectional, there maybe no proper closure to the earlier domains.  In addition, school administrators and educators may lack the skills to implement and execute the transformative approach successfully. 
	The last category is integration of the moral and the academic.  This category is recognized when teaching and learning do not distinguish the moral and the academic except for purposes of analysis.  Stengel et al. (2006) elaborated that while the academic purposes have moral import, the moral standards guide activities that are clearly academic.  The blending is also bidirectional and not really distinguishable.  For example, Bob Peterson (1995) shifted away from Freire’s “banking” metaphor, which is seen as teachers imparting information (or depositing money) into students’ minds (or banks) (Freire, 2007).  This common approach dictates what students’ knowledge will be, and limiting it to the types of knowledge and skills.  Continuing the metaphor, students may be left with little understanding of the rationale behind the teacher’s authority to “fill the mind”, and the reasoning behind the particular “knowledge” chosen.  Peterson, instead, preferred to adopt Freire’s dialogic approach of putting students’ experience at the center of attention and respect individual students’ culture and language.  In that way, Peterson’s students were abled to think critically their social situation and work towards in changing it.  The main advantage of the integrated category is the moral and the academic are so deeply intertwined that it “incorporates moral, spiritual, and political commitments with an academic and intellectual vision” (Stengel et al., 2006, p. 130).  In fact, there is no direct instruction or specific knowledge and skills that students must master.  Students’ thinking and experiences are the key drivers in their learning.  However, there are three disadvantages in this integrated theory.  Because the moral and the academic are blended, it is very complicated to represent the practice with language (Ball & Wilson, 1996).  When students describe a mathematical process, they will need to use mathematical terms.  However, the mathematical terminologies may not be applicable in moral situations.  For example, even if students can quantify the percentage decrease in crime offences committed by high school students, it does not necessary translate to a percentage increase in morally-sound students.  Other disadvantages are the lack of information on how to really develop the integrated approach and the need to tolerate ambiguity in the lesson outcomes.  The latter may cause discomfort to beginning teachers who are more inclined to follow guidelines and standards. 
	This section has looked closely at the literature regarding the ways moral and academic domains can interact to provide meaningful character education.  The five categories are useful to analyze Singapore’s current character education position.  More importantly, it will help to decide on an appropriate approach that will make character education more effective and meaningful.  The next section will refine and adopt suitable models.  An illustration will also be presented to demonstrate how the models can be applied to Singapore context.  It will also include considerations when teachers are looking at the interactions between the moral and the academic domains during their lesson planning. 
Approach to an Effective Character Education
Singapore Context
	Among the five categories, the separate category strongly resembles the current character education in Singapore.  Singapore’s character education curriculum is known as Civics and Moral Education, or CME in short.  Depending on the level, 60 to 90 minutes of core curriculum time will be allocated to CME each week.  Specialist from the teaching fraternity will review the CME syllabus every six years after considering the nation’s concerns and global trends.  The latest review was in 2006 and implemented in 2007.  The syllabus framework will stem from personal values such as respect, responsibility, integrity, care, resilience, and harmony and harness individual beliefs, attitudes and behavior (Singapore Ministry of Education, 2006).  It will then consider self, family, community, nation and world before translating into moral knowing, moral feeling, and moral action as shown in Figure 1.  Please see Appendix B for a summary of the syllabus. 
The content and standards in CME is up to date and appropriate for Singapore context.  However, there is room for improvement, especially in the teaching approaches.  Because the moral and the academic domains are treated very discretely, it strongly exhibits the negative characteristics mentioned by Stengel et al.  That is, teachers’ instructions are usually very straightforward and there is no customization to suit the needs of the students.  Moreover, class discussions on moral issues are often oversimplified and lack meaningful intellectual connections.  
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Figure 1: Relationship between moral action, knowing and feeling. 
Another worrying concern is that most teachers and students treat CME very lightly.  The heavy emphasis on high-stakes national test and academic standards has caused some teachers to convert the allocated time for CME into their own subject content.  It is also not surprising that some teachers barely prepare for the CME lesson.  As a result, teachers have overlooked an important component of holistic education.
