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Abstract 

This portfolio has demonstrated my expertise and knowledge as a future teacher to 

English Language Learners. There are three main parts in this portfolio, they are respectively: 1) 

my teaching philosophy, 2) professional knowledge and 3) application to practice. 

In the first part, I first present the social background of my future students and the social 

environment in which they will study. Then, I explained the theoretical framework of my 

teaching philosophy to provide a theoretical foundation for my future teaching practice. The 

theoretical framework of my teaching philosophy mainly consists of socio-cultural theories, 

Translanguaging theory, and Backward design. 

In the second part, I demonstrated my professional knowledge in teaching English as a 

foreign language by providing my understandings of eight domains of the TESOL standards. In 

each domain, I used one or two related artifacts to support my analysis regarding learners and 

learning, the learning environment, the curriculum and the assessment. 

The last part is about how I will apply my teaching philosophy to practice regarding 

understanding my students’ backgrounds, creating a learner-friendly environment, designing 

curriculum and conducting the assessment. 

At last, I also shared my thoughts on how to keep professionalism and to make 

improvement in the long run.  
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Part I. Philosophy of Teaching 

Before I started my graduate studies at Vanderbilt University, my thoughts of teaching 

were mainly built upon my teaching experience during internships at undergraduate school. After 

nearly two years' studying in Peabody College, my attitude and interest toward teaching and 

language education have been greatly changed by academic coursework I've been taking and 

professional experience I've gained from educational research and practicum. In this part, I will 

demonstrate the theoretical framework of my teaching philosophy, which was mainly informed 

by socio-cultural theories, Translaguaging theory, and Backward design. To display a more 

concrete picture of my language teaching, I will also elaborate how I would apply these theories 

to my future practice. As students and teachers are two dominant parties in teaching activities, it 

is necessary to clarify my target students and the social and linguistic environment in which they 

would learn English as a foreign language. 

Students and Social Environment 

Among so many ‘Aha’ moments I’ve encountered during my graduate studies in ELL 

program, one of which impressed me most was once I read a research paper on the use of 

translation between learner's native language and English to assist them learning second 

language literacy. The reason why this research surprised me was that I've never considered the 

use of translation as an innovative strategy or a teaching method that need particular research to 

gain more recognition from people because it is one of the most often used teaching methods in 

English classes in China. What made this moment ‘Aha' to me was that I didn't adequately 

realize that different social environments and learning goals could lead to different emphases on 

using various teaching methods, even students in different societies are doing the same thing, 
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which is learning English. Therefore, it is important to identify characteristics of my target 

students before I start explaining my teaching philosophy. 

English learners have been referred to by using different terms according to different 

research. In the U.S., the Department of Education has used the term Culturally and linguistically 

diverse (CLD) to define students from communities where English is not the primary language of 

communication. This term can best represent students speaking a variety of languages and come 

from diverse social, cultural, and economic backgrounds. However, among CLD students, 

differences also existed between English as a Foreign Language (EFL) and English as a Second 

Language (ESL). One of the most common differences between ESL and EFL for English 

teachers is that ESL is teaching English in countries where English is the official language while 

EFL is teaching English in countries where neither people don't speak English as their native 

language, nor English is used in daily communication. Students in ESL classrooms often speak 

different first languages, and the main purpose for them of learning English is seeking 

integration to the society. However, students in an EFL classroom share the same native 

language and culture and learning English is often a requirement of school. Another term raised 

by Gregory (1996) is Emergent Bilinguals, which referred to 'children who are the first 

generation in their family to receive formal schooling in the new country, who do not speak the 

language of the host country at home and who are consequently at the early stages of second 

language learning' (p. 8). Regarding my future students, they will be Chinese students whose 

families live in China and speak Chinese as their first language (L1) for communication. 

According to definitions of different terms above, my future students belong to CLD students. At 

the same time, they also learn English as a foreign language rather than a second language, and 

their learning environment is more consistent with EFL, which is not English-dominated but 
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Chinese-dominated. As for the social environment, China is currently under a rapid social 

development including its economy, technology, and cultural diversities. My students are both 

enjoying the convenience brought by economic, technological development and facing 

challenges of higher demands of people who can speak more than one language due to 

globalization. 

Theoretical Framework 

My teaching philosophy is informed by four theories including Vygotsky's Socio-

Cultural theory, Translanguaging theory, Backward Design and the studies of New Literacies. 

Along with my understandings of these theories, I will also provide specific practices used in my 

future career of teaching. 

My teaching philosophy is overarched by socio-cultural theories including Vygotsky’s 

socio-cultural perspective of learning and Gee’s socio-cultural approaches to literacy 

development. From a socio-cultural perspective, people learn from social interactions, and these 

interactions play a critical role in developing cognitive abilities (Vygotsky, 1986). Language 

acquisition could be achieved more naturally through communicative interactions, and the 

importance of external support from language professionals could be greatly revealed by the 

theory of Zone of Proximal Development (ZPD). The ZPD theory states that the distance 

between the actual developmental level as determined by independent problem solving and the 

level of potential development as determined through problem-solving could be narrowed under 

adult guidance or in collaboration with more capable peers (Vygotsky, 1978). In other words, a 

teacher can play a role as a person who can help students to achieve higher level performance 

both socially and academically. This theory has made the importance and meaning of being a 

language teacher clear to me.  As Vygotsky’s theory explains learning in a more general way, 
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James Paul Gee’s socio-cultural theory gives me a more specific perspective of how literacy 

development relates to social interactions. Gee contends that ‘meaning is primarily the result of 

social interactions, negotiations, contestations and agreements among people and it is inherently 

variable and social’ (Gee, 2015, p24). Informed by his theory, I treat literacy more of a variety of 

different sociocultural practices than mental ability. Furthermore, literacy is also tied up with 

socialization, enculturation, and development in social and cultural groups (Gee, 2015, p45).  

Translanguaging 

Another theory that has significant influence on my philosophy of teaching is the 

Translanguaging theory. When I first encountered the term ‘translanguaging' in an academic 

paper, certain pedagogical strategies mentioned in the paper recalled my memory of how English 

teachers in China using both Chinese (L1) and English (L2) to teach a new language to students. 

Take me, for example; I started learning English when I was a 3rd Grade elementary school 

student. Since English teachers in my school were also second language learners, it was natural 

for them to give language instruction both in Chinese (L1) and in English (L2). Based on my 

educational experience in China, it seems that bilingual instructions adopted by English teachers 

in China bear a certain resemblance to translanguaging pedagogical strategies. It is the 

resemblance between the two that not only arouses my interest in translanguaging theory but also 

causes me to think of questions such as "What are the similarities and differences between 

English teaching instruction used in China and translanguaging pedagogies?” “If I am an 

ELL/EFL teacher, what I could do to introduce tranlanguaging theory to the internal educational 

system to support Chinese students' second language literacy?" "Are these translanguaging 

pedagogical strategies effectively used in the US would equally effective in teaching Chinese 
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students? If not, what kind of modification do we need to make based on students’ characteristics 

and educational standards?” etc. 

From a linguistic perspective, translaguaging is “the deployment of a speaker’s full 

linguistic repertoire without regard for watchful adherence to the socially and politically defined 

boundaries of named languages” (Otheguy, García, Reid, 2015, p281). From a pedagogical 

perspective, translanguaging is "an approach to bilingualism that is centered not on languages as 

has often been the case, but on the practices of bilinguals that are readily observable" (García, 

2009, p45). I have summarized the implications of this theory from three perspectives. First, 

translanguaging is an approach to make use of languages of bi/multilingual by considering they 

possess one linguistic repertoire instead of several different autonomous language systems 

(Kasula,2016; García, 2009). Second, translanguaging also provides multilingual speakers with 

support in affirming language identities by "creating a social space bringing together different 

dimensions of their personal history, experience, and environment, their attitude, belief, and 

ideology, their cognitive and physical capacity into one coordinated and meaningful performance" 

(Wei, 2010, p1223). Last but not least, translanguaging theory has profound social justice 

implications for the education of bilingual students (García, 2016). 

