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Unit Themes: Survival in the wilderness, Responding to life’s challenges
Linda Dake

Capstone Project

	Passage 
	Vocabulary and Grammar
	Introductory Activities
	Learning Objectives
	Metro ESL Standards Addressed (ESL level 3 of 4)

	Introduction

Passage 1:

Ch. 3: (p. 26-30), Crashing and making it to shore


	Camping, hiking, wilderness, shelter

Took on detail, field of vision, channel of fallen trees, eased back on the wheel, nose, wrenching, windshield, shattered, drove him back into his seat, raked at the seatbelt catch, clawed up, vomited, muck, windbreaker, blades of grass


	Pre-Reading, Ways into the literature:

• Ask students if they have ever been camping, hiking, to the mountains, to the lake.  Have they ever been alone in the wilderness with no one else around for more than a day or two?  

• Fill out a Know/Want to know chart as a class on surviving in the wilderness.  

•  As them to think as they watch the video about what it would feel like to be completely alone in this environment.  Show a video clip of the Canadian wilderness from http://www.liveleak.com/player.swf?token=68e_1191116295
• Tell students to imagine that they were alone with no food and no supplies.  In groups, have them brainstorm several tasks they would have to do first in order to survive the first day.

• Each group shares their ideas, writing them on chart paper at the front of the room

• As a class, discuss each of the things written, asking each group to explain their ideas.  Explore the steps required in “finding food”, “building a shelter”, and “making a fire”, for example.  Survey students to see if they can describe the steps involved, and to see how confident they are that they could achieve each objective in a matter of minutes or hours.

•   Preview the first chapter of the book Hatchet: “Brian’s parents are divorced and he is on a two-person plane from New York to Canada to visit his father.  Suddenly, the pilot has a heart attack.  Brian is left alone to fly the plane, which starts to run out of fuel.  He radios for help, but no one can hear him.  The plane is going to crash.”  (Then, read aloud page 26-27 to the class, describing what he saw as the plane was descending.)

•  Invite students to make predictions: what will happen if Brian lands in the lake?  As students make their predictions, teacher writes them on the board.

•  Teacher continues reading page 27-30: the plane crashes into a lake and Brian makes it out and onto the shore.

• Teacher gives small groups one question to answer: describe the plane crash.  What happened?  Students discuss in small groups.

•  Groups present to class the sequence of events of the plane crash.

•  Teacher passes out Hatchet packets with Word Lists and Comprehension questions.  Students turn to the word list for passage 1 and read it, checking off words they already know.  Students read Passage 1 comprehension questions.

Reading:

• Students re-read the chapter as necessary to answer the first set of comprehension questions. 

Post Reading:

•  Ask students to describe the scene, the main character, and the problem.

•  Students discuss their questions and other unknown words in their small groups.

•  Students consult word hint list, bilingual dictionaries, and picture dictionaries as necessary to understand words and passages.

•  Have volunteers act out action verbs (drove him back into his seat, etc.)

•  Students write answers to comprehension questions in their small groups and share with the class, discussing how they found the answer in the text- what key words did they look for?

•  Class discusses the images they have in their minds after reading.  

•  Students update their personal dictionaries with words not on the word hint list.

Comprehension Questions:

1.  What or who screamed and roared against the water?

A: Brian

2.  Brian was caught in the airplane by two different objects that almost kept him from escaping.  What were these?

A: Windbreaker & seatbelt

3.  What is meant by “…he was gone, gone from it all, spiraling out into the world, spiraling out into nothing.  Nothing.” (p. 30)?  What is this passage trying to tell us about what is happening to Brian?

A: He went unconscious/passed out

4.  What do you think will happen next?  What will happen to Brian?

	1.  Connect previous experience with the subject of the novel

2.  Realize how much or how little they already know to encourage identification with main character

3.  Make predictions about the novel

4.  Focus on new vocabulary and use in context

5. Skim and scan a short passage in search of answers to questions

6.  Analyze a  sentence and infer its meaning

7.  Practice oral language in small groups

8.  See the images from the story in their minds while they read the text


	(L=Listening

S=Speaking

R=Reading

W=Writing)

L1,  L7

S1,  S2,  S3,  S4,  S9

R1,  R2,  R3,  R5,  R6, R10

W5



	Passage
	Vocabulary and Grammar
	Comprehension Questions
	Activities, Assessment, and Writing Assignments
	Lesson Objectives
	Metro ESL Standards

	Passage 2

Ch. 5: (p. 43-45, 47-51) Thirsty, hungry, and lost


	snapped/hammered open, viciously, foul, blister, peel, stiffness, limbs, teetered, gulps, threw up, swollen, stagger-tripped, mounted extensive searches, courses, amphibious planes, bushplanes, floats, brush, matches, be/think/stay positive, clipper, blade, tatters


	1.  Why did Brian decide it was okay to drink the lake water (p. 44)?

A: He thought he’d already gulped it in after the crash and he wasn’t sick yet; there was nothing else to drink.

