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_ INTRODUCTION.

In prosonﬁng iomo educational history of fho» Negxo
rao§ in ome of our Sowthern oities, the writer liudiains
any intemtion of offerimng a iiaenasion of the so-ocalled
race problem, - whatever that may meam. He is perfectly
willing to leave the solution of this perplexing peremaisl
problem to the oxporti of both races. loi_.thor was this
investigation begun with any presconceived educational
theory to be snbstantiated mor any racial doctrine to
be combated. hd despife the popthﬁty in academie
circles Juf now of all kinds of "surveys”, mo attempt
has been made $0 give a survey of the Negro schools of
Nashville. !ho'work is nothing more tham an effort to
trﬁoo the development of the Negro schools of this city
fyom their imoipiency to the preseat timd, to show some
of the changes whiok have occurred im the aims and con-
ceptions of edmcation for the colored race of the city,
and to rqa_.sto. these facts $0 sertain present-day theories
and toemdencies in Negro education in the Southerm States.

Since the importance of the preservasioa of histori-
cal data was not recogaised by the makers of educational
history ia the South until within resent years, much ofthe

information in the following ehapters has never been nbf
nnlul. The beoks on Negro education in general, mem$d :ff
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in the bibliography, were read as preparation for a special
study of the Negro schools of this partioular éity. The ma-
terial for the statistical tables was taken principally from
offioial reports of the United States Commissioner of Educa-
tion, United States Census, Superintmndeat of P:ablic In-
atruetion of Termessee, City Board of Blucation (many of the
reports to this Board being in manuseript form), and from ool-
lege catalogs and other such publieations.

The following colored schools of the city have besn vis-
ited, their work inspected, interviews held with some of their
‘officers and teachers, and the files of their catalogs exam-
ined so far as they were accessible: Fisk University; Roger
 Williams University; Waldem College; Meharry Medioal, Dental
and Pharmaceutical College; The Tennessee Agricultural and In-
dustrisl State Normal Job9el-; Academy.and Industrial Sohool
of the Immsculate Mother; Pearl High Sehool; and four of the
twelve Negyro grade schools. Much time was 'gi.ven to efforts
té seoure through private eonversation with the leading col~
ored people of the oity the important facts concerning the
schoollv of the different periods of time. It 48 not possi-
ble to memtion in this introduetion all those to whom the
writer is indebted for information givem in private conver-
sation and in answer to letters, but so far as practicable
oredit will be given to the proper asuthorities in the chap-
ters which follow. Specisl mention should be made here, how-
evey, of the following individuals without whose 814 many of
the facts here presented oould not have been given: Dr. G.f.
Bubbard, President of Mehsrry College, who has been vitally
and cbntinnonsly connected with Hcgro' education in Nashville
since 18658; Dr. C. V. Roman, a prominent colored physician,
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iho has beoﬁ for many years been an 1;1tolligent and sane
leader in all ﬁovcments for the intellectusl, moral, economie,
and social sdvancement of his race in this oity; Dr. S. L.
Smith, Prineipal of the Negro high school, who is a graduate
of both Fisk University and Meharry Medical College, and who
has taught in the publio‘schoolc o:t_nashvillo since 1886;

3. C. Napier, a prominent Negro banker and business man of
the city, who is the only living person who attended any of
the antebellum Negro schkools of Nashville, and who is a grad-
uate of Oberlin Cellege; and F. L. Crawford, the present su-
pervisor of the Negro publie schools, whb has taught in the
publie aschools of the oity for twenty-five years.

It is scarcely necessary to add that this study and in-
vestigation have beo:; made largely from the Negro's stand-
point. It will be observed that many of the books read
are by Negro authors and that most of the men eonsulted are
colored. White people as a rule take so little interest in
any phase of Negro educstiom, that first-hand information
necessarily had to be secured largely from the Negroes them-

selves.




CHAPTER I. PERIOD OF SLAVERY.

NEGRO SCHOOLS PRIOR TO ;L_gg_:_.,.-; Just as the exsot date of the
founding of the mediaeval universities cannot be fixed -~
hiatorians not even agreeing as to the century of their origin--
and just as the origin of monasticimm is lost in antiquity, so
the time of the establishment of the first seh,qls for Negroes

in America is lost in the traditions of the years prior to 1861.’(
1 That there were such sshools, both North and South, before the ‘
?' Civil War is certaim; how many there were, and how }ong they

ix
" had existed, no one kmoews. It is equally certaim that Negro

:

é education before the War was very mesger. In the South it was
’ not thought wise to educate the slaves lest they become restive;
while in the North there was also, as late a8 1830, a very pro-

these directions

nounced sentiment against it, as is seen by the statutory sup-

pression of the famous “School for Colored Hlaspa', which Mise

Prudence Crandall had opened at Canterbury, Comneotiout.® Al-
though a few free Negroes had received even a college education,

perforation just beloy

‘the schools for Negroes in the Southern States in those days
were all of very elementary grade. Of the education of his
rece before Bmaneipetion, Beoker Washington sa&s- "The col-
ored people who got sufficient education during the days of

heet on the

'l%lvory t0 reald their Bible may be divided ihto four elassoa-
1boln 'he were taught by their owmers in spite of law; those
who had vhito fathers, those who in some way or other obtained
their freedom; and those who literally stole their education”.**

"1t is estimated that 4000 free celored ohildren were in schoel

" 4n the slave States at the opening of the War."***

*'l&ucation of tho,l ) Prior to 1861",--Woodson, pp.l172-5.
; ' , '.1-1& P 184,
Qoujh'.--luntherforl p.ﬂ‘»
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HASHVILLE NOT A FYPICAL SOUTHERN CITY.-- BHashville can hardly
be called & typical Southern city, nor can its Negro schools
be taken as representative of the schools in the South for the
colored race. It should be kept in mind, not only with rof-
erence %o the sntebellum schools, but throughout this entire
disoussion, that the past, present and fature problems of Negro
esducation in Nashville are necessarily not idemtical with those
of oities in the "Black Belt®™. Prior to 1830 muock more free-
dom in providing foqihe instruction of slaves and free Negroes
was allowed than during the twenty-five years immediately pre-
ceding the War. Up to that time, a8 we have already sald,
there was but 1ittle difference between the North and South iam
their attitude towards Negro schools. But the 1ntonao_feel-
ing engendered by the agitation of the Abolitiorn question for
a quarter of & century before the Wer caused most Southern
States to enact strimgent laws against the establishment of any
sort of school for eolored children. Such states as south Car-
olina, Georgia, and Mississippi naturally wers more concerned
in securing such legislation than was the border State of Ten~
nesses. The following law passed by the legislature of Georgla
in 1829 is typical of the prohibitive legislation of that time:
~ "If any slave, Negre, or free person of color, or any white per-
son, shall teach any other glave, Negro, or free person of col-
or $0 read or.write. either written or printed ocharacters, the
said free person of color or slave shall be punished by fine

and whipping, or fime or whipping, at the discretion of the

oourt; and if s white person so offend, he, she, or they shall
be punished with a fine not exceeding $800 and imprisonment in

the common jail, at the discretiom of the court".*

* "Eace Adjustment®,--Miller, p. 248.

)
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But Tennessee, along with Kentucky, Plorida, and Texas, never
41d abolish by law schools for free colored people.*
FIRST NEGRO SCHOOLS IN NASHVILLR.-- Although not prohibited by
law from establishing schools for free Negroes, there were ev-
idently but few such soﬁoola in Nashville prior ¢o 1861. It
is stated that not more than ten per cent of the tem thousand
Negroes of the city in 1861 ocould read or write.** Booker
Washington, who is perhaps our best authority on the subject,
says that from five to ten per cent of the race could read and
write when the Negro was made free.*** It appears, therefors,
that in spite of the faot that Nashville was what night.be
called a border oity, and that no legal restriotions woré
placed upon the number or kind of schools for free Negroes,
the 1lliteracy among tﬁo colored people in this city im 1861
was almost the stno'ai the average for the entire South.

Leaving out of acoount the infosrmel instruoction given to
slaves by their mistresses and others, and those Negroes who
were taught in aoo:ot during the midnight hours - those "who
literally stéle their oduoatien? - the first regularly organ-

i1sed Negro sohool in Nashville of which thers is any availa-
ble information was one opemed on Chureh Street in 1833 for
free oolored childrem, and whieh a fow men permitted their
slaves to attend.¢ The fact thet this school was taught by
8 solored barber who kept up his trade in connection with his
pedagogical duties reminds one of the nuropéan schools of the
18th century taught by cobblers and other artisans. This
86h00l1 had twenty pupils and lasted only six weeks.

‘*34ory of the Negre".--Washington, p.124.