Backward Design 

The Backward Design theory also inspires me by emphasizing the importance of figuring 

out the learning results and pointing out how to make instructions informed by learning results 

(Wiggins & McTighe, 2005). Based on this theory, I would figure out my goal of teaching 

beforehand and try to design activities that can lead students to achieve the goal. It is also 

important to select appropriate materials that highly consistent with the goal of teaching. In this 

way, students can reach the goal step by step without wasting time on unnecessary tasks. 
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Summary 

Overall, my teaching philosophy is guided by socio-cultural theories and influenced by 

Translangauging theory and Backward Design theory at the same time. It is important for me to 

keep in mind the ultimate goal of learning a language can use and communicate. Specific 

applications of my philosophy will be demonstrated in the third part of this portfolio.  
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Part II. Professional Knowledge 

In this part, I will demonstrate my understandings of eight domains of TESOL standards 

by providing different artifacts as supportive evidence. The eight domains include planning, 

instructing, assessing, identity and context, language proficiency, learning, content, as well as 

commitment and professionalism. Within each domain, I will first explain my interpretation of 

the standard. Then I will briefly describe the artifact I will use along with its relevance to the 

domain.  

Domain 1: Planning 

Standard 1: Teachers plan instruction to promote learning and meet learner goals, and modify 

plans to assure learner engagement and achievement. 

From my perspective, planning is a comprehensive process more than merely writing 

lesson plans. By saying it is comprehensive, planning starts with setting appropriate content and 

language objectives. Based on these objectives, teachers need to determine what kind of teaching 

materials and strategies to use in class. Design of learning environment and different activities 

should be taken into consideration as well. It is also important to keep the plan flexible to certain 

modification to adapt to the real teaching practice. 

Artifact A: The artifact I will use in this domain is one of the assignments for the course 

Teaching Second Language Literacy. It is a lesson plan for an English writing class targeted at 

Grade 8 Chinese students. The class starts with the topic of keeping pets at home and aims at 

introducing students what is argumentative writing as well as main important components of this 

writing genre. Resources of the teaching materials used in this lesson are also presented in 

Appendix A. 
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Relevance to Domain:  When I started to write this lesson plan, the first thing I thought about 

was to identify characteristics of my learners. In this lesson plan, my learners are Grade 8 

Chinese students whose first language is Mandarin Chinese, and they've received formal English 

language class during their previous educational experience. Inspired by the Backward design 

theory, which contends that ‘the best design of curriculum derives backward from the learnings 

sought' (Wiggins & McTighe, 2005, p14), I first identify learning goals in this artifact to guide 

my teaching and students’ learning results. By attending this writing class, my students are 

expected to know a new genre of writing, which is the argumentative writing. They will also be 

able to identify critical elements in writing an argument, such as the thesis statement, evidence, 

and process of warranting. They are also expected to use specific terms and vocabulary while 

making an argument.   

To provide students a cooperative and highly-motivated learning environment, the class 

involves different activities to engage students in brainstorming and group discussions. The 

introductory activity elicits the discussion with a familiar topic, which is keeping pets at home. 

Students are supposed to share their own experience about taking care of a pet, and they are also 

given a scenario in which two kids have disagreements on keeping a pet dog at home. I will 

assign different group students with different characters to simulate the negotiation between two 

kids in this scenario. Also, I also try to create a multi-media environment to keep students 

motivated in a different form of literacy. For example, I use PowerPoint to display critical 

knowledge points and use video in the curriculum to introduce argumentative writing instead of 

keeping talking by myself. 

While designing the curriculum, I considered to involve my students’ prior knowledge 

in their first language and terms they learned in Chinese writing class. Therefore, I included 



	 10	

translating activity in this lesson, which reflects my belief in Translanguaging theory within my 

teaching philosophy. Moreover, this kind of instruction can help building up students’ 

recognition of their mother language as a useful linguistics resource (Martínez, 2013). At the 

same time, I incorporated different kinds of formative assessment to monitor and check students' 

understanding during the learning process. For example, I would observe all students' 

discussions to check their understandings and thoughts regarding specific topics. Also, 

questioning is one of the assessments that enjoys very high frequency in my classroom. Also, 

these are peer-review and peer-assessment during students' discussion. At the end of the class, 

we also review all terms learned in this class and made a self-reflection. All these assessments 

help us to make sure we are on the right track to achieve our learning goals.  

Domain 2: Instructing 

Standard 2: Teachers create supportive environments that engage all learners in purposeful 

learning and promote respectful classroom interactions. 

About the domain of instructing, teachers should try to create a learning environment 

with low anxiety and high motivation, and the different culture is being respected in the 

classroom. Additionally, effective instruction is not only about to what extent students can 

acquire all stuff covered in class. It also related to teaching-learning strategies to assist students 

independent learning. I believe it is more important to teach them how to fish rather than giving 

them fish directly. 

Artifact B: The artifact I chose to use is the final project (see Appendix B, attached separately) 

for the course Psychological Foundations of Education. The project is a manual for Grade 8 

English teachers to use in Chinese middle school. It is an application of Translanguaging theory 

to English teaching in China. Through using this manual, teachers will not only have a clear 
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overview of Translanguaging theory but also know how to apply this theory to modify their 

teaching strategies. Besides, I also analyzed how instructional practices suggested in this manual 

reflecting different principles within educational psychology field. This manual will also guide 

my future teaching to my students who are going to learn English as a foreign language. 

Relevance to the domain: This artifact also targeted to Chinese middle school students. As we 

differentiate EFL with ESL in the previous text, those learners are learning English in an 

environment which does not use English as the official language. Therefore, their learning 

process happens mostly at school rather than in other social settings like communication with 

parents and peers. I chose Translanguaging theory in this project was because the translation was 

a traditional and popular teaching method in English classes in China. In other words, students in 

China are always learning English from translation. With consideration of this tradition, it is 

necessary for teachers to get to know a systematic and research-based theory to support their 

standing and modify their teaching methods at the same time.  

In this manual, I presented two sample lesson plans to display specific instructions 

incorporating Translanguaging theory. As García (2017) said in her book that one of the major 

objectives of using Translanguaging pedagogy is to support students’ socio-emotional 

development, teachers need to create a supportive learning environment to enhance both 

students’ physical and mental development. According to Krashen’s (1985) affective filter 

hypothesis, some ‘affective variables' play a facilitative role in second language acquisition, and 

this variable could include but not limited to anxiety, self-confidence, and motivation. To ensure 

students' high motivation and lower their anxiety, I tried to use topics that are easy for learners to 

pick up a conversation. For example, the topic in the first sample lesson plan is the celebration of 
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new year in different countries. Students with different cultural backgrounds can describe their 

own culture and traditions to celebrate this important festival. 

Apart from directly showing instructions used in two lesson plans, the manual also 

explains psychological foundations of curriculum design. Psychological terms that have been 

touched upon include assimilation, accommodation, productive thinking, misconceptions, etc. 

Teachers can not only see what kind of instructions being used in lesson plans but also 

understand principles behind each step of instructing. 

In the two sample lesson plans, we can see some assessment methods that are similar to 

those mentioned in the previous domain of planning, including questioning, group discussions, 

peer-reviews, etc. However, it is equally important for teachers to do self-assessment while 

designing instructions. The reflection part of this manual is a good example of teacher's 

assessment of their teaching, with which teachers can figure out theoretical foundations of their 

instruction and make specific modifications to their teaching practice.  

Domain 3: Assessing 

Standard 3: Teachers recognize the importance of and can gather and interpret information 

about learning and performance to promote the continuous intellectual and linguistic 

development of each learner. Teachers use knowledge of student performance to make decisions 

about planning and instruction "on the spot" and for the future. Teachers involve learners in 

determining what will be assessed and provide constructive feedback to learners, based on 

assessments of their learning. 