2.  Why did Brian believe people would be able to find him (p. 47)?

A: He thought they knew the flight plan and would be sending out search planes.

3.  Brian thinks sarcastically about actors he has seen in the movies who were trying to survive in the woods.  He thinks that those people made it look fun and easy to survive in the forest, when it is actually very difficult.  What words does Brian use (top of p. 49) to let you know that he is being sarcastic? 

A: cute, slick, Oh yes, full eight-course meal 

4.  What lessons does Brian remember from his English teacher, Perpich (p. 49-51)?

A: stay positive, stay on top of things, get motivated, quit messing around, look at all  of it, you are your most valuable asset

5.  What items does Brian have with him (p. 50-51)?

A: quarter, 3 dimes, nickel, 2 pennies, fingernail clipper, $20 bill, hatchet, shoes, socks, jeans, underwear, leather belt, windbreaker, T-shirt, digital watch 


	Pre-Reading:

•  Remind students of comprehension strategies: write a question mark in the margins if you don’t understand, circle words you can’t figure out from context, read the Word Hint list before you start reading, read the comprehension questions before you start reading.

•  Ask each small group to identify 2-3 words from yesterday’s reading that they didn’t know before and to write their own definitions, different from those used in the word hint list.  Present these to the class and write on butcher paper.  

•  Ask volunteers to summarize yesterday’s reading.  

•  Ask students what his most pressing need will be once he regains consciousness.  (Water)

Reading:

•  Students read p. 43-45 (Brian drinks) out loud in their small groups, asking one another questions when they get stuck and consulting the word hint list together.  

Post-Reading:

•  Bring in a jar of pond water, a bottle of “fresh spring water”, a Brita pitcher, and a glass of very salty “ocean” water.  Ask students if they thought each was safe to drink, and why/why not.  Have any of them drunk pond water or ocean water before?  Why do they think so many people buy bottled water in the United States? 

•  Students discuss their question marks and unknown words in their small groups.

•  Have volunteers act out action verbs (drove him back into his seat, etc.)

•  Students finish reading passage and write answers to comprehension questions alone to share with small groups and with the class on the next day.


	1.  Review and practice reading comprehension strategies.

2.   Practice oral language in small groups

3.  Summarize events in passage.

4.  Analyze situation to determine his most pressing need.

5.  Discuss water composition.

6.  Review vocabulary.

7.   Skim and scan a short passage in search of answers to questions
	L1,  L2,  L7, L8

S1,  S2,  S3,  S4,  S5,  S9

R1,  R2,  R3,  R5,  R6

W5



	Passage 3

Ch 6 & 7: (p. 64, 67-70; 73-75) What is there to eat?


	drooping clusters, glistening, pace, tart flavor, pits, jamming them into his mouth, shrunken his stomach, carrying pouch, fixing this place up, abdomen, rolling jolts of pain, shelter, friendly peck, whine of the mosquitos, welted, lumps and bites, scab, fought, self-pity tears, hundred yards, raspberries, snapped off, ripe, wuffling

Grammar: (75)

“If the bear had wanted you, he would have taken you.” 
	1.  Why did Brian get so sick?

A: he ate too many wild cherries, ate the pits

2.  What did Brian see his mother do and why did this upset him so much?

A: kiss another man, she was cheating on his father, he was afraid of divorce

3.  Why did Brian start crying (70)?

A: he saw his reflection: dirty, starving, bitten, hurt, lonely, ugly, afraid, miserable

4.  How were the raspberries different from the gut cherries?

A: sweeter, no pits

5.  Why do you think the bear looked at Brian and walked away without attacking him?

A: (answers will vary)


	Assessment:

• Assess student’s understanding of vocabulary in passages 1 and 2 

Pre-Reading:

• Students share answers to comprehension questions from passage  2 with their small groups.  

•  Review vocabulary from passages 1 and 2 as a class, showing pictures of concrete objects, acting out others to prepare for vocabulary assessment tomorrow.

