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ABSTRACT
When contemplating which Capstone experience to select, I chose to look at which product would be most beneficial for me upon completion of my degree. As a graduate candidate who plans to immediately return to the classroom as a pre-school or pre-kindergarten teacher before opening an independent early care and education center, I felt the project would best serve my interest as it would result in the creation of a product for classroom use. This project contains four parts: a literature review, a set of interactive read-aloud lesson plans, literature – based activities, and other suggested titles.

Literature Review

Widely discussed in the field of education is the achievement gap of African American students.  Several scholars have suggested that students require instruction and curriculum that takes into account and connects to their cultural differences1, 2, 3.  One such theory is that of culturally relevant pedagogy4, 5. The literature review, an attempt to provide theory and research to support those learners, provides an overview of culturally relevant pedagogy and an in-depth look at African American children’s literature, a form of culturally relevant teaching.  It concludes with a brief discussion of interactive read – alouds to provide a model/framework for curriculum planning and instruction.
Selection Criteria

Using Hefflin and Barksdale (2001)5 as a reference, two selection criteria scales were created.  These scales, High Quality Picture Book and High Quality African American Children’s Literature were used to evaluate Just Right Stew for use as a high quality piece of African American children's literature.  Collectively, the scales require the reviewer to look at features such as character and their portrayal, plot, language,its use, theme, illustrations, its authenticity, and cultural accuracy.  Their inclusion in this writing serves as an example of the process that should be used to select texts appropriate for the target audience. In this case, three and four year old preschool children.
Interactive Read–Alouds
The set of interactive read-alouds contained in this project function as an example of the curriculum one can plan using African American children’s literature.  In order for these to be effectively used, teachers must promote and maintain a classroom environment that supports open dialogue6, 7.  No student should feel ashamed or embarrassed for participating in the conversational exchange that is characteristic of interactive read-alouds.  Student thought must be encouraged and nurtured.

Literature – based Activities

This section of the project offers various activities that can be used to extend the literature across multiple subject areas.  These suggested activities include outlines that contain connections to TN Early learning standards, as well as assessment ideas.  By listing materials and instructions for the teacher, educators have an idea of the type of learning context suitable for the listed activities.

Suggested Titles

The final section contains an annotated bibliography of other titles related to families and traditions.  These may be used in conjunction with Just Right Stew in a unit on families.  Included in the list is an anthology of poems, a book suitable for beginning and/or young readers, and other texts for classroom read-alouds.
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After researching Ladson-Billings’ concept of culturally relevant pedagogy, thoughts on how to use the theory in personal classroom practice began.  Interests in literacy development, early childhood education, and the instruction of minority students led to a focus on African American children’s literature.  To become more knowledgeable on the subject, this literature review was conducted. Beginning with an overview of Ladson-Billings’ theory and its relation to African American children’s literature, the review proceeds with a definition of the literature, its developmental history, effects and benefits of usage, and  presentation of criteria for evaluating and selecting literature pieces to use for culturally relevant teaching. The final section provides a brief discussion on using interactive read-alouds as a framework for using African American children’s literature in the early childhood classroom.
African American Children’s Literature: A Tool for Culturally Relevant Teaching

To effectively use African American children’s literature as a culturally relevant teaching tool an understanding of both culturally relevant pedagogy and African American children’s literature is necessary.  It is virtually impossible to be effective in the application of a tool without an awareness of its underlying theory.  All instruction must first be for the benefit of the student; therefore, educators must understand the theoretical framework of their instruction, as well as the instructional tool itself. 

Culturally Relevant Pedagogy

With a primary goal of empowering students to critically examine the society in which they live and work for social change, Ladson-Billings defines culturally relevant pedagogy as an oppositional pedagogy that recognizes and celebrates African and African American culture (Ladson-Billings, 1992). This educational practice emerged in response to the lack of culturally relevant research as applied to instruction for African American students.  Concerned by the reoccurring research findings citing the school failure of African American students, Ladson-Billings examined the academic success among such students to provide models of the effective teaching of African American students (1997).  To explore this rarely researched area, she chose to investigate and examine the practices of teachers whose pedagogy resulted in successful achievement for these students.

Participants for the study were chosen based on community nomination in which parents and principals were separately asked to offer names of educators whom they considered outstanding teachers.  Of those nominated, only the names of nine persons appeared on lists generated by both nomination groups (Ladson-Billings, 1995a).  The development of the theory of culturally relevant pedagogy is a direct result of the study of the eight nominees who chose to participate.  Information was gathered from the four phases listed below (Ladson-Billings, 1995c).
1. Ethnographic interview,
2. Unscheduled classroom visits 2 to 3 times per week, 

3. Videotaping, and 

4. Research collaborations to analyze and interpret the practices seen in the videos.
Principles of Culturally Relevant Pedagogy

Described as a three-legged stool (Willis & Lewis, 1998), culturally relevant pedagogy is based on three criteria: academic success, cultural competence, and critical consciousness (Ladson-Billings, 1995a).  First, students must experience academic success.  Although all students must develop academic skills, the means and methods used to acquire such skills may vary.  Culturally relevant teaching requires that educators not merely make students feel good, but also attend to their academic needs.  Ladson-Billings (1995a) argues that the secret of culturally relevant teaching is to get students to choose academic excellence.  An example from Ann Lewis, a teacher-participant in the study, recognized the social power held by the African American boys in her class.  Challenging the boys to take on roles of academic leadership, other students noticed this characteristic as a positive trait and soon followed.  
Cultural competence, the second leg, requires culturally relevant teaching to aid students’ maintenance of cultural integrity and academic excellence. In other words, students should not view academic achievement as “acting White,” a term used by Ogbu (2003, p. 203).  Educators practicing culturally relevant pedagogy make use of students’ culture as a vehicle for learning.  In an example describing a technique used by Hilliard, students were allowed to bring rap songs in to class. The students listened to these songs and discussed the literal and figurative meanings in the lyrics, and then used them as a springboard to discuss other technical aspects of poetry, such as alliteration, rhyme, and onomatopoeia (Ladson-Billings, 1995a).

In describing the third leg of the stool, critical consciousness, Ladson- Billings argues that in the classrooms of culturally relevant teachers, students learn to evaluate the cultural norms, customs, values, and institutions that create and maintain the cycle of social inequalities by extensively developing their sociopolitical consciousness (1995a).  In several classrooms participating in the study, students wrote letters to the editors of the local newspaper criticizing the inequitable textbook funding that allowed middle class students to receive newer texts, while these lower income students received older texts with outdated and sometimes incorrect information.
Connecting to African American Children’s Literature

McClellan and Fields (2004) described low-performing minority students as capable pupils in need of a meaningful curriculum that will enable them to be successful in school.  To lower the achievement gap, the writers suggest that schools become more culturally appropriate by incorporating children’s experiences.  In advocating for the narrowing of the achievement gap, Lazar (2004) posits 

the use of [multicultural] literature that accurately depicts the experiences of diverse groups may improve the literacy achievement of students of diverse backgrounds by increasing motivation to read, appreciation and understanding of their own language and cultural heritage, and their valuing of their own life experience (p. 109).

In her article entitled, Through the Looking Glass: Harnessing the Power of African American Children’s Literature, Collier (2000) suggests using the literature across the curriculum to enhance the educational experiences of African American students.  This can be achieved by immersing them in stories of their people, which helps to develop a cultural mirror that would reflect their place in the world as valid, valuable, and voiced.  The article also provides four functions of African American children’s literature:

1. Identity formation,
2. Socialization,
3. Ethnic encapsulation escape, and
4. Culturally relevant curriculum.
Identity Formation

Collier (2000) defines identity formation as a process that is a result of a separation from the primary caregiver and the development of a set of rules to govern our lives as adults.  This requires children to come to terms with their national and cultural heritage.  African American children’s literature supports children through this process by developing a sense of identity using its authentic perspectives, flavor, and illustrations. Citing Davis, she suggests that it allows them to develop a sense of self by providing a place to locate themselves in history and making them active in their quest to discover who they are and the cultural icons that make them ethnically distinct as a people. 
Socialization

Referring to the work of Rudine Sims Bishop, Collier explains that there exists three ways that African American children’s literature helps students.  It acquaints them with: 

1. the identity, nature, and cultural values of their society,

2. parameters for acceptable behaviors, and

3. an understanding of what it means to be a good citizen.