Assessment is a critical component of effective learning since it can provide teachers 

with timely feedback of students' understandings and comprehension of knowledge. When we 
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are doing language assessment, those informal assessments are as important as formal ones, and 

we need to keep in mind what formal standardized tests can tell us as well as, more significantly, 

what they cannot (Herrera, Cabral & Murry, 2012). Furthermore, the selection of assessment 

used in and out of class need to consider students’ prior experience. Teachers also need to keep 

the assessment as objective as possible to get authentic feedback, and the design of assessment 

should take students’ different cultural backgrounds into consideration. Ideally, teachers can 

make modifications to their instructions based on the results of the assessment, which will help 

to achieve learning goals more efficiently. 

Artifact C: The artifact I chose is the final case study (see Appendix C, attached separately) for 

the course Educational Linguistics and Second Language Acquisition. The participant I selected 

for this case study was a senior student studying at a university in China at that time. In this final 

report, I first introduced basic information of my participant including his characteristics, 

cognitive and linguistic background. Then, I analyzed the learner's oral and written language 

abilities regarding phonology, semantics, grammar (morphology and syntax), and pragmatics. 

Based on analyses from these four perspectives, I did an overall assessment of my participant's 

current state of second language acquisition and identified linguistic, cognitive and socio-cultural 

factors influencing his acquisition of English. Meanwhile, my learner's advantages and 

disadvantages would also be identified, according to which I would give specific suggestions to 

improve his learning process. The report also included a self-reflection part for me to assess my 

progress in learning by doing this case study along with its future implications for my career 

development. 

Relevance to the domain: Before teachers decide to use what kind of instruction to 

learners, it is important to do an overall pre-instruction assessment to know more about learners’ 
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characteristics, cognitive and linguistic background. The learner in my case study was a senior 

student in China who has learned English for about 18 years. His learning most happen in 

English classes at schools as English is a compulsory subject in Chinese educational system. His 

learning experience was mostly teacher-oriented and test-focused, and he was not confident with 

his communicative competence in his self-evaluation. The learning environment in which he 

learned English was Chinese-dominated, which means he didn't have many opportunities to 

apply English language except for doing his homework for school. When it came my 

participant's English curriculum in college, he described his teacher’s teaching as kept reading 

from the textbook and PowerPoint. With little instruction of oral English, their curriculum was 

dominated by reading and writing instructions. 

The assessment of my learner's oral and written language proficiency was separated into 

four parts including phonology, semantics, grammar, and pragmatics. I used different matrix and 

calculating tools to evaluate his language proficiency. For instance, I used the Student Oral 

Language Observation Matrix (SOLOM) to respectively grade his oral language competence 

regarding comprehension, fluency, vocabulary, pronunciation, and grammar. The Mean Length 

of Utterance (MLU), which is a countable measure of linguistic productivity, was also calculated 

to do the morphological analysis. Finally, I used the Language Acquisition Chart to give a 

comprehensive result of my participant's overall English abilities. Based on the overall 

assessment result, I gave recommendations for my learner to further develop his learning process 

and help him to better understand his advantages and disadvantages, which is more important 

than the assessment itself. At last, I also made a self-reflection to review what I have learned 

from this case study and what I can improve in my instruction in the future. In particular, I found 

formative and authentic assessments are rather helpful to provide teachers with more 
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comprehensive information about students' learning and improvement than standardized tests so 

that teachers can make accommodations to their instruction. When I was doing this case study, I 

used assessing tools such as student interview, observational protocol (SOLOM), and statistical 

analysis (MLU). The results of these informal assessments have greatly supplemented my 

analysis of my participant's English Language Proficiency (ELP). Therefore, I will try to 

combine informal assessment with the standardized test to support my future instruction.  

Domain 4: Identity and Context 

Standard 4: Teachers understand the importance of who learners are and how their 

communities, heritage, and goals shape learning and expectations of learning. Teachers 

recognize the importance how context contributes to identity formation and therefore influences 

learning. Teachers use this knowledge of identity and settings in planning, instructing, and 

assessing. 

To understand the influence of communities to students' learning, teachers should not 

only respect their traditional culture but also should try to utilize their funds of knowledge and 

community literacies at the same time. Students identities are significantly determined by the 

social context in which they get along with people like their parents and peers. Moreover, with 

the development of technology, teachers need to pay attention to students' different identities on 

various social media and online platform. 

Artifact D: The first artifact I chose was an analysis of community literacies during our 

practicum (see Appendix D, attached separately). In this artifact, I chose Casa Azafrán, which is 

a local collective community center including nine non-profit residential partners, as a typical 

example to present how community literacies have been used to help immigrants and English 
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language learners to deal with language and social problems they encountered in America. Some 

pedagogical implications were also provided in this artifact for teachers’ references. 

Artifact E: The second artifact I chose was a paper regarding my experience of investigating a 

local ELL class designed for adults in Belmont United Methodist Church (see Appendix E, 

attached separately). Students attending this class were all immigrants from different countries. 

Although they might have different learning goals, all of them want to improve their English to 

pursue a better life in America. This artifact has shown how students with different cultural 

backgrounds brought their identities to the class and what kind of instructions the instructor used 

to help them adapt to the American culture and maintain their own culture at the same time. 

Relevance to the domain:  Learners mentioned in these two artifacts are mostly immigrants in 

America. Casa Azafrán is a community center aiming at providing opportunities and assistance 

for Latinos in Nashville, Tennessee. They offer different services for Latino families to help 

them solve social problems like seeking a job, finding a place to live, attending schools, etc. 

They also provide ESL classes for children who speak Spanish as their first language on 

weekends. In ESL classes in Belmont United Methodist Church, all learners are adult 

immigrants from different countries including China, Japan, Korea, Afghanistan, Peru, Turkey, 

Italy, Iran, etc. Women account for approximately 75% of the number of students in the class, 

while men merely hold about 25%. Most students are learning English for better adaption to life 

in America. For example, in my interviews with two Japanese women, both of them come to 

Nashville because their husbands are working here. A Chinese woman also tells me that she 

plans to apply for a doctoral degree, but her TOEFL score is unsatisfactory, which pushed her to 

take extra English classes. Therefore, for the majority of students in this program, bilingualism 

achieved by these students tend to be referred to circumstantial bilingualism rather than elective 
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bilingualism in that learning English is not a choice but a necessity for survival and entering the 

mainstream American society (De Jong, 2011, P29). 

To create an environment with openness and transparency, the interior of Casa Azafrán 

was intentionally arranged. For example, all office rooms have glass walls and doors instead of 

non-transparent ones, so people can see all employees at any time when they are working. The 

decorations in the center also added some cultural flavors, which would be cultural responsive 

for kids. To serve people speaking different languages, nearly all signs or instructions are printed 

and written in both English and Spanish. As for the learning environment in Belmont Church, 

the teacher tried to create a classroom with low anxiety. For example, the teacher would always 

play some classical music before class, and snacks and free coffee are also available for all 

students. This kind of design aligned with Krashen’s (1982) affective filter hypothesis. Among 

different affective variables, students’ anxiety plays an important role in determining the 

effectiveness of learning. 

The curriculum in Artifact E was dominated by communicative language teaching, 

which means that oral communication was put in the priority in class. Besides, the teacher also 

included grammar, literature and American civilization in his class. The teacher not only made 

use of paper handouts containing articles and practices used in class but also leveraged videos to 

assist students to have deeper understanding and comprehension of a specific chapter of a 

masterpiece. To make students feel relaxed, he might ask a student to lead others in some setting-

up exercises during the break. Another important part of the class was group discussions led by 

some Native American volunteers. Everyone at the same table would share or present a specific 

article or news they found interesting to other group members and discussed concerning topics as 

well. 
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The ESL classes in Belmont church have greatly validated students' cultural experience in 

classroom practices and created spaces for diver students' voices (De Jong, 2011, p 184) 

particularly by organizing group discussions and peer reviews. According to Norton's (1995) 

research, immigrant women play different roles at the same time. In the International English 

program, the amount of female students is larger than males, and they are learning English for 

different motivation as well. Some women are playing roles of wives and trying to adapt to new 

life here. Some women are mothers of children, and they want to help their children live a better 

life. There are also female students who are going to pursue further education. Different 

motivations they have, but their ultimate goals are, to some extent alike, to achieve better English 

language proficiency. 

