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Abstract
My issue of inquiry is the implications of motivation on English language learners in Chinese EFL contexts. In this literature review, I will first provide a theoretical background of the role of motivation in second language acquisition, including Gardner’s socio educational model, Deci and Ryan’s self-determination theory, as well as Dörnyei’s process model of L2 motivation. Second, I will provide a literature review of previous studies conducted on Chinese students’ motivation of English learning in Chinese EFL classrooms, and examine what implications could be drawn from them. Third, I will synthesize based on the theories and previous researches, and provide implications on how to motivate language learners’ English learning in China through the lenses of four professional knowledge areas: learning contexts, learners, curriculums and assessments, and therefore, improve students’ English learning achievement. 
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Introduction
Motivation is one of the most important individual factors that influence both the second language and foreign language learning process as well as the language learning achievement. According to Dörnyei and Schmidt (2001), “Motivation is generally considered to be one of the primary causes of success and failure in second language learning”, which means that students with a strong motivation towards learning the language will be more likely to succeed on their learning goals than those without a clear motivation of language learning.  Therefore, it remains to be an important topic on helping students get motivated and maintain the motivation towards learning for a longer time and at a relatively high level.
Speaking from a broarder perspective, English is a global tool for communication in the current trend of globalization. Many countries such as China calls for the training of talents who could speak fluent English as a means to improve the nation’s international competitiveness. Consequently, learners who learn English as a second of foreign language have increased dramatically over the past decades, no matter the number of learners or the learners’ sociocultural and linguistic backgrounds. At the same time, the field of L2 motivation is being changed and reconceptualised given the fact that the object of study is changed from a relatively homogeneous group to a more heterogeneous population. Thus I believe it is cruicial to look at the issue of learners’ motivation of learning a new language from a new perspective, and then apply the implications to the learners in order to promote better and efficient learning. 
I choose this topic not only because I would like to investigate on the drastically changing field of L2 motivation theory, in this literature review, I also would like to discuss about the implications of utilizing the theories, as well as strategies that teachers and learners could use in consideration of the learning contexts that Chinese learners have, as I believe these strategies are essential to help Chinese students have the agency and become more engaged in language learning process. 
 In this literature review, I will first provide a theoretical background of the role of motivation in second language acquisition, including Gardner’s socio educational model, Deci and Ryan’s self-determination theory, as well as Dörnyei’s process model of L2 motivation. Second, I will provide a literature review of previous studies conducted on Chinese students’ motivation of English learning in Chinese EFL classrooms, and examine what implications could be drawn from them. Third, I will synthesize based on the theories and previous researches, and provide implications on how to motivate language learners’ English learning in China through the lenses of four professional knowledge areas: learning contexts, learners, curriculums and assessments, and therefore, improve students’ English learning achievement. 
Main theories on second langauge motivation
The Definition of Motivation
To begin with, the definition of motivation is of much necessity. However, it is not easy to reach a simple and accurate definition that every theorists would agree on. Gardner (2010) refers to the definition of Keller’s (1983) on motivation that “Motivation refers to the choices people make as to what experiences or goals they will approach or avoid and the degree of effort they will exert in this respect”. 
The Role of Motivation
Most researchers and teachers would agree on the point that motivation plays a very important role in the process of any kind of learning situation, no matter it is foreign languages or science. In explaining why motivation matters so much to students’ language learning experiences, Gardner and Masgoret (2003) state that motivation is “responsible for achievement in the second language”. Dörnyei (2001) also maintains this standpoint when talking about motivation, “My personal experience is that 99 per cent of language learners who really want to learn a foreign language...will be able to master a reasonable working knowledge of it as a minimum, regardless of their language aptitude. ” We could see from the quote that motivation relates much with the language learning achievement. 
Besides, according to a study conducted by Masgoret and Gardner (2003), researchers found that among all the variables of Gardner’s socio-educational model (integrativeness, attitudes toward the learning situation, motivation, integrative motivation and instrumental orientation), the variable of motivation correlated with language achievement more than any of the rest variables in the socio-educational model. 
Therefore, as proved by researches and scholars, motivation is the one of the most important factors that plays a direct role in determining foreign language-learning achievement, and thus deserves more and more attention from researchers and teachers at the practical level. 
Major Theories in the Field of Second Language Motivation
In 2005, Dörnyei provides an overview of the development of major theories put forward in the field of second language motivation. According to him, there are mainly three phases in the history of this field, and they are: the social psychological period (1959- 1990), the cognitive-situated period (during the nineties) and the process-oriented period (the past five years). I believe the three periods divided by Dörnyei (2005) fits the purpose of this literature review very much. Therefore, I will make an introduction of major theories in the field of second language motivation according to this division. 