These are very important issues as to students successfully adjust and acclimate to the social environment in which they participate (Collier, 2000).  It also helps them navigate between their cultural world as a minority and that of the mainstream majority.
Ethnic Encapsulation Escape

This phenomenon occurs when the lack of exposure to persons of other ethnic groups makes it difficult for a person to form fair and equitable attitudes and strategies for dealing with people from different racial backgrounds.  Use of multicultural literature, specifically African American children’s literature, can broaden the knowledge base and cultural understandings of those in the majority group.  It has even been noted to improve cultural sensitivity and interest level in pre-service teachers (Collier, 2000).

Culturally Relevant Curriculum

Referencing Ladson- Billings’ Reading between the lines and pages (1992), Collier states that the use of a culturally relevant approach to literacy instrcution refutes the tendency to view the African American culture as a lesser imitation of European culture.  Thus the process of becoming a literate African American becomes equated with a quest of empowerment and liberation.  Even still, the culturally relevant curriculum should not stop with the acquisition of literacy skills, but be incorporated across subjects (Collier, 2000).  This is achieved when teachers use literature pieces to extend study in other academic domains, i.e. using Patricia Flournoy’s Patchwork Quilt as a springboard for mathematical instruction on patterns (Stewart, 1997). 

Ladson-Billings describes her educational framework as a theoretical model that addresses the achievement of students while helping them to accept and affirm their cultural identity. This occurs simultaneously as they develop critical perspectives that challenge inequities that schools and other institutions bring about (Ladson-Billings, 1995c). Harris (1990) argues that this literature has been adopted as a tool to provide African American children a sense of racial pride and a commitment  to overcome inequality and accomplish social justice. In view of Ladson-Billings’ description, Harris’ argument and the previously mentioned functions of African American children’s literature, it is clear that the use of the literature illustrates culturally relevant teaching.  
African American Children’s Literature

Modifying descriptions provided by Taylor (1999) and Harris (1991), African American children’s literature may be defined as writings for children birth to 18 that primarily focuses on African American people, their cultures, history, and experiences.  These texts reflect the rich cultural and linguistic traditions of the racial minority group.  Though written especially for, they are not for the exclusive use of African American youth.  Grounded in the African tradition of storytelling to instruct the young and remind the group of its history, this form of children’s literature grew out of a necessity to refute the negative portrayals of African Americans in the literature available in the United States. Eloise Greenfield admitted that she hopes her books would lead children to creative thought and activity, encourage them to develop positive self-attitudes, help them to confront the negative aspects of their lives, provide knowledge of their Black heritage, and give stories that make them fall in love with Black heroes and heroines (Harris, 1991). The purpose of the literature is best demonstrated in the dedication of the juvenile publication The Brownies Books:  
To children, who with eager look,

Scanned vainly library shelf and nook,

For history or song or story,

That told of Colored Peoples’ glory-

We dedicate The Brownies Book (Taylor, 1999, p. 13).

Two problems existed with the children’s literature from the 1800s through the mid- 1900s: African American children were either rarely depicted or illustrated in derogatory manners.  Nancy Larrick conducted a review of children’s literature from 1962 to 1964 (Taylor, 1999). Her results are apparent given the title of her article on the findings, “The all-White world of children’s books.”  After reviewing 5,206, Larrick was only able to identify 349 books that had at least one African American character. Critic Sterling Brown (Harris, 1990) describes the literary representations of African Americans as serving mainly to entertain Whites and provide literary justifications for institutionalized racism.  A vast majority existed to stereotype the Negro; seven types prevailed in his review.

1. Contented slave,

2. Wretched freeman,

3. Comic Negro,

4. Brute Negro,

5. Tragic Mulatto,

6. Local- Color Negro, and

7. Exotic primitive (Harris, 1990, p. 541). 

Unfortunately, other observations of the literature of the late 1800s and early to mid- 1900s showed similar results.  Dorothy Broderick conducted a review of children’s literature from 1827 to 1967 and found four recurring features of the characteristics of the African Americans depicted in those texts.  Not seen as physically attractive, they were noted as musical, superstitious, and dependent upon Whites for whatever good things they could hope to acquire (Taylor, 1999).  Repeated exposure to negative portrayals eventually leads to internalization of these depictions (Joshua, 2002).  As a result, African Americans began to create their own literature for their children.  

Developmental History

Just like the role of the African American in the history of the United States, the development of African American children’s literature has endured several phases in its relatively short existence.  A discussion of each is provided below. 

Beginnings of a New Tradition: 1890- 1900

 The first publication for African American children is arguable.  Although it is possible that some African American religious, social, fraternal, or economic group created a prior publication, research suggests 1890 as the date of the first publication including African American children (Harris, 1990).  It was during that year when A.E. Johnson published Clarence and Corinne, a story about a brother and sister who were members of the working poor.  Description of the siblings portrays them as hopeful, intelligent, energetic, and ambitious.  Through hard work and perseverance, they achieve middle-class status. 

Another publication that appeared during this time was Little Brown Baby by Paul Laurence Dunbar.  This anthology of poems is thought of as an appreciation of African American folk culture.  It is believed that due to Dunbar’s widespread popularity, that he received a wider reading than the work of Johnson.  As people began to view the process of becoming literate an important element of education, African American children’s literature took yet another turn (Harris, 1990).

An Emergent Tradition: 1900-1920s
In order for an expansion of African American children’s literature to occur, there needed to be an educated middle class that would actually request culturally authentic literature for their African American children.  There was also need of a group willing to write the literature for the children. Last, but not least, there needed to be further development of African American publishers, as well as a change in the attitudes of White publishers (Harris, 1990).  Upon the emergence of these groups, numerous texts began to appear, including two texts for literacy instruction: Floyd’s Flowers and The Upward Path (Harris, 1990).
Most of the other texts that appearing during this time were labeled oppositional due to the fact that they were works to contradict a theme, motif, or stereotype.  Two such texts, written by Mary White Ovington, were Hazel and Zeke.  Hazel told the story of a middle class African American Bostonian who did not experience racism until she spent a summer with her grandmother in Alabama.  After overcoming her ordeal, she dedicates her life to eliminating prejudice.  Zeke focuses on a poor rural Alabama boy who rises to middle class status through hard work and attending a “Tuskegee-like” school.  Both of these novels contained discussions about lynching and negative racial attitudes (Harris, 1990).  

One of the most important developments of this time was the joining of W.E.B. Dubois and Augustus G. Dill to create the Dubois and Dill Publishing Company. It is not the creation of the company itself that was important, but rather what was published there, The Brownies’ Book.  Edited by Jessie R. Fauset, it was the premier periodical for African American children featuring fiction, folktales, biographies, poetry, drama, and news pieces.  It was the first undertaking of its kind and would not be repeated until 1960 with the publication of Ebony, Jr!  Even with the seven goals listed below, the magazine remained in publication for only two years.  

1. Make colored children realize that being colored is a normal, beautiful thing, 

2. Inform them of the achievements of their race,

3. Teach them a code of honor,

4. Entertain them,

5. Provide them with a model for interacting with Whites,

6. Instill pride in home and family, 

7. Inspire them toward racial uplift and sacrifice (Harris, 1990, p. 546).

Also important during this period was Elizabeth Ross Haynes’ Unsung Heroes, a book of biographies about 22 African Americans written to introduce children to African Americans rarely depicted in the school texts of the day.  She admitted that she wanted to sing the victories people of her culture were able to achieve in spite of numerous hardships and struggles (Harris, 1990).”  This publication was significant in that it provided African American children with a collection of examples of the outstanding achievements accomplished by people of their culture. 

Strengthening the Tradition: 1930-1940
Most notable during this period was Carter G. Woodson, who continued the work began by W.E. B. Dubois by publishing works that nurtured the tradition of quality children’s literature.  He also established Negro History week (now Black History month), and founded the Associated Publishers and the Association for the Study of Negro Life and History.  To overcome the conditions of the education system of that time, he suggested African American schooling undergo a complete metamorphosis.  This undertaking was to result in various new educational implications: texts, pedagogical techniques, purposes and goals.  Most importantly, a new kind of teacher not bound by the theories of racist ideology was also expected to emerge (Harris, 1990). The purpose of these revolutions was to provide African American students with the environments and techniques that would render them successful, while not devaluing their culture. 