We do see some formative assessment in Artifact E like group discussions and peer 

reviews. However, I think the instructor should conduct more assessment regarding students' 

cultural backgrounds and identity information to guide his instruction. Although those 

assessments could be time-consuming, they would play a more meaningful role in knowing adult 

learners than comparatively young learners.  

Domain 5: Language Proficiency  

Standard 5: Teachers demonstrate proficiency in social, business/workplace and academic 

English. Proficiency in speaking, listening, reading and writing means that a teacher is 

functionally equivalent to a native speaker with some higher education. 

Teachers of English language learners should become advanced learners before they are 

becoming qualified teachers. In other words, ELL teachers must possess high-level language 

proficiency regarding speaking, listening, reading and writing skills. In this part, I will share my 
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experience of learning English to demonstrate the qualifications that enable me to be a qualified 

English teacher. 

I started to learn English since I was six years old. I remembered my mother brought me 

to an educational institution to audit an English demo class, and I made the decision to start 

learning English at that institution after the class. At the same time, I also attended English 

classes at my elementary school. One of the most useful things I learned from that institution was 

the International Phonetic Alphabet (IPA), which greatly enhanced my phonological 

development and acquisition of vocabulary. 

My high school is one of the best foreign language schools in China, which is specialized 

in foreign language learning and teaching. Apart from contents required by the Ministry of 

Education, we also had an extra series of textbooks, which provided me with more authentic 

reading materials. Therefore, I’ve gained a solid foundation in vocabulary from high school 

education.  

In college, I chose Business English as my major in which I took various courses 

regarding English language learning, such as Comprehensive Reading, Listening, Debating, 

Academic Writing, Linguistics, etc. By taking these courses, my overall English proficiency has 

been improved a lot. During my studies in college, I passed the TEM4 and TEM8 tests, which 

are tests specifically designed for major English students in China. I also got a total score of 107 

for my TOEFL test with 29, 28, 23, 27 respectively for the reading, listening, speaking and 

writing sections. 

My distinguished performance in my undergraduate studies led me to the Masters of 

Education program in English Language Learners at Vanderbilt University. My time studying at 
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Peabody College of Education and Human Development has been one of the best experiences of 

my life. I have been engaging in coursework leading to an in-depth understanding of second 

language acquisition. Additionally, I learned how to design cultural-responsive learning 

environments and activities that support literacy learning among multilingual individuals. I have 

been equipped with pedagogical and conceptual tools needed to implement instruction through 

required practicums in partnering schools and community organizations. My participation in 

different research projects has greatly strengthened my research abilities regarding data 

collection, analysis, and critical thinking skills. 

With all previous educational and practical experience, I will keep learning new teaching 

strategies and methods to diversify my teaching style in the future. 

Domain 6: Learning 

Standard 6: Teachers draw on their knowledge of language and adult language learning to 

understand the processes by which learners acquire a new language in and out of classroom 

settings. They use this knowledge to support adult language learning. 

Teachers were once language learners before they are qualified to be teachers. Therefore, 

teachers' knowledge of language learning is critical first-hand experience which could help them 

to have a better understanding of their future students' learning processes. Teachers should utilize 

their knowledge and experience of learning to inform their instruction in the classroom. 

Artifact F: The artifact I chose was an analysis paper on learning a new literacy (see Appendix 

F, attached separately). I chose this artifact because it recorded how I as an English language 

learner learning a new language out of the classroom by myself. This experience gave me more 
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insights regarding what kind of instruction could be effective in class and what kind of 

difficulties my learners may encounter while they are learning by themselves. 

In this artifact, I chose to learn Spanish as a new literacy by using an online learning 

platform, which contains all-in-one resources to help language learners improve and understand 

a new language as they listen, read, write and speak in the target language. I first demonstrated 

my learning processes in details. Then I analyzed my learning processes from a socio-cultural 

perspective to present the theoretical foundations of my learning. 

Relevance to the domain: Based on my self-learning experience, the online platform I used is 

suitable for those learners who are self-disciplined and possess certain knowledge of any 

languages that use the alphabetic system. This kind of preparation would make it easier for 

learners to start learning. Regarding my previous language learning experience, besides English, 

I've also learned French for three semesters at my undergraduate school, which assisted me to 

learn Spanish as well.  

My learning process started with learning how to use the platform. The platform 

introduced a 5-step learning path to guide learners. The five steps respectively included Ready?, 

Learn it!, Practice it!, Use it!, and Got it?. This 5-step learning path could also be used in the 

classroom as teachers can first prepare students for learning by using introductory activities of 

preparing materials with students. Then, it comes to the learning process in which teachers will 

use direct and indirect instruction. After that, teachers should give students opportunities to apply 

what they've learned to practice. While students can use the knowledge they learned, it is 

necessary for teachers to assess their acquisition. 
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The learning environment was internet- and technology-based. Obviously, technology 

and Internet was the biggest ‘sponsor' of my progress in this self-study as the platform I used is 

online and full of digital media. The word ‘sponsor' here, as Brandt defined, means "any agents, 

local or distant, concrete or abstract, who enable, support, teach, and model, as well as recruit, 

regulate, suppress, or withhold, literacy- and gain advantage by it in some way" (Brandt, 2001, 

p19).  

The curriculum and interactive activities included in the 5-step path of learning 

integrated different literacy skills and the development of each skill dependent on other skills. 

Therefore, the learning process followed a positive circle starting from learning to practice, to 

use, to assess and then back to learning again. To encourage learners to continue their studies, 

the curriculum design involved ‘supervised sandbox' that students could explore several times in 

their assessment parts until they found the tight way (Gee, 2007). The sandbox that Gee 

mentioned in the video game provided learners with a safe place in the real game that protected 

the learners from quick defeat (Gee, 2007). From my perspective, the design of a sandbox is a 

transitional stage before the learner getting into totally independent learning and playing, and it 

also gives learners encouragement and confidence. 

During my learning experience, cultural learning was engaged in various formats 

including reading texts, pictures and maps, and videos. As language learning can never be 

separated from culture embedded in it, by involving cultural elements, this platform offered 

information of Spanish speaking countries such as the geographical distribution, demographic 

information, festivals and customs of celebrations, etc. If this platform is used in classroom 

teaching at schools, these cultural involvements could give students a deep understanding of 

cultural and linguistic flexibility in our globalized world (Paris & Alim, 2014). In my learning 



	 23	

experience, I made use of my previous knowledge in French and English in learning some 

grammars and understanding word meanings. For youth only with prior knowledge in English, 

the bilingual instruction in this platform would also engage their previous knowledge and 

promote cultural exchange, which can be regarded as a typical reflection of cultural sustaining 

pedagogy in literacy teaching (Lee & Walsh, 2017). 

Another specific thing that needs to consider is since this platform is computer- and 

Internet-based, so learners without access to technology may not be able to use this kind of 

learning tools. Hence, it is also worth thinking how to help these learners out if they are not 

familiar with technologies. I will also keep this questions in mind and try to find different ways 

to help learners with the different socio-economic background.  

Domain 7: Content 

Standard 7: Teachers understand that language learning is most likely to occur when learners 

are trying to use the language for genuine communicative purposes. Teachers understand that 

the content of the language courses is the language that learners need to listen, to talk about, to 

read and write about a subject matter or content area. Teachers design their lessons to help 

learners acquire the language they need to successfully communicate in the subject or content 

areas they want/need to learn about. 

Vygotsky’s (1986) sociocultural view of learning points out that learning happens 

through social interactions, which play important role in the development of people's cognitive 

ability. Language courses should make their contents available for students to achieve their 

communicative purposes in and out of the classroom.  
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Artifact G: The artifact I chose was the first lesson plan assignment for the course Teaching 

Second Language Literacy (see Appendix G). This lesson plan is a typical example of cultural-

responsive pedagogy by involving both Chines and American cultures of celebrating the new 

year and using English to introduce other festivals. I not only want my learners being able to 

understand those readings I used in this lesson plan but also want to develop their abilities to 

transmit their own culture in a foreign language. 