Reading / Post/Reading:

•  Students read silently, then stop to discuss with small groups, answering a couple comprension questions and reviewing vocabulary.

• Students read silently, then pause again for group discussion.


	1.  Review and practice reading comprehension strategies.

2.   Practice oral language in small groups

3.  Summarize events in passage.

4. Review vocabulary.

5. Skim and scan a short passage in search of answers to questions


	L1,  L7

S1,  S2,  S3,  S4,  S9

R1,  R2,  R3,  R5,  R6, R10

W5



	Passage 4

Ch 9: p. 87-93

Building a fire
	sparks, tinder or kindling, twigs, sputtered and died, settled back on his haunches, exasperation, bark, birches, tendrils, flammable, grapefruit, finer, depression in the middle, cave dweller, cro-magnon man, four quick blows, set of strikes, burst into flame, was gratified
	1.  What did Brian try to use as tinder or kindling to make a fire?

A: twigs, hair-sized pieces of bark, $20 bill, grass

2.  Why did he tear up the twenty-dollar bill?

A: to use as kindling

3.  How long did it take Brian to rip the birch bark into slivers the size of pieces of hair? (p. 89)

A: 2 hours

4.  What did Brian learn and not learn from his school science classes about how to make fire?

A: he learned that fire needed oxygen, he did not learn how to build one without matches or what type of kindling was best

5.  Why do you think Brian called the fire his friend?

A: it was going to save him, protect him, it needed to be nurtured


	Pre Reading:

•  Show a clip from the movie “Castaway” where Chuck (Tom Hanks) makes fire and then puts his bloody handprint on a volleyball, calling it his friend.  Have students discuss in small groups: What did he try to do to make a fire?  What worked best? What did not work?  Then, after groups share their answers with the class, have groups discuss: Why did he call the ball his friend and get so excited about it?

•  Review vocabulary of fire: sparks, kindling, tinder, twigs, strike, flammable, burst into flame

•  Have students read their Word Hint Lists for pssage 4

Reading:

• Students may read silently or read quiely to a partner.

Post Reading:

• Ask small groups to make a chart comparing Tom Hanks’ character to Brian.  What did they do that was similar?  What did they do differently?  

• Groups share their ideas with the class.

•  Students answer comprehension questions.

Writing:

•Students write in journals.  Prompt: Imagine that you are alone in the wilderness.  How would you feel?  What would you do to stay alive?  Begin your entry, “If I was alone (on a deserted island, in the forest) I would...”


	1.  Practice oral language in small groups

2. Compare and contrast events in the movie to the book

3. Use vocabulary words related to building a fire

4.  Skim and scan a short passage in search of answers to questions
	L1,  L7

S1,  S2,  S3,  S4,  S7, S9

R1,  R2,  R3,  R4, R5,  R6, R10

W1, W2, W3, W4



	Passage 5

Ch. 10 (p. 94-96), Tending, relying on the fire


	stock of raspberries, woodpile, white pines, swarmed, rid of them
	1.  Why did Brian not want to leave the fire?

A: it was precious to him, he was mesmerized by it, he wanted to make sure it didn’t go out

2.  What did he do so that he could tend the fire (keep it going)?

A: bring back dry wood and make a huge pile to last through the night, gather wood in the mornings

3.  Name 3-4 ways that the fire will help Brian.

A: cook food, keep away bugs, keep away animals, keep him warm, keep him company


	Assessment:

•  Students work in partners to create a cause and effect chart detailing Brian’s attempts to make fire.  Prompt:  Make a two-column chart.  Label the left side “causes” and the right side “effects”.  On the cause side, list the different things Brian did to try to make fire.  On the effect side, write what happened after each of his attempts.  Make sure the steps are in order. Use the the new vocabulary from your Word List, and any other vocabulary you need.

Reading: 

• Students read silently at their desks.

Post-Reading:

• Students answer comprehension questions on their own.