The Shift to Assimilation: 1940- 1970
Although no one person can be said to be responsible for the creation of the literary form, Arna Bontemps has been called the contemporary father of African American children’s literature.  Most of his work was published by major White publishing companies, which represents the integration of African American children’s literature into the mainstream.  The publication of the work of African American works by major White publishing companies resulted in greater sales to schools and libraries, as well as increased readership (Harris, 1990).  

It was also during this time that the first two of the current forms of African American children’s literature began to surface: social conscience and melting pot books.  Social conscience books were written to gain empathy or sympathy for the African American from European Americans.  Usually written from the perspective of a European American protagonist, these stories were about school segregation, African Americans who fight discrimination with European American friends, and African American children who learn how to get along with European Americans (Harris, 1991).  In melting pot books, African American culture was de-emphasized, resting on the color-blind ideology that ‘people are people.’  The types of stories attributed to this form of literature dealt with interracial friendships and middle class African Americans (Harris, 1991).  Although these books may feature African American families, the language, context, and other elements of the book could apply to any family from any ethnic background (Taylor, 1999).  

Culturally Conscious Literature: The 1970s and Beyond
  The most recent stage of African American children’s literature is one that Rudine Sims-Bishop describes as coming nearer to constituting a body of African American literature for children.  With varying degrees of success, these books reflect the social and cultural traditions associated with growing up Black in the United States (Harris, 1990).”  Authors of culturally conscious literature present historically accurate portrayals of the African American experience in the United States (Harris, 1990).  The primary purpose of this form of African American children’s literature is to allow the authors to speak to African American children about themselves and their lives (Taylor, 1999). Elements of books carrying this distinction include, but are not limited to: 
1. major characters who are African American, 

2. a story told from the perspective of African Americans,

3. a setting in an African American community or home, 

4. and texts which include some means of identifying the characters as Black- physical descriptions, language, cultural traditions (Harris, 1990, p. 550).

5. Black Vernacular English,

6. Relationships between young and old,

7. Extended families, 

8. Awareness of skin color, 

9. Tradition of naming, and

10. Black religion (Taylor, 1999, p. 15).

Benefits of African American Children’s Literature

In keeping with the principle of academic success of culturally relevant pedagogy, the effects and student benefits of using African American children’s literature are numerous.  For students who are not African American, the literature helps to facilitate empathy, increase knowledge about other cultures and the commonalities that all people share (Taylor, 1999).  McClellan and Fields (2004) propose that it also helps students to read the world, learn more about their own and other families’ history and cultural heritage, strengthens African American children’s self-identity, and works to bridge the gap between experiences at home and school.  In addition to the benefits of supporting cognitive development, improved use of reading skills, and familiarization with patterns of language, the reading of culturally conscious African American children’s literature may introduce turned-off readers to the world of literacy (Taylor, 1999).  Other student benefits offered by Harris (1991) include 

· Increase the amount of general knowledge children possess,

· Increase vocabulary,

· Improve comprehension,

· Enable children to practice reading skills/ strategies,
· Provide models for oral and written language,
· Develop visual literacy,

· Increase understanding of literature and how it works ,
· Explore critical issues,
· Prompt imagination, and
· Inspire creation of literary and artistic products (p. 43).

Selecting and Evaluating African American Children’s Literature for Classroom Use

The presence of the literature in and of itself will not guarantee achievement of the above-mentioned student benefits. The significance lies in how teachers plan and help students interact with the literature pieces.  Several scholars (Akanbi, 2005; Duren, 2000; Hefflin & Barksdale- Ladd, 2001; McClellan & Fields, 2004; Sims-Bishop, 1993; Yokota, 1993) have offered guidelines for selecting and evaluating texts for use in the classroom. Yokota (1993) suggests that educators begin first by checking for cultural accuracy, the umbrella under which all other criteria are placed.  For the majority of teachers in today’s classrooms, selecting such literature can be a difficult thing to do because they are not members of the African American culture.  To build confidence and accuracy in selecting culturally authentic texts, Sims-Bishop (1993) suggests that these teachers (and any other teacher selecting a multicultural work of a group for which one may be an outsider) extensively read literature written by insiders.  This will help to build knowledge regarding recurring themes, topics, values, attitudes, language features, and social traditions.  

Duren (2000) admits that she selects literature that increases students’ awareness and appreciation of other people and helps them to recognize differences and similarities between groups of people. McClellan and Fields ( 2004) offer two guiding questions to use to begin the initial process of text selection:

1. Do the books actually depict the real experience of African Americans, or are the stories only about European Americans with characters colored Black?

2. Are the illustrations subtly stereotypical? African American children should depict recognizably unique individuals and not children who have all the same stereotypical Negroid features. (p. 52)

Should an affirmative answer in response to the first question not be able to occur, then it is not a good text to use, and should be abandoned for the purposes of a culturally relevant teaching tool.  If a “yes” is also elicited in response to question 3, the book may still be used, but as a tool to discuss the stereotypes of the group depicted in the book.  Make sure students understand the fallacy of such books.  Akanbi (2005) offers a more extensive and comprehensive list of guidelines for evaluating and selecting multicultural literature pieces (See Appendix A).   Even still, the guidelines some educators may find most useful can be found in the article published by Hefflin and Barksdale-Ladd (2001) in The Reading Teacher because the article is quite practical as it has not only provided suggested guidelines, but also created two evaluation tools with them.  

The first scale, General Characteristics of High-Quality Primary-Grade Picture Books, asks the evaluator to look at the following features of the text: character, plot, language, theme, and the quality and functions of the illustrations.  Characters should be memorable and about  the same age as students. A direct, clear, and stimulating plot aids student comprehension of problems and events and their sequence as students enjoy the story.  The language contained in the story should be natural and vivid evoking clear images of the characters and their actions, while the story themes should be worthy, subtle, truthful and interesting to students.  To ensure the quality of the illustrations, there should exist a use of the elements of media, design, and style in original and expressive ways. As the story line progresses, these illustrations should establish mood, theme, and setting to enrich the story. They should also add and clarify information (Hefflin & Barksdale- Ladd, 2001). 

The second scale, Specific Characteristics of High-Quality African American children’s literature, is designed to look at features of character portrayal, language use, illustration authenticity, and information accuracy. Issues of character portrayal refer to identification of characters as African American; inclusion of current and accurate information about African American beings, traditions, shared values, and other cultural referents; as well as realistic, positive images of African Americans. With authentic and realistice language, the dialogue should correctly portray African American dialect that students can understand and identify with. Realistic illustrations should reveal the variety of settings, physical features, and color of African Americans in aesthetically pleasing ways.  Adding a distinctive voice or worldview, the story should accurately contain a motif or authentic aspect of African Americans (Hefflin & Barksdale- Ladd, 2001).  

Finally, in selecting literature to use with students, be sure to follow the ABCs of using African American children’s literature: Align, Balance, Choose.  Following the admonition of Dr. Patricia Edwards, the instructional use of African American children’s literature should align  with national, state and/or local standards. Students should never be engaged in an activity simply for the sake of engagement (Sampson, Personal Interview with Dr. Patricia Edwards, 2007).  Balance text selections so that students read a variety of texts: fiction and nonfiction, books by African American authors and books by those who may not be African American.  Choose wisely. Make sure the texts selected match students’ interests and are developmentally appropriate. 

Interactive Read-Alouds

After teachers have selected which African American children’s books to use in the classroom, lesson planning can begin.  One of the most widely used literacy practices is that of the read-aloud.  Its reported benefits include vocabulary development (Robbins & Ehri, 1994), story recall (Morrow & Smith, 1990), and the development of expressive language skills (Hargrave & Senechal, 2000). Even still, other research shows negative correlations between teachers reading aloud and student performance (Meyer, Wardrop, Stahl, & Linn, 1994). This finding indicates that it is not just the reading of books aloud that aids student literacy development, but how those books are shared with the students in the classroom. Read alouds proven most effective are not those where students are passive listeners, but active participants (Dickinson, 2001).  An example of such a technique is the interactive read-aloud. 