Relevance to the domain: The target learners in this lesson plan are Chinese adult learners. 

Without the requirements of taking school tests, most adult learners in China are learning 

English to improve their communicative competence. Therefore, this lesson is not test-oriented, 

from which I can take advantage of to include more contents outside the textbook. Their 

learning goals include content objectives and language objectives as well. Students are expected 

to have an overview of important festivals in American culture and can summarize differences 

between the Christmas and the Chinese Spring Festival. As for the language objectives, students 

would acquire new vocabulary and extract information from the article and relate it to their own 

experiences. Most important, they can utilize connectives to do a comparison by themselves both 

in oral and written the language.  

This lesson aims to provide students with a cooperative learning environment to try to 

use more English to communicative with each other. While it is important to understanding 

meanings of the text, it is even more important to learn how to express their own culture in 

English. According to my own experience and observation when I’m studying abroad, it is not 

uncommon for people from countries other than America encounter the dilemma that they 

couldn’t find the right or appropriate words to introduce other their own culture. People often 

feel embarrassed in this kind of situation. However, in a classroom full of English language 
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learners, students can communicate with each other to share their opinion opinions and make an 

improvement. 

The curriculum begins with questions to elicit group discussion. The question makes use 

of students' prior knowledge and their own experience. Group discussion is the main tool I will 

use in this lesson to keep track of my students' understandings. I also keep asking questions to 

gain feedback from my students. Besides, translation activity has also been included in the 

curriculum design. There is no formal assessment in this lesson, but I keep using informal 

assessment. For example, the final review card could help me to assess to what extent students 

are acquiring language ad content knowledge. I also want to improve my curriculum by adding 

scenario simulation, so that my students could have a clearer view of the real situations in life.  

Also, it is also important for teachers to keep the content of class flexible rather than 

fixed. In other words, preparing for a plan B is sometimes necessary to deal with any emergent 

situations that may affect the original lesson plan. 

Domain 8: Commitment and Professionalism 

Standard 8: Teachers continue to grow in their understanding of the relationship of second 

language teaching and learning to the community of English language teaching professionals, 

the broader teaching community, and communities at large, and use these understandings to 

inform and change themselves and these communities. 

To be a life-long learner is one of the commitments in my life. The professionalism of 

being a teacher should not stop with successfully getting a certain degree or certificate. As we 

gain more teaching experience in our future career, these experience will lead us to deeper and 
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more comprehensive understanding of language education. Besides, our teaching methods should 

also adapt to the community in which we are working to keep perfecting our teaching practice. 

Artifact H: The artifact I chose was an inquiry project for the course Literacy Development (see 

Appendix H, attached separately). In this project, I demonstrated my understanding of the 

application of translation method in language teaching based on different research I read during 

my graduate studies. Different researchers' attitudes toward the translation method were in 

dramatic contrast with each other, while some had negative attitudes of its application, there 

were still some people think it is necessary to keep it in the classroom. This project first gave an 

overview of translation as a teaching method in the classroom. Then, I argued the necessity of 

using translation method in EFL classroom. At last, I also introduced a new design of translation 

method—Pedagogical Translation Method as a potential improvement of my professionalism. 

Relevance to the domain: One of the most important things that I learned during my graduate 

studies was to identify the characteristics of different learners before teaching them. In this 

project, identifying the differences between ESL and EFL was the priority. Because ESL learners 

and EFL learners are learning English in different social context, people would have different 

answers to the question that if translation method should be used or not. To be more specific, 

ESL learners are learning English in an English-dominated environment while EFL learners are 

learning in non-English speaking countries with different learning purposes. 

Translation method as a traditional teaching strategy has been a controversial topic 

regarding language teaching in different countries. A brief overview of different opinions on this 

issue was presented in this artifact to demonstrate the theoretical foundation of my project. 

However, with the development of society and technology, teachers should take new 

perspectives in considering whether to use traditional teaching method like translation method. 
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In this project, I introduced a new way of making use of translation method to design 

curriculum. This new design was put forward by Leonardi (2009), who also pointed out that 

translation is a naturally occurring cognitive activity that cannot be stopped or avoided and it 

seems to be quite normal to rely on translation when faced with foreign words and expressions. 

My design of curriculum followed Leonardi’s Pedagogical Translation Framework (Leonardi, 

2011, p 23): 

Pre-Translation Activities: 

- Brainstorming 

- Vocabulary preview 

- Anticipation guides 

Translation Activities: 

- Reading activities 

- Speaking and Listening 

- Writing 

- Literal translation 

- Summary translation 

- Parallel texts 

- Re-translation 

- Grammar explanation 

- Vocabulary builder and facilitator 

- Cultural mediation and intercultural competence development 

Post-Translation Activities: 

- Written or oral translation commentary 

- Written or oral summary of the Source Text (ST) 

- Written composition of Source Text (ST)-related topics 
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As the framework showed, the whole class would be divided into three part which is 

respectively pre-translation activities, translation activities, and post-translation activities. The 

pre-translation activities aimed to interest students and were also pre-assessment of students’ 

English level. The post-translation activities combined reading with writing and also assessed 

students acquisition of knowledge.  

Teachers’ understandings of teaching itself should be flexible as their professionalism 

increasing along with their teaching experience. These new understandings would help us to 

modify our instruction and curriculum so that to better serve our students. 
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Part III. Application to Practice 

Real teaching never happens solely with just keeping those research-based theories 

mentioned previously in mind. Even when teachers try to apply theories they know into practice, 

there could be a gap between expectations and real practice due to different contexts and social 

environment. My two-year graduate study at Vanderbilt University has not only informed my 

teaching philosophy by providing me accesses to different theories but also gave me the 

opportunity to apply theories to practice in doing a practicum. Based on my previous acquisition 

of professional knowledge and teaching experience, this part will focus on the envision of my 

future teaching practice from five perspectives, which include how to understand students' 

backgrounds, how to create a learning-friendly environment, how to design effective curriculum 

to achieve learning goals, how to use assessment to inform instruction, and how to keep being 

professional and improving my teaching in the long run. 

How to Understand Students’ Backgrounds 

Guided by Vygotsky’s sociocultural theory, I believe that successful teaching relies on 

a comprehensive understanding of students' background knowledge in social and cultural 

aspects. To know students' socio-cultural background, I would first make use of their funds of 

knowledge, which refers to knowledge and skills they accumulate from families and 

communities (Moll et al., 1992). Another important form of socio-cultural input that students are 

gaining from the community is their community literacies, which are helpful in language 

teaching by building productive relationships with students (Jeménez, Smith & Teague, 2009). 

Knowing these socio-cultural backgrounds of my students would help me to fill in the gap 

between what do they know and what will they learn so that I will be able to design appropriate 

activities to activate their prior knowledge and related experience. 
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By referring to students’ background knowledge, students’ schema of comprehension 

and learning are closely related to them.  According to the schema theory, a student’s schema, 

which is the organized knowledge of the world, provides much of the basis for comprehending, 

learning and remembering the ideas in texts (Anderson, 2004). Therefore, by understanding 

students’ background knowledge, I will be able to know what possible schemas my students may 

possess so that I can utilize in my instruction.  

How to Create a Learning-friendly Environment 

Regarding creating a learning environment, there are two main objectives I would like to 

achieve, which includes being cultural-responsive and refreshing. 

First, I'd like to create a cultural-responsive learning environment, which not only reflects 

cultures in English speaking countries but also involves students' own culture. From my point of 

view, the cultural-responsive pedagogy should first include how to create a cultural-responsive 

environment for my learners. Specifically, I would like to teach my students English in various 

socio-cultural context, such as different greeting customs, different traditions of celebrating same 

festivals, and different dining manners, etc. Furthermore, it is also important to enable my 

students to express their own culture in a foreign language, which is an aspect of teaching 

usually ignored by a lot of English teachers in China. Also, students' affective variables would be 

positively influenced by familiar information included in teachers' instructions. In other words, it 

would be easier to keep students motivated by involving what students already know into 

curriculum instead of teaching entirely new things.   