Parents too have mixed concerns over CME.  Like teachers, some parents opined that dedicated time to teach CME would reduce valuable time and attention on the academic curriculum.  However, what some parents worried most are the perspectives that CME takes.  While a group of them may worried that CME is taught from a religious angle or more inclined to a particular race, others are concerned that CME is taught in a secular manner that shifts away from their family conservative beliefs.  As a multiracial and multi-religious country, Singapore is very sensitive to any issues that can create tensions between different races and religions.  Thus, it is crucial that CME specialists deliberately ensure that the syllabus stay secular and to avoid causing any strains in the current racial and religious relationships.
Nevertheless, schooling should not be only academic.  Indeed, almost all educators would agree that schooling plays a significant role in both the moral and the academic.  As Stengel et al. (2006) clearly stated that our goals of education is for “students to be knowledgeable, competent, and culturally literate… but we also want kids to be… good neighbors, responsible citizens, thoughtful colleagues, caring friends, loving parents.  We want our children to reflect our best selves and to take their place in the community” (p. 7).  As a first-world nation, “business interests and well-being of students are not the only interests; intellectual, moral, spiritual, and civic concerns also matter” (p. 15).  In other words, “excellence in education cannot be achieved without intellectual and moral integrity coupled with hard work and commitment” (NCEE, 1983, para. 8).  The question is how can the teaching of character education be restructured to make it more effective for students? 
For a start, there is definitely scope to step out of the separate category and connect the moral and the academic domains in more relevant and meaningful ways.  The dominant and transformative categories will not be suitable as the former trades complexity for focus and the latter is idealistic (Stengel et al., 2006).  Because of the complexities in both categories, it may also not be easy to source for trainers to equip teachers with the skills to plan the curriculum.  The sequential and integrated categories are different.  Both will definitely touch on the moral and the academic domains, and it is more progressive for teachers.  While the sequential category can be used as a starting point for beginning teachers to link the moral and the academic, the integrated category can be adopted by teachers who have longer teaching experience and have achieved a level of expertise from the sequential category.  Teachers practicing the integrated category will also be able to blend the moral and the academic, and able to switch within the domains effectively.  
I will provide brief examples to illustrate how the sequential and integrated categories are progressively suitable for teachers in the remaining sub-section.  Since beginning teachers are more familiar with the academic content, it may be easier for teachers to begin with the academic domain in the sequential category.  For instance, while Home Economics teachers are designing and delivering lessons on the importance of a healthy and balance diet, they can end the lesson by considering the CME objective of “promoting harmony and social cohesion in a multiracial and multi-religious society” (Singapore Ministry of Education, 2006, p. 7).  In other words, the lesson can conclude with the importance to observe food constraints bounded by different religious practices (e.g. Muslims cannot consume pork).  It should be noted that the moral and the academic domains are linked sequentially in one direction. 
In integrated category, teachers may first identify the key objective in CME, such as students be “open-minded and non-judgmental when considering the views of others” (Singapore Ministry of Education, 2006, p. 6).   Using a History lesson on illegal moneylending by secret societies in Singapore during early 1950s, not only should students be able to articulate the fears and harm that were caused by the secret societies (e.g. kidnapping of borrower’s family members or vandalizing the borrower’s property when they failed to repay the loan), students should also take the perspective of the lack of proper financial assistance for people who are urgently in need of money.  Another example of integrated category can be the discussion of filial piety during mathematics.  Newspaper reports of children abandoning their old and fragile parents in nursing homes can trigger the teaching of trend analysis and statistics to highlight the issues related to the aging population in Singapore.  Subsequently, teachers may switch back to the moral domain by facilitating a discussion on “Should children take care of their aged parents even if they were physically or emotional abuse by them?”  It must be highlighted that the integrated approach should be student-driven.  As such, depending on students’ needs and interests, the above examples may or may not happen.
	The remaining section will share an approach of how beginning and experienced teachers can incorporate both the moral and the academic domains into their lessons.  It will also contain a useful self-check list for teachers when considering the moral and the academic domains.  Modes of assessments and implications, including potential challenges, will be highlighted towards the end of the section.  
Curriculum and strategies
	As mentioned earlier, it is best for beginning and experienced teachers to adopt the sequential and integrated approaches respectively.  For a start, both group of teachers need to consider the moral and academic elements while designing their lesson.  A list of useful considerations edited from Simon’s (2001, p. 37) Moral questions in the classroom is shown in Table 1. 