According to McGee and Schickedanz (2007), several benefits of using IRAs have been reported in other research articles.  These include gains in vocabulary, comprehension strategies, story schema, and concept development.  IRAs are effective due to its systematic instructional approaches.  These include teacher

1. modeling of higher-level thinking,

2. asking thoughtful questions to prompt analytic talk,

3. prompting of story recall,

4. repeated reading a single book,

5. reading topic-related books, and 

6. interspersal of short definitions of words and phrases during reading (McGee & Schickedanz, 2007). 

Table 1-Components of Interactive Read-Alouds

	
	First Reading
	Second Reading
	Third Reading

	Book Introduction
	Give  3 or 4 sentences introducing the main character and central problem. Use the illustrations on the book cover, back, and title page as needed.
	Remind children they know the characters and some things that the character does. Ask questions about characters and the problem.
	Invite children to identify the problem and describe the solution. Have children recall the title of the book. 

	Book Reading
	Insert vocabulary enhancments for 5 – 10 vocabulary words by pointing to illustrations, gesturing dramatically, or inserting a few definitions. Make comments that reveal what the main character is thinking or feeling. Ask a few follow-up analytical questions based on comments.
	Insert vocabulary enhancements for the same vocabulary, including more verbal definitions. Make comments that reveal what other characters are thinking or feeling.  Ask more analytical follow-up questions.
	Before reading a double page, show the illustration and ask, “What is happening here?” Follow up children’s comments by extending comments or asking for clarification.  Read some of the pages of text.  When appropriate, before turning to the next page, ask, “Who remembers what will happen next?” Call attention to some vocabulary in different contexts. 

	After-reading Discussion
	Ask a “why” question that calls for explanation. Use follow-up questions to prompt answers. Demonstrate how to answer the questions by saying “I’m thinking…”
	Ask another “why” question or ask, “What would have happened if…?” Use follow-up questions to prompt children’s thinking.
	Ask another “why” question or ask, “what would have happened if…?”


Source: McGee, L. M., & Schickedanz, J. A. (2007). Repeated interactive read-alouds in preschool and kindergarten classrooms. The Reading Teacher , 60 (8), 742 -751.
The purpose of interactive read-alouds is for teachers to model the role of the ideal reader by talking aloud as they read, making students aware that they are predicting and/or making inferences, and altering predictions of the story when presented with new information.   Occurring with at least one or two days between, interactive read-alouds occur in a cycle of three readings (McGee & Schickedanz, 2007).  During the first reading of the text, teachers take an active role by reading the text and making comments. On the other hand, students are engaged listeners also commenting and answering questions.  In the second reading, students take on a more active role by increasing the amount of verbal participation in answering questions and commenting.  In the final reading of the text, students take over as they reconstruct the story with some teacher guidance (McGee & Schickedanz, 2007). Personal experience has shown that with thoughful planning, minimal to none is the amount of teacher guidance necessary during this cycle of the interactive read-aloud.  Appendix C offers guidelines for successful planning (Barrentine, 1996), while table 1 above provides a more detailed description of the  process of carrying out the read-alouds.  

Conclusion

African American children’s literature is an excellent tool to use for a wide range of educational and learning levels.  Using books that pertain to students’ own experiences and contain characters who are very much like the student themselves has great potential for producing engaged reading (Sampson, Personal Interview with Dr. Gail Singleton-Taylor, 2007). This type of instruction fosters new literacies that make connections to students’ home cultures, allows educators to engage students in literacy experiences they find meaningful and motivating, and provides a means for bringing children from diverse backgrounds to levels of high literacy.  Students gain insights about themselves, their families, and discover the value of their own experiences. 

 If African American children cannot find themselves and people like them in books they read and have read to them, they receive a powerful message about how they are undervalued in both school and society (Taylor, 1999).  African American children need words that entertain, educate, touch the heart, and ultimately leave them hopeful (Harris, 1990).  The use of culturally conscious African American children’s literature is essential in the accomplishment of this task.  Interactive read-alouds provides educators and students with a framework to participate in higher order thinking skills, thus laying a firm foundation for students’ future literacy development.  Combining these two ideas for use in early childhood helps to provide students in the preschool classroom the foundation for future literacy success. 

REFERENCES

Akanbi, L. (2005). Using multicultural literature to create guided reading connecctions for African American Learners. In B. Hammond, M. E. Rhodes- Hoover, & I. P. McPhail, Teaching African American Learners to Read (pp. 96- 104). Newark, DE: International Reading Association.

Barrentine, S. J. (1996). Engaging with interactive read-alouds. The Reading Teacher, 50 (1), 36 - 43.

Collier, M. (2000). Through the looking glass: Harnessing the power of African American children's literature. Journal of Negro Education, 69 (3), 235-242.

Dickinson. (2001). Book reading in preschool classrooms: Is recommended practice common? In D. K. Dickinson, & M. W. Smith, Building literacy with language: Young children learning to read at home and school (pp. 175 -203). Baltimore, MD: Brookes.

Dickinson, D. K., & Smith, M. W. (1994). Long-term effects of preschool teachers' book readings on low-income children's vocabulary. Reading Research Quarterly, 29, 104 - 122.

Duren, E. B. (2000). Critical multiculturalism and racism in children's literature. Multicultural Education, 16 - 19.

Hargrave, A., & Senechal, M. (2000). A book reading intervention with preschool children who have limited vocabularies: The benefits of regualr and dialogic reading. Early Childhood Research Quarterly, 15, 75 - 90.

Harris, V. (1990). African American children's literature: The First one hundred years. Journal of Negro Education, 59 (4), 540-55.

Harris, V. (1991). Multicultural Curriculum: African American children's literature. Young Children, 46, 37- 44.

Hefflin, B., & Barksdale- Ladd, M. A. (2001). African American children's literature that helps students find themselves: Selection guidelines for grades K-3. The Reading Teacher, 54 (8), 810-19.

Joshua, M. B. (2002). Inside Picture Books: Where are the Children of Color. Educational Horizons, 80 (3), 125 - 132.

Ladson- Billings, G. (1995c). This Issue. Theory into Practice, 34 (3), 150-1.

Ladson-Billings, G. (1995a). But that's just good teaching: The Case for Culturally Relevant Pedagogy. Theory into Practice, 34 (3), 159- 65.

Ladson-Billings, G. (1992). Reading between the lines and beyond the pages: A Culturally relevant approach to literacy teaching. Theory into Practice, 31 (4), 312- 20.

Ladson-Billings, G. (1997). The Dreamkeepers: Successful teachers of African American children. San Francisco, CA: Jossey-Bass Publishers, Inc.

Ladson-Billings, G. (1995c). This Issue. Theory into Practice, 34 (3), 150-1.

Ladson-Billings, G. (1995b). Toward a theory of Culturally Relevant Pedagogy. American Educational Research Journal, 32 (3), 465-91.

Lazar, A. (2004). Learning to be literacy teachers in urban schools: Stories of growth and change. Newark, DE: International Reading Association.

McClellan, S., & Fields, M. E. (2004). Using African American children's literature to support literacy development. Young Children, 59 (3), 50-4.

McGee, L. M., & Schickedanz, J. A. (2007). Repeated interactive read-alouds in preschool and kindergarten classrooms. The Reading Teacher, 60 (8), 742 -751.

Meyer, L. A., Wardrop, J. S., Stahl, S. A., & Linn, R. L. (1994). Effects of reading storybooks aloud to children. Journal of Educational Research, 88, 69 - 85.

Morrow, L. M., & Smith, J. K. (1990). The effects of group size on interactive storybook reading. Reading Research Quarterly, 25, 213 - 231.

Ogbu, J. U. (2003). Black students in an affluent suburb. Mahwah, N. J.: L. Erlbaum Associates.

Robbins, C., & Ehri, L. C. (1994). Reading storybooks to kindergarteners helps them learn new vocabulary words. Journal of Educational Psychology, 86, 54 - 64.

Sampson, C. M. (2007, November 15). Personal Interview with Dr. Gail Singleton-Taylor.

Sampson, C. M. (2007, November 18). Personal Interview with Dr. Patricia Edwards.

Sims-Bishop, R. (1993). Multicultural Literature for Children. In V. J. Harris, Teaching Multicultural Literature in grades K - 8 (pp. 37 - 53). Norwood, MA: Christopher-Gordon Publishers, Inc.