Refreshing is not a common word used to describe a learning environment. I chose this 

word here because I want to provide my learners with a learning place which is not only 

interesting but also can innovatively give them different ideas about learning a foreign language. 
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When I was a student at the school, I was always attracted by different ways of thinking while 

using different languages. Therefore, I also want my students to have the feeling that their minds 

are refreshed and renovated after each class, and this goal could be achieved in a better way by 

sharing opinions with peers. 

How to Design Effective Curriculum 

The overarching theory that will guide my design of curriculum is the Backward Design 

theory. According to the theory, identifying learners’ desired learning results should be the first 

step. Then, acceptable evidence including various teaching materials and texts should be 

determined based on desired results (Wiggins & McTighe, 2005). It is important for teachers to 

set general big learning goals and make the big goal achievable by setting a certain number of 

content and language objectives. While planning instructions, I usually like to involve 

technology into my classroom. While I did my summer internship in an International school in 

China, all students had accesses to laptops and smartphones. Some teachers still consider 

technology and electronic devices as a distraction from learning. However, as we can't stop the 

development of technology, it is wiser to actively make use of it instead of being its slaves. 

Moreover, students are also more willing to accept the multimodal teaching, which may include 

videos, various visual cues, Internet and even games. 

As the traditional grammar-translation method has been widely used in China for so 

many years, I, to some extent, recognize the necessity of using translation between students' L1 

and L2. Because the Common Underlying Proficiency (CUP) between L1 and L2 does help 

learners to transfer their metalinguistic knowledge in their first language to learn a foreign 

language (Cummins, 1984). My teaching practice will be greatly informed by Translanguaging 

Theory while using translation in my instruction. Compare to traditional grammar-translation 
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method; I would use translation to help my learners acquire more accurate and deeper 

understandings of texts (Goodwin & Jiménez, 2016). At the same time, I need to avoid direct 

literal translation and try to build up connections between my students' L1 and L2. 

How to Use Assessment to Inform Instruction 

The educational system in China is typically exam-oriented since I was a student at 

schools before my college. Although the Ministry of Education kept making reformation 

regarding standardized test and selecting standards for students, it's hard to see through changes 

at one night. Therefore, my future career would face the challenge of the dilemma between our 

educational system and my teaching philosophy. My students are also facing whether to focus 

more on standardized tests or improvement of overall abilities. 

One thing led to previously mentioned dilemmas would be lack of informal assessment in 

our educational system. We have too many numeric assessments, which use numbers to give 

students scores and rank them based on these scores. Performance assessments usually lack 

necessary attention from both school administrators and teachers. As it is unavoidable to spend a 

lot of time dealing with standardized tests, I would try to use different assessment tools to 

evaluate my students' language proficiency from different perspectives, especially assessing their 

speaking and listening skills, which are comparatively underestimated by textbooks assigned by 

the government. What's more, it is also necessary to teach students how to objectively interpret 

their scores on standardized tests and performance in other assessment, so that students can gain 

a comprehensive self-evaluation and self-recognition. 

How to Keep Professionalism and Make Improvement in Teaching 

Although I've demonstrated my professionalism in last part, I still feel teachers need to 

keep moving forward as we are accumulating more and more teaching experience. As 
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researchers are continuously researching different aspects of language teaching and learning, I 

would keep myself updated by paying attention to the related research project and what kind of 

results they've made through academic research. Moreover, I will also try to use traditional 

methods in innovative ways to make constant improvement. Communication between old 

teachers and young teachers are necessary for me to gain more valuable experience and, at the 

same time, convey them what I learned in the U.S. to ultimately improve language education in 

China. 
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Appendix A 

Lesson Plan # 3 

Topic: 

Can I have a pet? (Introduction of 
argumentative writing) 

Class: 

Writing class for Grade 8 Chinese 
students  

Date: 

April 10, 2017  

 

Content Objectives: 

--SWBAT express their own opinions 
from different perspectives 

--SWBAT understand what is 
argumentative writing  

--SWBAT identify thesis statement, 
evidence and process of warranting 

 

 

Language Objectives: 

-- SWBAT acquire new terms and vocabularies 

-- SWBAT make their own complete arguments and 
defend their own opinions with evidence or examples. 

-- SWBAT make refutation with evidence and 
examples 

 

 

Key Vocabulary: 

Argument, persuade, thesis statement, 
warrant, refute 

 

Materials (including supplementary and adapted): 

- White board and markers in different color 

- Introduction Video (Argumentative writing: 
Definition, Format & Examples) 

- PowerPoint 

- Handout 

 

Introductory Activity (Explain, convince, demonstrate to students why this material, skill, activity 
is worth learning. Make a connection to students’ experience. Includes building background. 
Should be only 3-5 minutes) 

   1. Ask students do they like pets? Do they have pets at home? 

   2. Set up a situation (with pictures presented on the PowerPoint): Amanda likes dogs very much 
and she really wants to keep a puppy dog at home, but her little brother Sam doesn’t want to keep 
a pet at home. If you are Amanda (or Sam), what would you say to persuade your parents why it 
is good to (or not to) keep a pet dog at home? (Separate students to two big groups. All girls will 
represent Amanda, and all boys will represent Sam.) 
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Time: 

 

What steps, procedures, and components of your objectives do 
you need to identify or explicitly teach? (Analysis) 

10min 1. Ask two groups of students to share their opinions by turn 
and write them separately on the white board. List all reasons 
they came up with in the discussion. (5min) 

Then ask each group to discuss again and pick up three 
strongest reasons to persuade Amanda’s/Sam’s parents. (5min) 

4min 2. Divide students into 6 groups: each group will be assigned to 
defend one of the six reasons listed on the white board with 
more details (evidence) and specific examples. Then ask each 
group to write them on the white board below the reason that 
they support.  

10min 3. Discuss with the whole class to figure out whether the 
evidence and examples provided are appropriate and effective 
enough to persuade others.  

10min 4. Then introduce argumentative writing: Instead of saying, 
people also write articles to persuade audience, and to write a 
good argumentative essay you have to know the format of it. 
Watch the video with students (6min). Then ask students the 
definition and format of argumentative writing according to the 
video (based on the video content but use their own words, 
praise and encourage students when they accurately catch some 
important key words).  

6min 5. Remind students their knowledge of argumentative writing in 
Chinese. Ask them what are the three components of 
argumentative writing in Chinese, then give them corresponding 
translation in English. 

e.g.: 	 ---- Thesis statement 

		---- Evidence 

	
---- Warrant 

Ask students try to explain each component in English, make 
modifications if necessary. 

20min 6. Read the article on the handout and brainstorm the thesis 
statement, evidence and warrant in this passage. Discuss in two-
three people and write them down. Then ask students to share 
their results.  
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6min 7. Ask students to make refutation to this article and make their 
own argument. Just let them list their thesis statements (at least 
three sentences), and share with other group members. 

15min 8. Summary: review all definitions and terms learned in this 
class (prompt questions). Make a competition. 

6min 9. Finally, ask what do they feel difficult/easy about 
argumentative writing.  

Leave Homework: Complete their refutation to the electric car 
article to a persuasive argumentative essay. 

LESSON SEQUENCE/PRACTICE/APPLICATION: 

(Meaningful activities, interaction, strategies, practice/application, feedback) 

1. Select a topic that easy to arouse their interests (pet), and offer students with a specific 
situation to make them feel they are actually helping someone out.  

2. Use both big group discussion and small group discussion so they can study cooperatively 
and obtain some new ideas from other group members. 

3. Make use of their prior knowledge in Chinese argumentative writing and use translation 
to help students understand the meaning of academic terms (translanguaging pedagogy). 