Table 1: Academic and moral domains considerations when planning a lesson
	Academic Domains

	Pedagogical coherence (order)
	· How do the topics addressed in a given class fit into the larger picture of the course and the educational program as a whole?
· What connections are made between “small pieces of information” and “big ideas”?
· How will the current topics help to prepare for future lessons?

	Intellectual honesty (depth)
	· Are class activities designed to encourage thinking processes that are used by skilled adults in similar fields in non-classroom contexts? 
· Does the material seem reduced or oversimplified?

	Assessments and Critical reflection 
(Use of evidence and alternate interpretations)
	· What knowledge and skills must students display to demonstrate their academic competencies?
· Is there respect for and training in the marshaling of evidence and the consideration of alternate interpretations?
· Is credence given to doubts and dissenting opinions?
· To what degree does the teaching encourage students to notice, reflect on, and revise preconceptions?
· To what degree does the teaching facilitate the finding of common ground between apparently divergent opinions?

	Moral Elements

	Queries connected to how human beings should act
	· Discussions of the past, present, and future effects of individual and societal actions on the well being of other human beings, other living things, and the earth.  If possible, discussions should also include moral dilemmas.

	Queries into life’s meaning and the human place in the world
	· Discussions of such things as the goals of a good life and the relations between people and the natural world.

	Queries into the unknown
	· Discussions of things beyond our ken like the sources of life, the sources of evil and suffering, and the possibility of gods and religions.

	Exploration of universal existential concerns and ways of knowing
	· Discussions of such concerns as beauty, health, death, friendship, and love, and nonintellectual kinds of knowledge such as “body knowledge” or “knowledge of the heart.”