Stewart, L. M. (1997). Developing basic mathematics skills through the use of African-American children's literature. Reading Horizon, 37 (March/April), 315-20.

Taylor, G. (1999). Pass It On: The Development of African American Children's Literature. The Negro Educational Review, 50 (1-2), 11-17.

Willis, A., & Lewis, K. C. (1998). Focus on research: A Conversation with Gloria Ladson- Billings. Language Arts, 75 (1), 61-70.

Yokota, J. (1993). Issues in selecting multicultural children's literature. Language Arts, 70 (3), 156 - 167.

Appendix A

 Guidelines for Evaluating and Selecting Multicultural Materials

1. Certain values, aspirations, and viewpoints are prevalent in American ethnic communities.  Books should honestly and accurately reflect those perspectives and feelings, both through characters and in the interpretations of events and situations. 
2. Fictional works should have strong ethnic characters

3. Books should describe settings and experiences with which all students can identify and yet should accurately reflect ethnic cultures and lifestyles.

4. Books contain protagonists with ethnic characteristics, but the characters should face conflicts and problems universal to all cultures and groups.

5. Books should contain illustrations that are accurate, ethically sensitive, and technically well done.

6. Ethnic materials should not contain racist concepts, clichés, phrases, or words.  This means also being sensitive to subtle stereotypes of ethnic groups.

7. Factual materials should be historically accurate.  Books that present inaccurate information about ethnic groups confuse students, reinforce stereotypes, and instill misconceptions. 

8. Multiethnic sources and basal textbooks should discuss major events and documents related to ethnic history (p. 99).
Source:
Akanbi, L. (2005). Using multicultural literature to create guided reading connecctions for African American Learners. In B. Hammond, M. E. Rhodes- Hoover, & I. P. McPhail, Teaching African American Learners to Read (pp. 96- 104). Newark, DE: International Reading Association.
Appendix B

Additional Resources to Locate Quality African American Children’s Literature

Books

New York Public Library. (2004). The Black Experience in children’s literature.  New York: New York Public Library. 
Rand, D., Parker, T. T., & Foster, S. (2001). Black books galore!: Guide to great African American children's books about boys. New York:  John Wiley.
Rand, D., Parker, T. T., & Foster, S. (2001). Black books galore!: Guide to great African American children's books about girls. New York:  John Wiley.

Rand, D., Parker, T. T., & Foster, S. (1998). Black books galore!: Guide to great African American children's books. New York:  John Wiley.

Williams, H. E. (1991). Books by African American authors and illustrators for children and young adults. Chicago: American Library Association.

Journal Articles

Hefflin, B., & Barksdale- Ladd, M. A. (2001). African American children's literature that helps students find themselves: Selection guidelines for grades K-3. The Reading Teacher, 54 (8), 810-19.

McClellan, S., & Fields, M. E. (2004). Using African American children's literature to support literacy development. Young Children, 59 (3), 50-4.

Websites
www.blackbooksgalore.com
www.brownssbooks.com
www.lib.usm.edu/~degrum/html/collectionhl/ch-africanamerican.shtml
Appendix C

Guidelines for Successful Interactive Read-Alouds

1. Read the book several times to self.

2. Think about the reading goals for students and identify the process and strategy information at work in the story.

3. Identify where students’ predictions about the developing story will be sought and shared.

4. Anticipate where needs exist to build students’ background knowledge.

5. Think through how to phrase questions and predicting invitations, and anticipate student responses.

6. After planning the read-aloud event, be prepared to relinquish plans in response to students.

7. After reading, devise opportunities for students to explore stories in personal and exciting ways.

8. Set aside adequate amount of class time to conduct interactive read-alouds to resist the tendency to rush through and limit student interaction.

Source:

Barrentine, S. J. (1996). Engaging with reading through interactive read-alouds. The Reading Teacher, 50 (1), pp. 36 – 43.

This section contains scanned copies of each of the rating scales used to evaluate Just Right  Stew.  Not only do these pieces help to provide rationale for the use of the book, but also shows how the story relates to and benefits students.  The purpose of the scales is to ensure that students are not simply engaged in activities based on literature, but that those pieces are of high quality and allow for students to make connections to their lives and environment.  The scales are a means to ensure that the planned learning effectively meets the needs of the learner.


The writing of the following section of interactive read-aloud lessons is based on the model suggested by McGee and Schickedanz (2007) 
.  The purpose of these lessons is to provide an example of the type of instructional planning possible to support the literacy development of young African American learners.  Following the advice of Dr. Patricia Edwards (personal interview), each lesson’s objectives have been aligned with Tennessee Early Learning Standards, specifically the Early Literacy and Speech and Language Development learning expectations for three and four year olds.  Selection of these two areas is based on the important role they play in literacy development (Menyuk & Brisk, 2005
; Pressley, 2006
; Pressley, 2001
). Endnotes are given to provide detailed explanation of various aspects and components of the plan.  

Interactive Read – Aloud Lesson Plan: Just Right Stew1
1st Reading2
· TN Early Learning Standards
Early Literacy

1. Maintains attention to stories and responds to questions appropriately

2. Comprehends and uses new words that are introduced with stories

3. Correctly answers questions about the story plot and events

Speech/Language Development

1. Uses new vocabulary in language

2. Listens attentively and shows understanding of story plot by responding to questions

3. Participates in conversations

4. Speaks clearly enough to be understood

· Activate Prior Knowledge3- When I used to go visit my grandmother she would always make homemade biscuits on Sunday mornings.  My cousins and I loved her biscuits, but none of our moms could make them the way she did. They didn’t know what to do to get it just right. Does anyone else have a grandmother or other family member who cooks something that no one else can make just the same? Who is it? What do they make? (Allow for student responses; Use as segue to book introduction.)
· Book Introduction4- Today I am going to read a book to you called Just Right Stew (Point to the title on the book’s front cover).  It’s about the family of a girl named Victoria (Point to Victoria).  Her mother, Lil, and aunts Rose and Violet are trying to make a special dinner of oxtail stew for Big Mama’s birthday. The problem is they do not know what the ingredients are, that’s the stuff that goes into the stew.  They do know that something is missing because it doesn’t taste the same as when Big Mama makes it.  But, Victoria and Big Mama know what to add to the pot to make the stew just right!
· Pre-Reading Vocabulary5 – Has any one of you ever had oxtail stew or oxtails? (If so, allow the student to explain and/or describe to the class what it is. Elaborate on student comments, adding the following as necessary.) A stew is kind of like soup. It’s thicker and not as watery.  Stew is also different because it has large pieces of vegetables and meat, instead of small ones like soup.  If I tell you that ox is another word for cow, what kind of meat do you think is in oxtail stew?  
· Book Reading

	Page6
	Text
	Teacher Talk/Actions

	3
	to grown-up conversation
	“When she’s under the table, she can hear what they’re saying and not get put out of the kitchen”

	
	…take my time going out the door.
	“I don’t think Victoria believes the dill is more important than her picture”

	4
	Ten cats
	“That’s a lot for one person.”  

	
	Shug sticks her head out 
	Pretend to stick head outside door.


	6
	cloud of steam.
	“That’s what water turns into when it gets really hot”

	
	recipe
	“A recipe tells you how to make something.”

	
	Mama takes a deep breath…
	Breathe in deep; Release slowly before reading, “and lets it out real slow”

	
	squinting hard.
	Squint eyes.

	9


	stay on the porch.
	“I think she’s going to try to get away from there as quick as she can.”

	
	peeks through …curtains
	Pretend to move curtains away to look out window.

	
	holds it to her bosom
	Clench fist to heart, say “That’s her chest.”

	
	running down her front path
	“I think she’s trying to get away before Miss Helena asks her to come inside.”

	11
	eyebrows sunk down
	Frown to shift eyebrows

	12
	across the way
	“I think Victoria’s disappointed because her mom will not let her help. I wonder if there’s anyone else who could help to make the stew taste right.”

	
	It screeches
	Screech voice to simulate car stopping

	
	clomps up the stairs
	Stomp feet

	
	almost stepped on you
	“I wonder what in the brown bag is so important that she would step on her niece.”