The social psychological period.
Major researchers that are representative for this period are Gardner and Clément. Gardner is known as the founder of socio educational model of motivation, and one key element of this model is integrative motivation. According to Masgoret and Gardner (2003), integrative motivation encompasses three dimensions: integrativeness, attitudes towards the learning situation and motivation. 
Much attention needs to be paid to the context that Gardner’s researches are conducted in: Canada. The study focused on English as the first language, and French as a second language in Canada. The context provides students a bilingual socio-background, which is very different from the current conditions in China, where English is learned as a foreign language and there are relatively fewer resources and exposure to the language for learners.  
 However, recently there have been more and more criticisms toward Gardner’s theory, as people say the integrative motivation is much harder to found in learners who learn English as a foreign language, and the object of research is of much difference from large numbers of emergent learners in the current world. 
The cognitive-situated period.
There are three main theories in the cognitive-situated period, and they are: the self-determination theory, the attribution theory and task-motivation. Here I will mainly focus on the self-determination theory, as this is the one that receives the most attention and many researches are done under the theoretical framework of the self-determination theory.
The self-determination theory was found by Deci and Ryan (1985). The key concepts being studied in this theory are intrinsic motivation and extrinsic motivation. “The former type of motivation is related to the joy the learner experiences while learning a language, whereas the latter refers to an external pressure on the learner to achieve its aim, as a reward or a punishment.” (Noels et al 2003) Noels et al (2003) suggest that intrinsic motivation can be divided in three types: Intrinsic Motivation (IM) knowledge, IM-Accomplishment and IM-Stimulation. The first one refers to “the motivation for doing an activity for the feeling associated with exploring new ideas and developing knowledge”, the second one “refers to the sensations related to attempting to master a task or achieve a goal”, and the third one refers to the “sensations stimulated by performing a task” (Noels et al. 2003). Besides, the three types of external motivation are external regulation, introjected regulation and identified regulation. 
The process-oriented period.
The process-oriented period mainly features Dörnyei’s process model of L2 motivation. According to Dörnyei (2005), it “describes how initial wishes and desires are first transformed into goals and then into operationalized intentions, and how these intentions are enacted, leading...to the accomplishment of the goal and concluded by the final evaluation of the process.”
The most important concept in Dörnyei’s theory is the L2 Motivational Self-System, and there are ideal L2 self, ought-to L2 self and the L2 learning experience in this system. The ideal L2 self is much like the integrative motives in the previous theory strand, which is “a powerful motivator to learn the L2 because of the desire to reduce the discrepancy between our actual ideal selves”, (Dörnyei, 2010) The ought-to L2 self refers to the “attributes that one believes one ought to posses to meet expectations and to avoid possible negative outcomes” (Dörnyei, 2010) Lastly, the L2 learning experience relates to the “situated, executive motives related to the immediate learning environment and experience (e.g. the impact of the teacher, the curriculum, the peer group, the experience of success)”. (Dörnyei, 2010) 
		Researches in Chinese EFL college classrooms 
The English Learning Boom in China
Although there are many other internal and external factors that affects second language learning, I believe the study of motivation, especially when putting the study in a specific context like China that is different from the western countries, we will see what we could do to improve students’ motivation from the perspective of the learner, the learning context, the curriculum and the assessment.
This study will investigate on the role of motivation plays in the foreign language learning process of college students in China, since the major motivational theories of second language acquisition are developed from the perspective of western language learners, as most studies are conducted among learners from western cultures. But there have been few researches on the motivational factors of Asian learners, especially Chinese learners. China has the largest number of English language learners in China, and Chinese learners have completely different language-learning contexts compared to western learners.
In Chinese schools, English language is a compulsory subject, along with the other two subjects: Chinese and mathematics. Teachers pay relatively little attention to students’ motivation of learning English, as the subject is required to learn by the Chinese government ever since primary school. All Chinese students have to face many high-stakes tests such as the National College Entrance Examination and the College English Test. The English-learning atmosphere of pursuing utility and efficacy is overwhelming in China, that is to learn English in order to pass the middle school entrance examination, college-entrance examination and even gain access to the upward social mobility. Schools stress on the teaching and assessment of English in order to get better promotion rates to attract better student resources; parents make their children learn English both in schools and in training institutions because they do not want their children to be left behind at the starting line, while at the end of the starting line, some students earn the advantage in job-searching, and some go abroad for further study. However, a large portion of students learn English by rote memorization and lose their interests and motivation of learning the language gradually. 