In addition, it is important for students to feel comfortable in contributing their opinions during class discussions.  As such, teachers need to create a learning environment that is open to personal views, and if possible, free from discriminations.  Simon (2001) shared five useful pedagogical considerations for teachers during the delivery of each lesson, which I have edited to consider high school adolescents.  The first consideration is to create ways for all students to engage in discussions and participate fully.  In other words, there is a need to establish a structure or platform for the least vocal students to express their thoughts.  On one hand, students who have ample practice on expressing themselves will often lead open classroom discussions.  On the other hand, students who are shy or quiet may be uncomfortable to share their thoughts in class.  In order to facilitate and encourage these least vocal students to contribute and share their ideas, teachers can craft lessons that move back and forth with writing and speaking.  This can be done individually and within small or large group discussions.  Simon (2001) noted that most of the time, students who have difficulty expressing themselves vocally will do better if they have the opportunity to write or even draw their thinking individually.  Subsequently, the students can work on their thoughts by sharing or “rehearsing” with their partner, and then eventually moving on to small and larger groups.  In this way, students will be more confident in expressing their thoughts.
The second consideration is to avoid polarization during discussions.  The roles of law enforcers, lawyers, religious leaders and politicians often paint a picture that our society is binary.  In other words, there are only two sides to issues- right or wrong.  In a moral dilemma, this is not always the case.  For example, is it right for a man to steal money to pay for his mother’s hospital bills?  Because the key goal of exploring moral issues is not to take sides, but to deepen our thinking, teachers need to be mindful to reveal gray areas, seek common grounds or build consensus (Simon, 2001).  This is especially so in the 21st century, where students will find themselves confronted by moral dilemmas and challenges that cannot be anticipated.  
Third, support students in developing an informed opinion.  Because peers relationships are ranked very high among adolescents, occasionally they may not give concrete evidence and say things that their peers would want to hear.  The key approach will be to stay close to the discussion objective, and ensure teachers or students facilitators to keep tab of it.  Every student has their right to form their opinions on moral issues, but what is crucial is how those opinions are formed, and if they can find supporting evidence to back them up.  In addition, regardless of their personal opinions, students must learn to accept their peers’ opinions, particularly those who come from different sociopolitical context.  
The fourth consideration is a continuation of the previous point.  When more evidence is gathered, students are encouraged to shift their opinions as warranted.  In other words, when students change their opinions along the way, they should not be interpreted as wishy-washy or fence sitter.  Because moral issues are often very complex, teachers and students should acknowledge the change of opinions as the result of more in-depth knowledge, analysis and thinking.
Finally, it is essential that students learn the tools of discussion along with the content of the discussions.  Discussions in the classroom will be more rewarding if ground rules are made by the class and listed explicitly to all.  In this way, students will be able to build on each other’s contributions and learned to counter their peers’ points in a respectful manner.  Teachers can provide cue cards such as “I would like to build on what was said” or “I am not sure I agree with what was said” to facilitate students’ class contributions.  Simon (2001) also shared another tool that students need to learn, which is the need to balance the airtime among right, wrong and gray issues.  A deeper thinking of moral issues will need to consider situations that have no clear solutions.  When students consider all moral tradeoffs, and able to articulate and justify their decisions, then they have fulfill the goals of character education.
Assessment
	Unlike assessing academic content, it is a challenge to measure the success of character education.  In fact, regardless of the level of difficulty, academic content is often more straightforward when identifying the correctness of the answers than character.  Standardized assessment rubrics for academic content can also assist teachers in defining students’ level of understanding of a particular concept.  For example, even though students have gotten the final answers wrong in a mathematical problem, they have demonstrated a competent level of proficiency if they are able to demonstrate the right methods or procedures.  In terms of assessing the academic domain, teachers should continue to use their professional judgment to determine students’ level of competency.  The academic assessment can be formative, summative, or both.  It has served its purpose as long as the assessment measure students’ academic learning fairly and accurately.
However, this is not the same when assessing students’ character.   When students give morally sound answers, it does not always translate into moral actions.  For instance, although students can articulate the harmful effects of smoking, it does not mean that they have not or will not picked up smoking.  Indeed, most of the time, students will give morally right answers that adults want to hear and take precautions to avoid “getting caught.”  
In addition, it is a challenge to standardize students’ character to grades.  How is a grade ‘A’ student different from a grade ‘B’ student in terms of character assessment?  More importantly, what are the benefits to label students’ in terms of grades?  Clearly, I cannot see the advantages or comprehend the meaning of the letters assigned to students’ character.  Furthermore, unless all teachers get to assess students’ character, students maybe unfairly graded by the overall teacher in-charge.  
On the other hand, it is essential for educators to have some forms of indicators to justify the level of success of the schools’ character education program.  This can be from interviewing of students on their most recent demonstration of character values.  Students will also need to provide evidence to illustrate how they have display some of the character values.  For instance, teachers can have informal conversations with students on the most recent examples of them exhibiting the value responsibility or respect when working in teams.  Students are also encouraged to reflect and document their thoughts of the moral dilemmas that they have recently faced.  It should also include how they have resolved their dilemmas, including the reasons behind their deciding actions and potential implications.  Teachers will be able to have a sense of the success of the overall character education through students’ reflections.  At the same time, teachers should note that there are no right or wrong answers for moral dilemmas solutions.  It is about the considerations that students have taken into account when making the informed decisions.
Applications
	An example of the sequential and integrated category will be illustrated in this sub-section.  The key difference between the two is that while the academic domain will precede the moral domain in the sequential category, it does not matter whether it begins with the moral or the academic in the integrated category since both domains are blended together.  In other words, whereas the sequential category lesson is unidirectional and will end with the moral domain, the integrated category lesson will see both domains alternate with each other.
A possible application can start from observing issues related to the 21st century.  In this case, I am focusing on the aging population.  As shown in Figure 2, this application will show how character education (i.e. the moral domain) can be connected with English, Mother Tongue languages, Mathematics, Science, History, and Art and Design (i.e. the academic domain).  Each subject-content has opportunities for moral discussions and academic learning.  
Starting with the sequential category lesson and using the academic domain of English and Mother Tongue language as an example, teachers can design lessons that require students to consider grammar, vocabulary and language tone when designing a brochure to educate and increase elderly’s awareness of being victims of petty crimes.  In this exercise, students will also discuss the impact and solutions when the elderly become the victims.  Morally, they can discuss their responsibility in generating awareness among the elderly.  It should be noted that the sequential approach could end here.  