	14
	Voices boom
	Boom voice to sound like thunder

	
	holds it out of the way
	Move hand as far away from body as possible

	
	reaches up and snatches it
	Quickly move hand to body to simulate snatch

	
	My mouth drops
	“I don’t think Victoria has seen her mother and her aunts act like this before.”  

	
	around with puckered mouths
	Pucker mouth

	15
	presses her lips….looks up at the ceiling
	Complete movements as listed in text.

	
	Aunt Violet sprinkles in cumin
	Pretend to sprinkle spice in pot

	
	mouth scrunches like a fist
	Scrunch face

	
	licks lips… smacks a couple of times
	Lick lips. Smack lips

	17
	yellow smudge 
	“That’s like a stain.”

	
	like it won the battle
	“That’s a fight.”

	19
	peeks her head
	Tilt/ move head as if peaking around a corner. 

	
	have something for it
	“Looks like Aunt Clary has a secret ingredient.”

	
	pulls small bottle out of her purse
	Reach down and bring arm up as if picking up something

	
	gold bangles
	“Those are bracelets.”

	20
	sticks her head in
	Tilt/ move head as if peaking

	
	small can out of her pocket.
	“ I think she has something to add too.”

	25
	some sugar from the canister
	Point to the canister Victoria is holding on p. 24. “That’s a container some people keep on the counter to keep sugar in.”


	Page6
	Text
	Teacher Talk/Actions

	26
	I stir it.
	Move hand as if stirring a pot.

	
	winks. I wink back
	Wink eye each time.

	28
	Big Mama’s relatives
	“That’s another word for family.”

	
	ladles
	Pretend to pour stew. “That’s a kind of spoon.”

	
	dips her spoon…takes a big taste
	Holding a pretend spoon, pick up stew and taste.

	
	chews and swallows
	Pretend to chew then swallow food


· After Reading Discussion Questions7- Return to pages specified when posing questions.

1. p. 4- Point to Victoria’s feet, Why do you think Victoria is walking on her tiptoes?

2. Seems like everyone thought she knew what would make the stew just right. Mom and Aunt Rose (Show p. 5) first thought it was dill and then (Show p. 8) they thought it was lemon pepper. Aunt Violet (Show p. 14) thought it was cumin, Aunt Clary (Show p. 18) thought it was garlic powder, and Aunt Mae (Show p. 21) thought it was red pepper. Why do you think they all have different ideas about the secret ingredient? 

3. Why do you think Lil (Victoria’s mom) and Aunt Rose, did not want to listen to Cousin Shug and Miss Helena when they said that dill and lemon pepper do not go in the stew?

4. What could have happened if Lil and Aunt Rose did listen to them and not put the dill and lemon pepper in the stew?
Interactive Read – Aloud Lesson Plan: Just Right Stew
2nd Reading8
· TN Early Learning Standards
Early Literacy
1. Makes relevant comments and asks logical questions about the story

2. Maintains attention to stories and responds to questions appropriately

3. Comprehends and uses new words that are introduced with stories

4. Correctly answers questions about the story plot and events

5. Recalls more detail from stories, using growing vocabulary
6. Holds conversation with adults or peers about familiar books

Speech/Language Development

1. Listens attentively and shows understanding of story plot by responding to questions

2. Tells sequence of story with appropriate pictures

3. Uses new vocabulary in language

4. Participates in conversations

5. Speaks clearly enough to be understood
· Book Introduction
· Showing the front cover - We read this book a few days ago. Does anyone remember the name of it?

· Showing pp. 14 &15 - In this story, Victoria’s mom and aunts are getting ready to celebrate Big Mama’s birthday by making a special dinner. 

· What are they making?

· What meat ingredient is in oxtail stew? Is it in larger pieces or small ones?

· Why are the women having problems making the stew?

· Let’s read the story again to take a look at how the problem gets solved.
· Book Reading
	Page
	Text
	Teacher Talk/Actions

	3
	all morning they’ve been frowning
	“I think they’re frowning cause it doesn’t taste right.”

	4
	Shug sticks her head out 
	Pretend to stick head outside door.

	6
	cloud of steam.
	“Remember steam is what water turns into when it gets really hot. ”

	
	recipe
	“How does a recipe help?”

	
	Mama takes a deep breath…
	Invite students to demonstrate Lil’s breathing with you. Breathe in deep; Release slowly before reading, “and lets it out real slow” 

	
	squinting hard.
	Squint eyes.

	9


	peeks through …curtains
	Pretend to move curtains away to look out window.

	
	What a nice surprise.
	“Miss Helena lives by herself and is happy because she thinks Victoria has come to visit.”

	11
	eyebrows sunk down
	Frown to shift eyebrows

	
	Now out you go.
	“Mom and Aunt Rose don’t think Victoria can help with the stew.”

	12
	It screeches
	Screech voice to simulate car stopping

	
	clomps up the stairs
	Stomp feet

	
	almost stepped on you
	“Aunt Violet seems to be in a hurry.”


	14
	Voices boom
	Boom voice to sound like thunder

	
	holds it out of the way
	Move hand as far away from body as possible

	
	reaches up and snatches it
	Quickly move hand to body to simulate snatch

	
	tries to take it back
	“The women are getting very upset. Why are they fighting?”  

	
	around with puckered mouths
	Pucker mouth


	15
	presses her lips….looks up at the ceiling
	“Do you think maybe Aunt Rose doesn’t want to choose sides?”

	
	Aunt Violet sprinkles in cumin
	Pretend to sprinkle spice in pot

	
	mouth scrunches like a fist
	Scrunch face

	
	licks lips… smacks a couple of times
	Lick lips. Smack lips. “She’s really thinking about how it tastes.” 

	17
	yellow smudge 
	“Remember that’s like a stain that you may get on your clothes.”

	
	like it won the battle
	“That’s a fight.”

	19
	peeks her head
	Tilt/ move head as if peaking around a corner

	
	pulls small bottle out of her purse
	Reach down and bring arm up as if picking up something

	20
	sticks her head in
	Tilt/ move head as if peaking

	25
	some sugar from the canister
	Point to canister on p. 24. “After you open the bag of sugar, you put it in the canister to keep it from getting hard so you can use it later.”

	26
	I stir it.
	Move hand as if stirring a pot.

	
	winks. I wink back
	Wink eye each time.

	28
	Big Mama’s relatives
	“That’s her brothers, sisters, cousins, aunts, uncles, children, and grandchildren.”

	
	ladles
	Pretend to pour stew. “It’s a really deep spoon that can hold alot.”

	
	dips her spoon…takes a big taste
	Holding a pretend spoon, pick up stew and taste.

	
	chews and swallows
	Pretend to chew then swallow food


· After Reading Discussion Questions
1. p. 3- Why does Mom say that the dill is more important than Victoria’s picture?

2. p.  11- Why do Mom and Aunt Rose think that Victoria cannot help with the stew? 

3. p. 14 (Point to top picture)-Why do you think  Mom, Aunt Rose, and Aunt Violet, step back after they open the lid of the pot?

4. Sometimes parents do things that their children do not understand.  Why does Big Mama only let each person see her put in one ingredient, and then not let anyone else see the same thing? 

Interactive Read – Aloud Lesson Plan: Just Right Stew
3rd Reading9
· TN Early Learning Standards

Early Literacy 

1. Makes relevant comments and asks logical questions about the story

2. Comprehends and uses new words that are introduced with stories

3. Maintains attention to stories and responds to questions appropriately

4. Correctly answers questions about the story plot and events

5. Recalls more detail from stories, using growing vocabulary

6. Holds conversation with adults or peers about familiar books

7. Retells story with many events in appropriate sequence, with or without pictures

Speech/ Language Development

1. Tells sequence of a story with and/or without appropriate pictures

2. Uses new vocabulary in language

3. Talks in more complete and more complex sentences; Sentences are related to each other and fit together in thought
4. Participates in conversations

5. Speaks clearly enough to be understood
· Book Introduction

· Showing the front cover- Who wants to tell me the name of this book?

· Why do you think the illustrator put Victoria and her grandmother on the front cover instead of her mom and her aunts?

· Book Reading

	Page
	Teacher Talk/Actions

	3
	“What’s going on in this picture?” 

“Where does Victoria have to go next? Why”

	4
	“That’s right. But what does Cousin Shug tell her when she asks for the dill?”

	7
	“Why is Aunt Rose’s face twisted like that?

“What happens next?”