	1.  To point out the cause and effect relationships between Brian’s actions in building the fire.

2.  To sequence the events of building the fire

3.  Skim and scan a short passage in search of answers to questions

4.  Practice oral language in small groups

5.  Focus on new vocabulary and use in context
	L1,  L7

S1,  S2,  S3,  S4,  S9

R1,  R2,  R3,  R4, R5,  R6, R8,  R10

W3



	Passage 6

Ch 12 (110-112) Fishing, necessity is the mother of invention


	spear, lunged, time after time, jabbing it, flailing with it, two-prong, bow and arrow


	1.  How was Brian’s first spear different from his second one?

A: his first one had 1 prong, his second had 2 so he could catch the fish better

2.  Why did Brian think a bow and arrow would be better than a spear?

A: he couldn’t throw the spear fast enough
	Pre-Reading:

•  Anticipation/reaction guide questions: I would kill an animal for food if I was starving and alone in the wilderness. (agree/disagree); (a/d) Killing animals, even for food, is inhumane. (a/d)  It is alright to eat fish and eggs, not not okay to eat other animals. (a/d)

• Discuss answers as a class using expressions like “In my opinion” , “I think”, and “To me”

Reading: Read silently at desks.

Post-Reading: 

• Answer comprehension questions independently

• Review vocabulary from passages 5 and 6
	1.  Discuss personal beliefs about eating meat using phrases like “In my opinion”, “To me”, and “I think”.

2.  Review vocabulary from passages 5 and 6

3.  Skim and scan a short passage in search of answers to questions

4.  Practice oral language in small groups
	L1,  L7

S1,  S2,  S3,  S4,  S8, S9

R1,  R2,  R3,  R4, R5,  R6, R8,  R10

W3



	Passage 7

Ch 12 (115-118) Come back, plane!

+

___________

Passage 8

Ch 13 (121-123, 127) Despair, then renewed strength and growth
	Bluff, swiveling, lungs, waggle its wings, see the smoke and circle, he dove, abrupt

_______________

Madness, gray funk
	1.  How did Brian know the plane was coming closer?

A: He heard the sound coming toward him, but he couldn’t see it.

2.  What did he do to try to signal the plane?

A: ran to top of ridge with fire to signal with smoke

3.  Why was his action not successful?

A: the plane was already gone- too slow

4.  How did Brian feel when he realized the plane had gone?  Choose 3 adjectives of your own that describe him at that moment.

A: heartbroken, desolate, depressed, etc.

___________________

1.  Why was Brian so depressed that he wanted to die?

A: he thought he would never get out, felt very alone, didn’t think he could survive for long

2.  What was Brian thinking to himself that night when he tried to cut himself?

A: there was nothing for him, he wanted to die, he was very sad

3.  What was Brian thinking to himself when he woke up the next morning and saw the blood?

A: he hated how stupid and weak he was; realized he had changed

4.  What event changed Brian in a very deep way?

The plane passing
	Pre-Reading:

• Show video clip from Cast Away where Tom Hanks’s character makes his first attempt to signal a boat in the distance but does not succeed.

•  Ask class to volunteer adjectives that describe how he feels, and how they would feel.  Introduce adjectives like heartbroken, depressed, devastated, miserable, crushed, inconsolable, panicked, trapped, enraged, desperate, hopeless

Reading:

Read silently at desks.

Post-Reading:

• Write in journals about something in their lives that made them feel a similar way.  Use adjectives on board to describe your feelings.  

_________________

Pre-Reading: 

• Lead class discussion about how we feel when terrible things happen to us.  Discuss depression and how we may start to feel that there is no hope.  However, if we try to stay positive and look for things to keep us busy and take our mind off it, we feel better.

Reading:

Students read silently at desks

Post Reading:

• Students answer questions in small groups.

• Review vocabulary from passages 5-8 for vocabulary assessment

Writing:

• Students write about a time in their lives that they were very upset, and how they managed to feel better later.  
	1.  Learn English words to describe painful feelings and use them in context.

2.  Relate Brian’s experiences to their own

3.  Talk about depression and ways to avoid it and get better

4.  Skim and scan a short passage in search of answers to questions

5.  Practice oral language in small groups

6.  Focus on new vocabulary and use in context
	L1,  L7

S1,  S2,  S3,  S4,  S9

R1,  R2,  R3,  R4, R5,  R6, R8,  R10

W1, W2, W3, W4



	Passage 9

Ch 16 (142-146) First meat


	Thrust-lunge, beaver, fluttered, glowing coals, insides, dung, raw, greasy coil, didn’t think he could stand it
	1.  What did Brian already know about cleaning a bird so it could be eaten?

A: nothing; his meat was always pre-cleaned

2.  What did he do the bird to prepare it for cooking?  List his steps, starting after the kill, up until he took his first bite.