Given the background that much emphasis is put on it, the subject of English play a very important role in the exam and is crucial in determining students’ future paths to higher-level education and even their whole life. I believe that it is crucial to examine the actual English classrooms in China and see what motivates the Chinese students to learn English and what kind of changes on the learning context, learner, curriculum and assessment we could make to improve Chinese students’ motivation in order to promote their language leaning achievement. 
Researches in Chinese EFL College Classrooms
There are more and more researches in the recent years on Chinese college students’ English learning motivation. Chen, Warden & Chang’s (2005) study is a helpful source for getting an overview of implementing Gardner’s (1972) motivation orientation of integrative and instrumental motivations. The context of this study is detailedly discussed in terms of Chinese history and sociocultural background.  The authors aim to find out which type of motivation relates the most with students’ self-identified English skills, and they learn through the data analysis that the integrative motivation has little to do with Chinese EFL learners due to the high pressure of exams put on students, and that expectancy is an intervening construct between motivation orientations and self-evaluated English skills. (Chen, Warden & Chang, 2005) This is a valid argument and helpful resource in that English language learning in China is much different from that in Western countries, and it supports the criticisms toward Gardner’s (1972) theory. 
Another study conducted by Li (2014) also touched on the interesting topic of examining the influence of contexts on language learners’ motivation, only from a different perspective. The research question of this study is whether motivation differs between EFL learners and ESL learners from the same linguistic background. The author provides a theoretical framework of the L2 Motivational Self System, and found notable differences between the motivations of EFL learners in China and ESL learners in New Zealand. “The ESL learners had a stronger Ideal L2 Self than the EFL learners” (Li, 2014), this is partly because that ESL learners picture themselves being a English-speaking member of the society in the future, yet EFL learners in China have limited chances to get in contact with native English speakers and do not regard English as a necessary tool of communication for themselves. “Moreover, the ESL learners had more favourable attitudes toward learning English than the EFL learners.” (Li, 2014) The motivation of EFL learners relates much more to fulfilling duties and obligations. The study indicates that the language-learning context has some influence on motivation. However, since the sampling of the participants were limited to certain grade levels in college, thus the result may not be generalizable to all EFL learners in China.  
Wang’s (2008) research also recognized the differences between English learning students in China with learners from western cultures, as Chinese college students have to pass the exam of CET-4 in order to graduate from universities. This study developed a unique scale of Intrinsic/Extrinsic Motivation Scale of English Learning (I/EMSEL) to measure the relationship between intrinsic motivation, extrinsic motivation and English achievement in a Chinese context. The study focused on the extrinsic motivation (including external utility regulation and internal fulfillment regulation), and according to Wang (2008), “factor analysis of the results revealed a multidimensional construct composed of motivation for knowledge, motivation for challenge, internal fulfillment regulation and external utility regulation, together explaining 53.3% of the variance.” However, the scale could be proved valid unless more researches are done using it. Besides, space is left for deeper studies into effective English learning strategies. 
Gao, Zhao, Cheng and Zhou (2007)’s research studies the relationship between English Learning Motivation Types and Self-Identity Changes Among Chinese Students, which are often neglected in the contexts of English as a foreign language (EFL).  Findings show that individual development motivation and self-confidence changes are closely related. The study also has an implication that not only the EFL context matters, but also we need to pay attention to learners’ identity changes, especially in the sociocultural context of a globalized rapidly growing economy. This provides a unique perspective on motivating Chinese students’ English learning. One of the limitations of the research is that learners’ self-identity changes could be influenced by many other factors, which are hard to examine. 
Cheng, Fox, Doe, Jin & Wu (2014) focused on the research gap of test-takers’ motivation and examines the interrelationships between test-takers’ motivation, test anxiety and test performance together, which is a new and relevant perspective in the context of college classrooms in China. By adopting the theoretical framework of the self-determination theory (SDT), the study aims to understand the sociocultural influences on students’ motivation. 
Researches found out that both the importance and the purpose of the test have an influence on students’ test performance simultaneously, and that the motivation and test anxiety interacted with personal and social contextual factors.” (Cheng, Fox, Doe, Jin & Wu, 2014) The research also found out that the higher the anxiety is, the worse the test performance will be. In China, college students are under the paramount pressure of College English Test (CET), as the result of the test relates to the obtaining of a university degree, and this has resulted in higher levels of both intrinsic motivation and external motivation of test-takers. “It seems that intrinsic motivation is influenced by test importance to self, whereas test purpose of obtaining a university degree may be influenced by both internal and external motivation. ” (Cheng, Fox, Doe, Jin & Wu, 2014) However, the lack of qualitative data weakens the depth and validity of the research’s conclusion. 