	9
	Read to “What a nice surprise.” “What does Miss Helena ask Victoria to do? Why?”

	10 – 11
	“Mom and Aunt Lil seem little upset in this picture.  Who remembers why?”

“What happens next?”

	12 
	Read page.

	14 -15 
	“What happens next?”Ask question before turning to the page. Use the pictures as necessary to prompt/scaffold student  discussion  

	16- 17
	Read page 16. Ask students, “What do Mom and Aunt Rose do then?”

“What starts to happen after they leave the kitchen to go get dressed?”

	18
	Turn to page after giving students an opportunity to answer previous question.

“And what does she put in it?” 

“Is the stew ready now? What happens next?”

Again, allow students to respond before going on to the next page. 

	20 – 21
	“That’s right, Aunt Mae puts in another secret ingredient. What was it?”

	23
	Read page.  “What business does Big Mama have to take care of with Victoria? What are they going to do?”

	25
	“Where do they get the sugar from?”

	26, 28, 30
	Read pages.


· After Reading Discussion Questions

1. How do you think the story would have been different if Big Mama had written down a recipe?

2. p. 30- At the end of the story, Victoria’s mom and aunts are arguing about what made the stew just right.  How do you think the stew would have been different if any one of the aunts had not sneaked into the kitchen and put in their secret ingredient?

3. What do you think really makes the stew just right?

ENDNOTES

1. English, K. (1998). Just Right Stew. Honesdale, CA: Boyds Mills Press, Inc. Illustrated by Anna Rich.
2. In keeping with the research work of McGee & Schikendanz (2007), the teacher/reader takes on the more active role during this reading.  Throughout the reading, the lesson plan calls for the reader to point to various illustrations to help students understand new vocabulary (i.e. canister), dramatically gesture (pretending to lift the cumin out of reach, holding the can to the bosom), and read with expression (screeching as if tires were stopping, licking and smacking lips). As listed in the Components of the Interactive Read-Alouds chart, the reader is to make comments to reveal how the main character, Victoria, is thinking.  For example, “I don’t think Victoria believes the dill is more important that her picture,” and “I think she’s trying to get away before Miss Helena asks her to come inside.”  At the conclusion, students are engaged in pre- and post-reading discussion of the text.
3. Although not typically part of an interactive read-aloud, the activating of prior knowledge has been included to facilitate students connecting to the literature piece. Always seen in conjunction with guided reading (See Fountas, I. C., & Pinnell, G. S. (1996). Guided reading.  Good first teaching for all children. Portsmouth, NH: Heinemann), activating prior knowledge has been argued to help students better comprehend and acquire meaning from a text. This particular activity details a true account of my relationship with my grandmother and cooking.  For most African American families, there is at least one dish that one family member makes, which no one else can get just right. Often, this is because the original chef does not follow a recipe. In order to replicate the dish, one must go to the source.  The purpose of this exercise is to help children connect their personal experiences to the literature piece being presented to them.
4. In keeping with McGee & Schickedanz’s format of interactive read-alouds, the book introduction introduces students to the main character and the book’s central problem. The cover and some pages of the text are also used.
5. Central to student comprehension of the text is the understanding of the terms ‘oxtail’ and ‘stew.’  Because a detailed explanation is needed, these terms are discussed prior to the reading of the text so as not to severely disrupt the flow of the reading.
6. Pages are not numbered in the original publication.  To facilitate the writing process, I numbered the pages beginning with the title page immediately before the first page of typewritten text.
7. Each set of After-Discussion Questions has been designed to engage students in high level analytical thinking in that none of the them are known-answer types of questions.  To answer and participate in conversation around these questions, students must make inferences about the characters, their thinking and feelings.  Several research publications referenced in the literature review (Barrentine, S. J. ,1996; Dickinson, D., 2001; Dickinson, D. K., & Smith, M. W., 1994; Hargrave, A., & Senechal, M., 2000; McClellan, S., & Fields, M. E., 2004; McGee, L. M., & Schickedanz, J. A., 2007; Meyer, L. A., Wardrop, J. S., Stahl, S. A., & Linn, R. L, 1994) posit that such practices help to develop students’ literacy skills, especially in the area of comprehension.
8. Following the interactive read-aloud format as proposed by McGee and Schickedanz, the second reading of Just Right Stew begins with a book introduction that asks students to recall some details pertaining to the story.  To probe for student retention, some questions are asked to elicit the use of the new vocabulary words introduced in the previous reading.  Vocabulary enhancements are given for the same words as the first reading, but are more detailed.  Also, the emotions and feelings of other characters are discussed in this reading.  Students take a more active role by participating in the reading of the book, and commenting in various places.  Be sure to wait at least one day to do the second reading.
9. In this the third and final reading of the text, students are the more active participants in that they “reread” the text with the aid of the pictures and minimal prompts from the teacher.  It is very likely that students will tell the story with no probing or assistance from the teacher other than the turning of pages.  Should this happen, be sure to observe to make sure all students are participating.  If one or a group of students seems to dominate the reading of the story, try to ask questions of the students who are not participating such as, “Why do you think (classmate) would say that? What makes (him/her) believe that?”


This section of the project provides several examples of the activities that can be planned to connect to and extend literature, a practice recommended by many literacy scholars(Christie,1990
; Davidson, 1996
; Dickinson & Tabors 2002
; Goldhaber et al (1996/1997)
; Kostelnik, Soderman, & Whiren (2007)
; McGee & Richgels,(2000)
; Morrow & Tracey,(2007)
; Neuman & Roskos (1998)
; and Rowe (1998
). These activities provide students with the opportunity for multiple exposures, which are necessary to build students’ world and word knowledge.  Also important in the creation of these activities is the multiple subject areas addressed.  These include math, science, art, and music.  The activities provide examples of the type of learning environment conducive to and encouraging of early literacy skill development.  Except for the writing/art activity, which should be used at the end of the week after students have been able to engage in multiple readings and conversations about the text, there is no specified day to use the activities in conjunction with the chosen piece of African American children’s literature.
Literature – Based Activities

Whole Group Activities

Music- Playing Finger Cymbals
TN Early Learning Standard
1. Music
a. Participates in group music experiences

b. Experiments with musical instruments

2. Movement- Shows growth in moving in time to different patterns of beat and rhythm

Objective

Students will practice playing finger cymbals and following a beat.
Materials

Finger Cymbals, song

Literature Connection

Recall with students the clickety-clank of Aunt Clary’s gold bangles. Compare the sound of the bangles to music made my brass instruments. 

Instructions

1. Introduce students to finger cymbals and their proper use of the finger cymbals.

2. Select a song that provides recipe instructions (i.e. Peanut Butter and Jelly).

3. Decide a pattern or beat you want students to play on. For example, one click for order words (first, then) two beats when you repeat a word (spread it, spread it), multiple clicks when you hold a note/word (goooooooooood). 

4. Demonstrate for students before allowing them to play on their own.  

5. This activity can also be placed in the music center after its initial introduction.  CAUTION: It may not be suitable to have the center or this activity open on days when noise is needed to be kept to a minimum.

Assessment/Observation 

Look to see if students are able to follow the beat and pattern of the song.  Because this activity requires students to only use one finger, it is also helpful in determining which students may need additional assistance in the development of fine motor skills.
Science Demonstration- Phases of Matter
TN Early Learning Standard

Recognizes that objects have observable properties that can change over time and under different conditions

Objective

Students will be introduced to the three forms of water.

Materials

Water, teapot, freezer, electric burner, ice tray, timer/stopwatch

Literature Connection

In the story, Mom, Aunt Rose, and Aunt Violet would back away from the steam when they took the top off the pot.  

Instructions

1. Ask students what is steam. Tell them that in today’s science lab you will be exploring the different phases or kinds of water.

2. Using kid-friendly definitions, explain the three types of matter

a. Solid- hard

b. Liquid- wet

c. Gas- Like air, cannot be seen, sometimes looks like clouds

3. Given the kid-friendly definitions, ask students to guess if water is a solid, liquid, or gas.

4. Allow students time to respond. Scaffold conversation as necessary by reminding them of and using the the definitions. (i.e. Is water hard like a solid? Can we see water?)

5. Explain to them that you will take the liquid form of water and turn it into the other two kinds.

6. Pour water into a teapot and place on the burner.  Tell students you are going to time how long it takes for the water to turn into steam.