FIGURE 2: Example of the moral and the academic domain on the theme of aging population
However, experienced teachers, who are keen to use the integrated approach, may want to move the exercise forward.  While discussing the moral responsibilities and dissemination of information, students and teachers may discover that some elderly are illiterate.  Furthermore, there maybe a group of elderly who are very obstinate and refuse to take the safety precautions as recommended by the students.  The class may also conclude that creating brochures is not sufficient and ineffective.  To address these issues, students may want to design simple comic strips or posters.  They may even want to spread their message by going to every single elderly home.  Clearly, the moral domain has raised some issues and shifts the focus back to the academic domain.  Not only must students learn how to articulate their objectives clearly in different languages, they need to be mindful of their tone and body language.  In fact, students have taken a proactive approach to their learning and demonstrate social justice.  Moreover, students, who lead and take ownership of their learning, will also tend to be more intrinsically motivated.  
It is worthwhile to note that lessons using the integrated approach may not go according to what the teachers have originally anticipated.  This is fine as the students are initiating and taking charge of their own learning.  The above example is just one of the possibilities.  I have also suggested other examples in different subject content.  The integrated approach will also be more beneficial if the subject teachers collaborate to explore the “aging population” theme.  In this way, students can relate to the knowledge and skills from other subjects.  For example, students can analyze and plot a graph to demonstrate the trends in petty crime rates among the elderly during their mathematics lessons.  The graph can also be presented in the brochure.
Implications
Even though I strongly believe that teachers should connect the moral and the academic domains using either the sequential or integrated categories, the educational system may continue to create pressure for teachers to separate academic responsibilities from moral responsibilities (Stengel et al., 2006, p.5).  In fact, most teachers may still overemphasize the academic and ignore the moral domains.  As a result, character education or CME may stay neutral and seen as another mandatory curriculum.  In other words, teachers will focus on academic instructional delivery and assess students’ absolute performance.  While doing so, some teachers will neglect the moral message that they are sending and fail to validate the values that students are developing.  For character education to be successful, teachers must change their mindsets and believe in the power of the moral and the academic domain connecting together to imbue the right values on students.  Teachers also need to make an effort to consider both the moral and the academic.  Starting either the sequential or integrated category small, and partnering with other teachers are good initial attempts.  Through reflections and feedbacks from other teachers and students, teachers can then proceed to expand their approach to a bigger scale.
It should be highlighted that when teachers are delivering the lesson that contains both the moral and the academic domains, they may encounter the following three types of missed opportunities (Simon, 2001).  First, teachers may raise the moral issue but does not foster the discussion.  Second, students may raise the moral issue but is cut off by their teachers.  Third, either teachers or students raised the issue but it is made in an unfocused or superficial manner.  In addition, Simon (2001) noted that careful considerations and balance between the academic and moral dimensions is needed to make learning intellectually challenging and morally meaningful.  In short, teachers need to facilitate the blending of intellectual inquiry and the rich meaningful talk about meaningful matters.  In this way, the lessons will constantly engaged students. 
Conclusion
Education consists of both the academic and the moral domains.  In order for Singapore students, especially high school adolescents, to be equipped with the knowledge and skills to face 21st century challenges, it is important for both domains to be connected.  Beginning and experienced teachers can incorporate effective character education using sequential and integrated categories respectively.  In this way, character education will be more effective and meaningful to students. 
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Running Head: APPROACH TO AN EFFECTIVE AND MEANINGFUL CHARACTER EDUCATION IN SINGAPORE

Appendix A
Character Education Partnership
(Source: http://www.character.org/11principles)
No single script for effective character education exists, but there are some important guiding principles.  Based on the practices of effective schools, the Eleven Principles of Effective Character Education form the cornerstone of CEP’s philosophy on how best to develop and implement high-quality character education initiatives. As broad principles that define excellence in character education, the 11 Principles serve as guideposts that schools and others responsible for youth character development can use to plan and evaluate their programs.
The eleven principles are:
1. The school community promotes core ethical and performance values as the foundation of good character.
2. The school defines “character” comprehensively to include thinking, feeling, and doing.
3. The school uses a comprehensive, intentional, and proactive approach to character development.
4. The school creates a caring community.
5. The school provides students with opportunities for moral action.
6. The school offers a meaningful and challenging academic curriculum that respects all learners, develops their character, and helps them to succeed.
7. The school fosters students’ self-motivation.
8. The school staff is an ethical learning community that shares responsibility for character education and adheres to the same core values that guide the students.
9. The school fosters shared leadership and long-range support of the character education initiative.
10. The school engages families and community members as partners in the character-building effort.
11. The school regularly assesses its culture and climate, the functioning of its staff as character educators, and the extent to which its students manifest good character.