Implications
Teachers have found that it is difficult to motivate Chinese students to learn English in the classroom. In addition, most teachers spend more time teaching grammar and language points, ignoring the communicational needs of language learners, so students have little chance to practice English in the class ”(Zhen & Murph, 2007), and many classrooms keep following the Chinese model of the so called “silent English”. According to a recent research, after decades of emphasis on English teaching and learning, only less than five percent of Chinese students could communicate freely in English. 
After a brief look at previous studies conducted in classrooms in Chinese colleges, I will now provide some implications on motivating EFL learners in China according to major L2 motivational theories and practical researches.  
Learning Context
To establish a learning context that is conducive to learning is the first step of maintaining students’ motivations to learn. Ridley and Walther (2000) believe that a good learning environment could help students grasp the initiative of study. On one hand, the existence of a social environment that provides the opportunities of English learning and communication could stimulate the motivations of foreign language learners, as they usually do not have many chances to get in touch with English native speakers. On the other hand, an ideal English learning environment sometimes is helpful for maintaining students’ motivation, however, the impact is not strong enough, just like the case in China, while much effort is put into creating a good learning environment, the results are not always desirable. 
Given the limitations of the English classrooms in China, I believe it is the best for teachers to motivate students through designing a variety of classroom activities in order to get students interested and engaged in the task. Traditional teacher-centered approach needs to be abandoned, and student-centered classrooms should be established to create an engaging and relaxed learning environment. However, this student-centered approach may not be easy to implement, due to  the large number of students in a classroom. It will be hard for teachers to manage the whole class, especially for those teachers who already get used to the traditional relationship between teachers and students.
Learner
According to the findings of the research conducted by Li (2014), EFL learners in China usually donot picture themselves being a competent English user in the future, therefore they donot yet attach much importance to the English language proficiency. This relates to a large extent to EFL students’ motivation towards English learning.  Teachers need to help students develop a stronger idealized self-images as competent users of English and have more favorable attitudes toward learning English. 
To realize this goal, teachers could help students make feasible learning objectives with specific goals in each stages of learning, while provide feedbacks in time to let students know their progress toward the goals. This is a way to help students see clearly how they are doing on the designated goals and that they are able to achieve them through their own efforts, which will give students a sense of fullfillment, and motivate them to put more efforts in learning the language. 
According to the study of Ren and Yu (2013), it is an effective method to encourage learners to make positive self-talk. It will help them build up “a healthy concept and developing a positive optimistic attitude to life.” Positive self-talk such as “I can do that well”, “I can succeed next time”, and so on may help the students overcome the feelings of inferiority and increase learning motivation.
Teachers will need to have higher expectations for students’ learning, and use encouragements and appraisement to help build up and strenghen students’ confidence. According to Dörnyei (2001), it is of great importance to protect learners’ self-esteem and promote their confidence. He proposes that there are four types of strategies for protecting the learners’ self-esteem and increasing their self-confidence: providing experiences of success, encouraging them, reducing class anxiety and teacher learner strategies. 
Assessment
Although China is under the test-oriented educational system for years, and tests have always been emphasized in the Chinese history and culture, some changes could still be done to the assessments in the classroom. Instead of relying wholly on summative assessments in the end of the semester, it would be more desirable to incorporate a part of formative assessments in the ongoing process of learning. This will reduce the pressure of final exams on students and deliver the notion that language learning is all along the process. The form of assessments should be of more varieties such as utilizing group work to complete a project cooperatively. In this way, students will use English as a tool of communication, and research shows that cooperative learning is an effective way to eliminate the negative affective factors. This is a good way to reduce anxiety, develop students’ self-esteem and motivation towards learning, as the level of anxiety will be much lower when working with each other than working alone. In implementing this strategy of cooperative learning, the teacher has to make sure that every member in the group has something to contribute to the whole group.  This is also in accordance with the rule of thumb for teachers that Dörnyei (2001) proposes: “Don’t do anything which may result in a student losing face in front of the others”. 
Besides, the boldest reform on China’s college-entrance exam since thirty years ago has been implemented first in pilot areas of Shanghai and Zhejiang Province in 2014. Among the many measures of reform, there is one concerning the test on English subject. Students will no longer have to take the once-only English exam on the day of the college-entrance exams, rather, they could take two separate exams for English and submit their best result as the final score on English. This measure has somewhat reduced the high stakes and pressure on students. 
Conclusions
Motivation is one of the most important individual factors that would influnce the achievement of second and foreign language learning. From both the researches and from my personal experience, I believe it is crucial to examine the development of theories on L2 motivation in the specific context of China in order to provide valid and efficient strategies for teachers and students in China.
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