4. Use multimedia (video, PPT, projector etc.). 

 

What special challenges will ELL students face with this material? (idiomatic expressions, 
cultural expectations, unfamiliar background knowledge) 

1. They may not be able to use appropriate academic language and transitional words in their 
writing. 

2. They also need further instruction on language use and selection of words in writing this kind 
of article. 

 

 

Teaching materials and resources used in this lesson plan: 

Video:http://study.com/academy/lesson/argumentative-essay-definition-format-examples.html 

Handout: 

Why Electric Cars are The Future 

The world is changing quickly, and what looked like a science-fiction fantasy is gradually 
becoming our current reality. It seems that progress spreads to all spheres of humanity’s life, but 
one of the most amazing breakthroughs has been achieved in energy recently. About two decades 
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ago, it appeared there was no effective alternative to the conventional fossil fuels such as gasoline 
and oil, but it turned out that there is a better, cleaner, and more effective substitute to them: 
electricity. Although electric engines are not so widespread, more and more people consider 
changing their gasoline-fueled vehicles to electric cars. And this choice is more than reasonable. 

The maintenance cost of electric cars is lower than the one of those fueled by conventional 
gasoline. Fuel prices heavily depend on the political and military situation in countries providing 
oil; even if we do not take it into consideration, one year of driving a gasoline car would cost you 
about $2,100 (given that you drive about 15,000 miles per year, spend one gallon of gas for each 
25 miles traveled, and buy gasoline at $3.50 per gallon). At the same time, driving an electric car 
would cost you only $475 per year. Along with the fuel costs, conventional cars require regular 
technical inspections, transmission repairs, and so on (EVgo). By all means, electric cars are a 
much cheaper alternative for those who want to save money. 

Safety is another reason why electric cars are more preferable. There were several incidents 
when Tesla Model S electric cars flared up. This motivated Tesla Motors to research the situation 
with car fires in general, and it turned out that there are about 150,000 car fires per year only in 
the United States. “Since the Model S went into production last year, there have been more than a 
quarter million gasoline car fires in the United States alone, resulting in over 400 deaths and 
approximately 1,200 serious injuries,” Tesla Motors management informs. “There are now 
substantially more than the 19,000 Model S vehicles on the road that were reported in our Q3 
shareholder letter for an average of one fire per at least 6,333 cars, compared to the rate for gasoline 
vehicles of one fire per 1,350 cars” (The Long Tail Pipe). So, according to the statistics, electric 
cars are safer—at least in terms of flaring up. 

Electric cars are also known to be more efficient in terms of converting energy: on average, 
electric cars use about 60% of power of the electrical energy to make the wheels spin, compared 
to 17%–21% of energy stored in gasoline converted to power at the wheels. This is important not 
just in terms of efficiency, but also environmental protection, because the more effective use of 
energy means less resource taken from the nature; besides, electric cars emit no greenhouse gases. 
Power plants that produce electricity may pollute the air, but only those working on fossil fuels; 
nuclear power plants, hydro, solar, and wind power plants produce no pollution at all. So, the more 
people choose to drive electric cars, the less damage will be dealt to the environment 
(fueleconomy.gov). 

As it can be seen, electric cars are in many ways more preferable than conventional gasoline 
vehicles. The costs of fueling and maintaining an electric car are much lower compared to those 
of regular cars; electric cars are safer in terms of being prone to flaring up—according to the 
statistics, many more car fires occur with gasoline vehicles than with electric cars. And finally, 
electric cars are more environmentally friendly, meaning that not only people, but also our whole 
planet benefits from them. Thus, it is advisable that as many people as possible choose to change 
their vehicles to electric cars. 
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Thesis statement Evidence Warrant 

1. 

2. 

3. 

4. 

5. 

(Add more if necessary) 
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Appendix B (Attached Separately) 

Appendix C (Attached Separately) 

Appendix D (Attached Separately) 

Appendix E (Attached Separately) 

Appendix F (Attached Separately) 

 

Appendix G 

Topic: 

How do you celebrate new year? 

Class: 

Reading class for 8th 
grade students 

Total time: 

 

Content Objectives: 

--SWBAT have an overview of main 
festivals in American and China. 

 

--SWBAT summarize differences and 
similarities between Christmas and 
Chinese Spring Festival. 

 

--SWBAT understand the underlying 
cultural backgrounds behind Christmas 
and Spring Festival. 

 

Language Objectives: 

-- SWBAT acquire new vocabularies including names 
of different festivals and corresponding customs. 

   

-- SWBAT extract information from article and relate it 
to self-experience   

 

-- SWBAT utilize contrastive connectives to do 
comparison  

 

Key Vocabulary: 

Festivals; 

Customs; 

Differences; 

Culture. 

Materials (including supplementary and adapted): 

-Article: The Comparison Between Chinese and 
American Festivals [17], [11], [12] 

-Form: Christmas VS. Chinese New Year [17], [30], [11] 
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Introductory Activity: 

Ask students what do they know about ways or festivals to celebrate new year’s coming in 
different places around the world, and ask them to exchange their knowledge and experience in 
groups (3-4 people in each group). Then students share their opinions with the whole class. [8], [9], 

[26], [29], [30]  

 

Time: 

 

3min 

 

 

 

Teaching procedures: 

1. Ask students to list names and dates of main festivals in China and America 
(based on the assigned article), and help students figure out English names of 
specific festivals.[5], [9],[28] 

4min for 
discussion; 
3min for 
sharing 

 

2. In small groups of 3 or four, ask students to list 3 most important key 
words/phrases regarding Chinese Spring Festival and Christmas respectively, then 
sharing reasons with the whole class. [25], [26], [7] 

7min 3. List differences and similarities between Spring festivals and Christmas mentioned 
in the assigned article on the white board including their origins, customs, and foods. 
Encourage students to use their own words instead of using sentences in the article. I 
will help them when they encounter strange words in expressions. [24], [5], [3], [18] 

 

4min 4. Connecting with students’ self-experience, how much of their experience are the 
same as what the article said, and on what aspects their experience are different from 
content regarding Spring festival in the reading.[1], [2], [3], [8], [9], [14] 

 

3min 

 

 

5. Summarizing key vocabulary of expressing customs of different festivals. [24], [25] 

 
5min 6. Ask students discuss in group what kind of cultural factors behind these 

differences and similarities, they can utilize information from the article, but new 
ideas based on self-experience are encouraged. [28], [3], [7], [20], [21] 

 4min 7. Teach students frequently used contrastive connectives with example sentences. 
[16] 

 6min 8. Based on information in the form and summarized above, ask student use 
contrastive connectives to write sentences of comparing differences between 
Christmas and Spring Festival, then ask students share their sentences, require them 
to compare from different perspectives. [3], [10], [12], [13], [20] 
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4min 9.  Review vocabulary and new expressions they have learned in class about different 
festivals, especially the translation of proper nouns. [10], [2], [1] 

 2min 10. Give each student a blank card, ask them to write down what new ideas they have 
learned regarding our own festivals and western festivals like Christmas, and what 
questions they still have. [14], [4]  

 

(Note: SWBAT is the abbreviation of ‘Student Will Be Able To…’) 

 
	

	

Teaching Materials for the lesson plan 

1) Reading Material: 
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Abstract
Every country has its own traditional festivals, celebrated 
by all kinds of activities. In China, the most important 
festival is the Spring Festival, while in America, the 
most important festival is Christmas. Festival differences 
exist between China and America. With time elapsing, 
festival culture changes gradually and some new cultural 
phenomenon occurs.
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INTRODUCTION 
Festival－an occasion when people come together to enjoy 
themselves, especially to mark a special religious event－
is a happy time for all of the people. It was not only the 
window to show social life of every nation, every country, 
but also the conclusion and extension of politics, economy, 
culture and religion of every nation, every country. In 
festivals, people can have a good rest to relax themselves 
from the tired working days, no work, no study; taste 
delicious food; take part in different activities; make a short 
journey; visit relatives and friends; go shopping; enjoy 
themselves, enjoy life, and do whatever they want to do. 
Festival, indeed, is a charming and exciting time.

1. MAIN FESTIVALS IN CHINA AND 
AMERICA
There are so many various festivals celebrated in every 
minority ethnic group in every country, also lots of 
festivals celebrated by the whole world together, like New 
Year’s Day, International Labor Day. 