A: plucked feathers, pulled off skin, insides fell out, cut the neck, cut off the feet, put it on a stick, made a rotisserie and turned it, waited


	Assessment:

• Vocabulary quiz for passages 5-8
Pre-Reading:

•  Anticipation/Reaction Guide: I would know how to kill any animal so that it died quickly and did not suffer. (a/d); I would be able to skin the animal and prepare it for cooking. (a/d)  It is okay to eat all kinds of meat (pork, beef, chicken, fish, and other wild meats like reptiles, eggs, rabbit, wild birds, squirrel, and venicen). (a/d) If you are starving to death, it is okay ignore your religious beliefs and eat an animal that is “unclean”. (a/d)

•  Discuss answers as a class using expressions like “In my opinion” , “I think”, and “To me”

•  Review vocabulary words using pictures and pantomime

Reading: 

Students read silently at their desks.

Post-Reading:

•  Bring in a rubber chicken and feathers and pantomime the actions in the book while small group teams call out the passage teacher is pantomiming.

•  Record these onto a chart labeled: Steps to cleaning and cooking a chicken

• Students answer comprehension questions


	1.  Discuss personal beliefs about eating meat using phrases like “In my opinion”, “To me”, and “I think”.

2. Sequence the events of the story

3. Skim and scan a short passage in search of answers to questions

4. Practice oral language in small groups

5. Focus on new vocabulary and use in context


	L1,  L7

S1,  S2,  S3,  S4,  S8, S9

R1,  R2,  R3,  R4, R5,  R6, R8,  R10

W3



	Passage 10

Ch 16: (155-158) Tornado setback, optimism
	Driven him into the shelter, slammed down, massive roar, ribs, gusts, slipping, nostril-clogging swarms, flip of some giant coin, damp
	1.  What kind of storm destroyed Brian’s shelter?

A: tornado

2.  What else did the storm take from him?

A: his fire, bed, wooden tools, bird- everything but the hatchet

3.  How does Brian feel at first, after realizing he has lost everything?

A: devastated, but optimistic that he could re-build

4.  What does he decide to do?

A: rebuild
	Pre-Reading:

 •  Ask students if they have ever been in a tornado or other dangerous storm.  Ask them where you should go for cover in a tornado or other storms the students are familiar with.  Discuss the damage that tornados can do.

•  Make predictions about what will happen to Brian during the tornado and write on board.

Reading:

Students read silently at desks.

Post-Reading:

•  Assess the correctness of predictions as a class.

•  Students answer comprehension questions and review vocabulary in small groups.
	1.  Connect story to real life: tornados

2.  Make predictions

3.  Skim and scan a short passage in search of answers to questions

4.  Practice oral language in small groups

5.  Focus on new vocabulary and use in context
	L1,  L7

S1,  S2,  S3,  S4,  S9

R1,  R2,  R3,  R4, R5,  R6, R8,  R10

W3



	Passage 11

Ch 19: (184-191) The survival pack


	Aluminum, cookset, pots and pans, waterproof container, butane lighter, sheath knife, compass, handle, antiseptic paste, cap, adjustable, lures, hooks, sinkers, wealth, bulky, stock rifle, shook, rattled, shells, bullets, antenna, switch, emergency transmitter, freeze-dried, spices, drone, to taxi, cocked his head, ragged, lean
	1.  Choose 2 items from his survival pack and tell what he could do with them.  

A: aluminum cookset: carry water from the lake, matches: make fire

2.  Brian didn’t like the rifle.  Why not?  

A: he didn’t have to fit in, didn’t have to know the woods, it was too easy, would change his way of life

3.  Why was the pilot so surprised when he found Brian?

A: they’d called off the search

4.  What item from the survival pack led to Brian’s rescue?

A: Emergency transmitter
	Assessment:

•  Vocabulary quiz passages 9 and 10

Pre-Reading:

•  Bring in a freeze-dried camping meal from an outdoor store, cook it, and let class taste it.  Have them describe the taste (powdery, salty, mooshy, tasty, bland, etc.)

•  Ask students to discuss in small groups how Brian’s life would have been different had he had several of these meals with him.

• Students read Word Hint list and ask questions in their small groups

Reading:

•  Students read silently at desks.  