Appendix B
Summary of Civics and Moral Education (CME) in Singapore
(Source: http://www.moe.gov.sg/education/syllabuses/)
Nurturing Good Values 
The CME syllabus is based on the principle that an individual’s beliefs, attitudes and behavior stem from his personal values.  It is important to focus on nurturing sound personal values in our students so as to develop good character in them.  For students to internalize and practice good values, they should know what good values are, be able to reflect on and come to an understanding of why it is necessary to uphold these values.  They should also be provided with opportunities to put the values into practice.  This can be achieved through understanding the relationship between moral knowing, moral feeling and moral action in the development of a morally upright individual.
Moral knowing refers to the cognitive aspect of morality, which involves knowing what is right and good.  Students will be able to define good values, formulate sound moral principles and explain what constitutes good character and right conduct.  The skills related to moral reasoning, critical thinking, responsible decision making and problem-solving, and effective communication also form an important part of moral knowing.
Moral feeling refers to the affective aspect of morality and constitutes the bridge2 between moral knowing and moral action.  It involves a sincere belief in and commitment to uphold good values.  It inspires us to carry out actions that are in accordance with the values and beliefs we hold.  Moral feeling also motivates us to consider the consequences of our actions and the feelings of others when faced with moral issues.  Self-reflection skills are important in building greater self-awareness and help us align our thoughts and actions.
Moral action refers to doing the right thing, where we base our decisions and actions on moral knowing and moral feeling.  It not only comprises the will and competencies required to engage in moral action, but also the development of good habits3 as a result of consistently engaging in moral action.  The implication of this is that students must be provided with many and varied opportunities to put good values into practice.  Relevant skills for moral action include social and communication skills, such as those related to goal setting and conflict resolution.  When behavior and actions are consistently moral, and rooted in moral knowing and moral feeling, the individual, featured at the core of the triangle, develops into a person of good character.  We thus need to ensure that the right values are in place to elicit appropriate conduct from our students.  The individual at the core also emphasizes the need to develop a moral person from within.  We want to nurture intrinsic motivation in our students so that they will act from the basis of their own beliefs and value system rather than from external compulsion or rewards.
Objectives for Moral Knowing
At the end of the CME (Secondary) program, students will be able to:
−	Know what is right and good
−	Formulate sound moral principles
−	Know the principles involved in making sound moral decisions
−	Understand the importance of family and their role in it − consider multiple perspectives when making moral decisions
−	Be open-minded and non-judgmental when considering the views of others
−	Practice moral reasoning and critical thinking when making decisions
−	Understand the need to maintain social cohesion and the importance of racial and religious harmony
−	Know the values essential to the well-being of our nation including Our Shared Values and the Singapore Family Values
−	Know their roles in the community, nation and the world
Objectives for Moral Feeling
At the end of the CME (Secondary) program, students will be able to:
·          Develop a sincere belief in and commitment to uphold and practice moral values
·          Recognize the need to clarify their values and actions through understanding their feelings, so that they can consciously take a moral stand
·          Consider the feelings of others when faced with moral issues
·          Develop intrapersonal skills e.g. self reflection
Objectives for Moral Action
At the end of the CME (Secondary) program, students will be able to:
· Base their decisions and actions on moral knowing and moral feeling
· Put good values into practice
· Develop good habits as a result of consistently engaging in moral action
· Practice good social and communication skills be responsible in their actions
· Promote harmony and social cohesion in a multiracial and multi-religious society

Aging Population


English and Mother Tongue Languages


Mathematics


Science


History


Design brochures to educate elderly on ways to avoid becoming victims of crimes


Using statistics to analyze the top 5 diseases that elderly are most likely to be susceptible


Identify ways to help homes of the elderly to save money on their electrical bills


Compare and contrast the lifestyles of past and present, including their contributions to make Singapore what it is today


Art and Design


Create a photo montage to show appreciation to our pioneer