In China, the main festivals are as follows. The 
most important festival is Spring Festival, the Chinese 
New Year in the lunar calendar on January 1st. Besides, 
some traditional festivals are still attached great 
importance to nowadays. For example, Tomb-sweeping 
Day, offering sacrifices to ancestors and sweeping 
the grave, around April 5th; Dragon Boat Festival, 
May 5th in lunar calendar, commemorating the famous 
patriotic poet Qu Yuan in ancient times of China; 
Chinese Valentine’s Day, July 7th in lunar calendar, 
coming from the old legend of the cowboy and the 
weaving girl; Mid-autumn Day, a festival for reunion 
on August 15th in lunar calendar; Double Nine festival, 
celebrating by the senior citizens on September 9th in 
lunar calendar.

In America, there are also a lot of festivals. Saint 
Valentine’s Day, a festival especially for lovers on 
February 14th; Good Friday, the day before Easter 
tha t  Jesus  was  in  d is t ress ;  Eas ter,  March 12th, 
commemorating Christ’s death and his return to life by 
Christians; April 1st, All Fool’s Day, cracking a joke 
with each other; Mother’s Day, the second Sunday 
on May and Father’s Day, the third Sunday on June, 
expressing the respect to parents; Halloween, October 
31st, the eve of All Saints’ Day; Thanksgiving Day, the 
fourth Thursday on November, a holiday to pray and 
to thank the god; Christmas Day, the most important 
festival in America, celebrating the birth of Christ on 
December 25th.
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2) Handout: 
 

DIFFERENCES	 CHRISTMAS	
CHINESE	NEW	YEAR	
	

DATES	

	

Christmas	is	always	on	
December	25th,	the	date	
never	changes	

Chinese	New	Year’s	date	changes	every	year.	It	is	
celebrated	on	the	first	new	moon	of	the	lunar	calendar,	
always	between	January	21st	and	February	20th.	

ORIGIN	

	

	

Christmas	is	a	religious	holiday	
linked	to	the	Catholic	religion.	
Christmas	celebrates	Jesus	
Christ’s	birth.	

Chinese	New	Year	has	pagan	roots;	it	is	linked	to	the	
rural	life.	
According	to	Chinese	mythology,	the	origin	of	the	Spring	
Festival	dates	back	to	an	ancient	legend	that	tells	of	a	
monster	named	Nian	(�)	who	once	a	year	used	to	go	to	
the	villages	to	eat	livestock	and	children.	This	terrible	
monster	was	being	banished	by	using	red-color	objects	
and	loud	noises,	which	frightened	him.	For	this	reason,	
in	China	it	is	usual	to	greet	the	arrival	of	the	new	year	
with	fireworks	and	the	use	of	the	color	red.	
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DIFFERENCES	 CHRISTMAS	 CHINESE	NEW	YEAR	
	

TRADITIONAL	RITES	

	

	

Christmas	is	a	Catholic	holiday,	
so	the	typical	rite	is	to	attend	
the	Christmas	Holy	Mass,	
usually	at	midnight	December	
24	or	25	in	the	morning	to	
celebrate	with	the	community	
the	birth	of	Jesus	Christ.	

The	Chinese	New	Year	is	welcomed	with	lion	and	dragon	
dances,	made	by	martial	artists	and	acrobats,	who	wear	
a	great	costume	with	the	features	of	lions	and	dragons	
and	dancing	in	a	parade	through	the	streets	of	the	city,	
surrounded	by	the	sounds	of	drums	and	dishes.	
Traditionally	this	dance	is	used	to	push	away	evil	spirits	
and	propitiate	luck	and	prosperity	for	the	new	year.	

HOLIDAY	DURATION	

	

Christmas	holiday	season	
usually	lasts	two	weeks,	from	
December	24th	until	January	
6th,	the	Epiphany.	Not	every	
day	is	a	public	holiday,	except	
for	schools,	but	it	is	a	time	for	
celebration.	

Chinese	New	Year	season	also	lasts	two	weeks.	The	
celebration	begins	on	Chinese	New	Year’s	eve	and	it	
ends	15	days	later,	with	the	traditional	Lantern	Festival	(
���	yuanxiao	jie).	For	the	Lantern	festival	children	
hold	parades	with	red	lanterns	of	various	shapes	to	
celebrate	the	arrival	of	the	first	full	moon	and	this	is	the	
end	of	the	Chinese	New	Year	Season.	

FAMILY	HOLIDAY	

	

Christmas	is	traditionally	a	
family	celebration,	a	time	
when	you	meet	the	extended	
family,	with	grandparents,	
uncles,	cousins	to	celebrate	all	
together.	

Chinese	New	Year	is	the	most	important	family	
celebration	in	China.	The	days	before	this	festival	are	
frantic,	lots	of	people	are	traveling,	because	everyone	
wants	to	reach	his/her	family	on	time	to	celebrate	
together.	
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DIFFERENCES	 CHRISTMAS	 CHINESE	NEW	YEAR	
	

FOOD	

	

	

Once	the	family	has	gathered,	
the	best	way	to	celebrate	
Christmas	is	by	eating	and	
drinking	together.	Each	region	
has	its	own	dishes,	but	
everyone	celebrates	spending	
hours	around	a	table,	eating	
the	typical	dishes	of	the	
festivities.	Typical	Christmas	
food		include	turkey,	nuts,	
sweets	and	cakes.	In	general	
all	the	reunions	with	friends	
and	family	are	always	related	
to	food	and	drinks.	

Chinese	New	Year	is	also	celebrated	around	the	table	
eating	together	the	traditional	foods	of	the	feast.	
Certain	foods	are	typical	of	Chinese	New	Year	for	their	
symbolic	meaning	often	linked	to	their	name	or	their	
appearance.	Fish	for	example	is	a	dish	that	cannot	lack	
during	this	celebration.	This	is	because	the	word	fish	(�
yú)	has	the	same	sound	of	the	word	abundance	(�	yú),	
so	eating	fish	brings	fortune	and	prosperity	to	the	new	
year.	
Another	typical	dish	of	this	festival	is	dumplings	(��;	
jiaozi)	filled	with	meat	and	vegetables.	Their	
shape	remind	people	of	the	ancient	Chinese	coins	and	
therefore	represent	wealth	and	prosperity.	

GAMES	

	

Once	done	eating	the	typical	
way	of	spending	time	together	
during	the	holidays	is	playing	
games	as	bingo	or	cards.	

People	in	China	are	also	used	to	spend	time	together	
playing	games.	One	of	the	typical	games	is	majiang,	a	
Chinese	game	that	could	be	compared	to	our	chess.	

PRESENTS	

	

Christmas	is	also	the	time	for	
gift	exchange.	Children	wait	
anxious	for	Santa	Claus	to	
bring	them	presents	and	
adults	exchange	different	
kinds	of	gifts,	often	food	or	
drink	or	sometimes	even	
money,	especially	among	close	
relatives.	

Gift	exchange	is	also	typical	in	Chinese	New	Year.	The	
most	popular	gift	is	a	red	envelope	(��;	Hongbao)	
with	money	inside.	The	red	envelope	is	usually	given	to	
children	and	the	elderly.	Adults	generally	exchange	gifts	
as	fruit	baskets,	sweets,	alcohol,	tea	etc.	
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DIFFERENCES	 CHRISTMAS	 CHINESE	NEW	YEAR	
	

DECORATIONS	AND	
COLORS	

	

	

Christmas	is	the	season	to	
decorate	the	streets	of	the	
city,	the	shops	and	homes	with	
lights	and	Christmas	trees.	
The	typical	colors	of	Christmas	
are	red	and	gold.	

Chinese	streets,	shops	and	homes	are	decorated	as	well	
during	the	Spring	Festival.	The	typical	decorations	are	
made	out	of	red	paper	cut	out	and	nodes	with	red	
thread.	The	typical	colors	of	this	festival	are	red	and	
gold.	
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