Post-Reading:

• Students answer comprehension questions and review vocabulary in small groups.
	1.  Make predictions

2.  Use advanced adjectives to describe a freeze-dried meal

3.   Skim and scan a short passage in search of answers to questions

4.  Practice oral language in small groups

5.  Focus on new vocabulary and use in context
	L1,  L7

S1,  S2,  S3,  S4,  S9

R1,  R2,  R3,  R4, R5,  R6, R8,  R10

W3



	Passage 12

Epilogue (192-195)
	Cree trapping camps, unwittingly, wiry, immensely, rescue, marveling, recover, the press, nightmares, frightening, awaken, game, scarce, wipe things out
	1.  List 3 ways that Brian changed as a result of living for 54 days alone in the wilderness.

A: he was very skinny for several more years, very observant, thought before he spoke, amazed by the grocery store, he dreamed a lot about the lake

2.  What happened to Brian’s parents after he returned?  

A: they almost got back together, but then things wend back to normal

3.  Why was it good that he was rescued when he was?

A: he would have had to endure a fall and winter with little food, not to mention no clothing to keep him warm
	Pre-Reading:

•  Make predictions as a class about what his life will be like at home after having lived in the wilderness.

Reading:

Students read silently at desks

Post-reading:

• Compare predictions to what actually happened as a class.

• Answer questions alone or in small groups

Writing in journals: 

Trace the development of a theme:

•  Prompt: What events in the story led to Brian going from a dependent “city boy” who knew very little about how to take care of himself, to a self-reliant, strong young man who knew how to survive alone in the wilderness?  Choose a passage from the story that shows how Brian changed. Provide support for your ideas by paraphrasing sentences from the book that support your understanding.  

•  As a class, list the events that he went through on the board (Examples: Trying to catch a fish, catching his “first meat”, signaling to the plane, building the fire, tending the fire, building the wall and door to his shelter, the tornado, finding the rifle)


	1.  Skim and scan a short passage in search of answers to questions

2.  Practice oral language in small groups

3.  Focus on new vocabulary and use in context
	L1,  L7

S1,  S2,  S3,  S4,  S9

R1,  R2,  R3,  R5,  R6, R8,  R10

W1, W2, W3, W4



	Narrative Essay Topic:

•  Students will begin work on an essay with the following prompt:  Brian had many different experiences that each served to change him in someway. On pages 121-123 and 127, we see some emotional trials he faced, and the “tough hope” (p. 127) that resulted.  On page 157 we see that even though it looked like the tornado had defeated him, he gathered his resolve and decided to be brave and optimistic. On page 193, we see several examples of how he was different once he got back home.

Think about the events in your life that have taught you a powerful lesson or perhaps altered your course in life.  Select one and describe what happened.  Tell about the emotions that you went through during and after your experience.  Show how you can (or cannot) relate to Brian’s “tough hope”, or his other emotions like optimism, depression, bravery, self-pity, fear, or triumph by providing specific examples from the novel.

Pre-Writing:

 •  Students list several events from their lives that might work for the essay and see if they can answer all the questions using that event.

• Outline paper, showing what information will go in each section of paper (intro, body, conclusion)

Rough Draft:

•  Students write a rough draft with introduction, body, and conclusion paragraphs

•  Teacher collects drafts and gives feedback on organization, grammar, vocabulary, and mechanics

• Teacher selects grammar exercises and prepares lessons that focus on the elements students have trouble with

First Draft:

• Students re-write rough draft

• Students read each other’s first drafts in small group, pose questions and give suggestions, or continue editing only with the teacher

• All student’s get teacher’s feedback on 1st draft

• Teacher selects grammar exercises and prepares lessons that focus on the elements students have trouble with

Second Draft:

•  Students type second draft.

•  Review in small groups or with teacher

• Receive feedback 

Final Draft:

• Students submit final draft.  

	L1,  L7

S1,  S2,  S3,  S4,  S9

R1,  R2,  R3,  R5,  R6, R8,  R10

W1, W2, W3, W4



	Literary Analysis and Evaluation:

•  Hatchet provides several examples of simile and metaphor that could be discussed as they occur or taught after the novel has been read.

•  In addition, the novel also lends itself to a discussion of voice in fiction (third person omniscient).

•  After finishing the novel, students should evaluate symbolism and the author’s plot decisions and the effects they have on the reader.  For example, why did the author include the sub-plot of his mother and father’s divorce and the Secret?  What would the novel have been like had this been left out?  How does this shape Brian’s character?  Does the hatchet itself have any symbolism?  What would the novel have been like had Brian not had the hatchet?  

•  Students should also discuss what makes Hatchet a classic youth novel.  Why is it so popular?  Is it good literature?  How do we know?  
	R6, R7