7. While waiting for the steam, discuss with students what happens to water when you put it on the stove. Let them know that the teapot works the same way, when the water inside gets hot, it turns to steam and starts to come out of the whole and makes a whistling sound.  

8. Take the time as soon as the whistling begins.  Call students attention to the cloud-like appearance of the steam and how it disappears shortly after coming out of the teapot.

9. Proceed to discuss solids.  Pour water into the ice tray (Some students are accustomed to ice makers and may not be familiar with the tray. Be sure to explain the materials being used.) Explain to students the process of water turning into a solid.  Place the ice tray in the refrigerator and tell students you will check it after the same amount of time has passed as it took for the teapot to whistle.

10. Of course, the ice will not form at the same rate as the steam.  After checking it once or twice, you can assign students to check the tray at different intervals.

Another alternative is to freeze some water, before beginning the demonstration. 

Assessment/Observation

Student is able to demonstrate beginning knowledge of forms of water. For example, 

1. Uses ‘solid’ when referring to ice, ‘liquid’ when referring to water, and/or ‘gas’ when referring to steam.

2. Pictorially represents either of three matter forms of H2O.

Writing/Art- Making Stew Just Right

TN Early Learning Standard

Communication- Shows understanding of story plot by responding to questions

Objective

Students will determine which character is best suited to alone make the stew just right.

Materials

Paper, pencil, crayon, markers

Literature Connection

In the book, it took seven different people putting something in to the pot to make it just right.  Which one of them would be able to make the stew by herself?

Instructions 

Ask students to write a journal entry or draw a picture that answers the following question:
If you had to pick one person other than Big Mama from the book to show you how to make the stew just right, who would you pick? What are some reasons why you picked that person?

Assessment/Observation

To assess student cognitive functioning, ask the students to each explain why they chose the character on their picture.  A student who is using text information to draw conclusions would likely select Victoria because she has seen more ingredients added to the stew than her mother and her aunts.  Teachers should also look to see if the child can substantiate their position using text information.  The goal is to have children analyze the text in order to draw conclusions.  In the student explanation of the drawing, also listen to see if the child is making use of the new vocabulary words.

Small Group Exercises

Math – Stew or Soup

TN Early Learning Standard

1. Mathematics- Begins to sort objects on the basis of one dimension, color, size, or shape

2. Physical Development

a. Continues to experiment with scissors

b. Cut on straight line or around a large picture

Objective

Given large and small pictures of meats and vegetables, students will paste the ingredients in the appropriate pot.  
Materials

Stew vs. Soup Worksheet, pictures of meats and vegetables (can be from magazines, grocery store ads, etc.), scissors, glue

Literature Connection

Vocabulary discussion of stew centered on its differences from soup.  In this exercise, students will demonstrate their understanding of the differences, as well as the concepts ‘big’ and ‘small.’

Instructions

1. Recall with students the difference between soup and stew.  During the conversation, make sure the following points are discussed.

a. Stew is thinker than soup.

b. Stew has large pieces of meat and vegetables, while soup has smaller pieces.

c. Review each picture with students to be sure they know what each is.

d. Explain to students that they will have to put each piece in the right pot.  Call attention to the titles of the pots on the worksheet. To help students distinguish between the pots, say ‘stew.” Ask students what sound they hear at the end of stew.  Tell them to find the word on the paper that has the same ending sound.  Repeat with ‘soup.’

e. Using the worksheet, instruct students to glue the pieces in the correct pot.

f. To make sure students understand their assignment, complete  a few with them. Remind students should they become stuck to think about what kinds of meat and vegetables go in stew and what kinds of meat and vegetables go in soup.  Should they forget which pot is which, have them to repeat the ending sound exercise. Scaffold as necessary for students who have not yet mastered phonemes and/or identifying ending sounds.

Assessment

Pictures of large pieces should be in the stew pot, while smaller pieces should be in the soup pot. 

 STEW
 soup

Stew vs. Soup Worksheet Instructions: Students should paste items in the correct pot.

Center Activities

Dramatic Play- Making Oxtail Stew

TN Early Learning Standard

1. Dramatic Play

a. Imitates and pretends to be different characters

b. Participates in dramatic play activities

c. Enjoys process of recreation

2. Speech and Language Development
a. Engages in imaginary talk

b. Uses new vocabulary and grammatical construction in language

Objective

Students will reenact Just Right Stew

Materials
Large pot, ladle, spoon, spices, table, chairs, bowls, kitchen set, meat, vegetables
Assessment/Observation

Take note of student language and the vocabulary students are using to recreate the story as they make the oxtail stew. 
Math- Making Seven

TN Early Learning Standard

Begins to identify and label objects using numbers.

Objective

Given various items, students will “make”  and count groups of up to seven.

Materials
Counters (various sizes, shapes, colors),  number cards

Literature Connection

Seven different people added ingredients to the pot of oxtail stew to make it just right.

Instructions

1. Allow students to make groups of numbers up to 7.  These can be matched to the card with the written numeral.

2. Encourage them to mix and match counters (three blue bears and four red circles) to make seven.

3. Extension: Students may also be given number cards with words and numerals to play a matching game.  Hint: To allow for student correction and assessment, place an equal number of dots on the bottom of the card.  For example, the card with ‘seven’ on it will have seven dots across the bottom, just as ‘7’ has seven dots across the bottom.

Science- Planting an Herb Garden

TN Early Learning Standard

Science- Recognize that living things live in different environments.

Objective

With the help of volunteers, students plant an herb garden.

Materials

Seeds, water, garden tools, volunteers

Instructions

Working with a volunteer, allow students to plant seeds in the school yard or a plant box.  If you use the school yard, be sure to get permission and that the spot chosen for your garden is out of the way of playing children.  


The preceding sections provide examples of approximately one week’s worth of instruction.  The text, Just Right Stew, can be used as part of a text set that focuses on families and traditions.  Given in this final section of the project are suggestions for related titles.  Using these or similar texts, teachers can provide students with the in-depth, and multiple exposures known to increase student vocabulary and other literacy- related skills.
This project presents the curriculum and instruction that can be planned using African American children’s literature.  Whether using the suggested titles or locating other titles using the resources provided in Appendix C of the literature review, a multitude of opportunities exist for African American children’s literature to support and promote the development of young African American children.
Suggested Titles for Family Text Set

Buckley, H. (1994).  Grandfather and I. New York, NY: Lothrop, Lee, & Shepard Books.

This text follows a young child as he discusses the differences between the time he spends with his grandfather and other members of his family.  Although not suited for an interactive read-aloud experience, this book does contain a predictable pattern, which can be used to involve students in the reading.  Also making this book suitable to support early literacy development, teachers can lead children in a discussion of the differences between the activities and pace of those activities when participated in by different family members.

Buckley, H. (1994).  Grandmother and I. New York, NY: Lothrop, Lee, & Shepard Books.

Similar to the first title listed, this book follows a young African American girl as she talks about the comfort she receives from her grandmother’s lap, which she compares to other members of her family.  Again the predictable pattern of the book allows for student participation.  If using both Buckley texts, teachers may guide students in compare/contrast discussion or activity.

Little, R. (2004).  Grandma’s Biscuits. RELDE Publishing: Jackson, MS. 

An excellent text for beginning readers, this book is told by a young boy who absolutely loves his grandmother’s biscuits.  He discusses how and what he likes to eat with his biscuits, as well as how the biscuits make him feel.  After reading this text aloud to students, it can be placed in the classroom library/reading center for students to “practice” reading on their own.  The pictures accompanying the simple text will allow students to easily retell the story.
Strickland, D.S., & Strickland, M. R. (1994) Families: Poems celebrating the African American Experience.  Honesdale, PN: Boyds Mills Press, Inc.

Although a collection of poems of over 20 poems, I recommended this book for the poem Families, Families written by the editors.  The simple 3 stanza poem can easily serve as a shared reading experience to connect the various texts about families.  

Thomas, J. R. (1997). Celebration! New York, NY: Hyperion Books.

This text gives the reader an account of one families Fourth of July tradition.  Told from the perspective of Maggie, one of the younger family members, the text details the fun and food that are a central part of many African American families.  Focusing on Maurice, Maggie’s cousin who is reluctant to be at the gathering, this text is suitable for an interactive read-aloud.
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