**History of Nashville.--Woeldridge, p.422.
**%The Story of the Hegro, Vol.I. p.1ld.

 Intormation sabout this amd other antebellum schools was secured
from Dy. G.W.Hubham of Noharry Cellegs, who has preserved some
2588, 18ioh he compiled in 1874 on the early selered schools im

- . - maon o sy pom
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Although there were at that time abeut twe humdred free
Negrees in Nashville, ne further attempt was made by them
te have a scheel fer their ehildrem until 1838, when they
got wp a potition. whieh was alse signed by a mumber ef
white citizcns, asking permissien te have a seheel for
fxee eelored shildren emly, and te be taught by a white
man. Such a seheel was established and attended by sbeut
thirty pnpils.vho'loarnol to read aﬁd write, and something
of arithmetie and geography.” “

During the next fifteen years there were a fow small
seheels in different parts of the eity, attended by forty
or £ifty ehildren fer s few menths each year., A Very in-
teresting character Ihg'was'vitally sonnected with several
of the eelered =cheels ef this peried was Dam Wadkins.

Frem 1633, when he was the "assistant” to the barber-iteacher
referred te above, tq 16865, when all the private uchoolé
taught by eelered teachers were clisod besause of the epenm-
ing of the Fisk Seheel, Dan Wadkins was the pieneer im Negre
edueation in Nashville. Frem 1841 te 1847 he conduested a
seheel in a private heuse en rrunf Street near the Jail.
This school had am average attendance of thirty—fivo; and
"oaly the rudiments of an RBuglish education were taught.”
Thore were evening sessions for older childrem and adults.
Between 1847‘:31‘1855”50 taught in different parts of the
eity sehools of two or three months' sessions with fifty or
sixty pipils in attendance. In 1855 he was vigited by &
dosen or more citisems and ordnr;& 0 olose his school.
Althoueh he teld them that lawyers had advised him that his
sckool was being comdmeted in vielation of mo law, ke was

informed that the meighborhood objected,amd that the school
must close. After being clesed for a year, the schoel was re-
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opened by Wadking at another locatioen, but after seven months'
duration it was closed by the Police on order of the City Coun-
cil.

The only living person who attended any of these ante-
bellum sehools in Nashville for Negro childrem is probably
J. C. Napier, cashier of the Negro 8cvin§l Bank of this city.
In an interview with him it was lesrned that his parents were
free Negroes and that they were exceedingly anxious to have
their children attend sehool whenever possible. For that
reason, whenever a school was opened anywhere in the oity,
the Napier children attended. In addition to the schools
taught at different piaces by Daniel Wedkins, they attended
for a few months a school on College Street near its intot—
section with Kirkman, taught by Mrs. W. O. Tafe, i free wo~
man of color, and another on Vine Street, taught by a Mrs.
Sallie Player. The last school whieh the Napier children

attended was one on what is niaw Jo Johnson near Seventh
Avenue, North. This school was under the auspices of the
Christian Church aﬁd was taught in a 1little frame building
adjoining the ohuivh. There were about thirty pupile who
were all under fifteen years of age. They studied reading,
spelling, writing, and a little arithmetic through the mul-
tiplication table. This was a one-room school and the fur-
nishings oconsisted of plain benches without backs, placed
three feet apart. There was no asemblence o a classifica-
tiom of the childrem into grades - the classes were simply
known as "spelling classes" and "reading classes”. This
sehool was taught by Peter Conrad, a froo Negro from Cincin-

pati, and it was evidently the last school for Negroes in
Nashville before the War. After ¥his school had been in
,lcaliog two or three months, it wag visited one day by the
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"watohman”, as the officer of the law was then called, and
Conrad was informed that his school must close immediately,
and that he must leave town within twenty-four hours. The
children - the Napiers among others - were dismissed on the
spot, and Conrad returned to Cincinnati. This was in 1859
and this incident,which was told the writer by the onmly liv-
ingywitnest thereof, marked the closing of attempts to keep
open Negro schools in Nashville prior to the Civil Wer. The
description given in the next paragraph of Wadkins' sohool
sorresponds in every way to Nepier's description of Conrad's
sohool. ‘

The only additional facts concerning theso’schools at-
tended by Napler which might be in any way illuminating are:
1. Much diffioulty wes experienced by the children in getting
to the sohool each day because of gibes and rockings by the
whito'child?cn along the way, 8, All the teachers of these
schools were free Hegroes, with fho exception of a white man
and woman from St. Louis who opened a subscription sshool for
Negroes, but they were ailowoa to keep the school open only a
fow weeks;, 3. In connection with this school taught by Peter
Conrad wae a night musie sdhool'attchded by the parents.

~ DPESORIPTION OF ONB OF THRESE EARLY SCHOOLS.-- Although no
record oan anywhere be found of the subjeots studied, the
methods of instruc¥#ion , the daily program, or the discip-
1ine of the Negro schools of thie period, what has already
beem said about thah shows that'thcy must have been taught

by incompetent if mot illiterate teachers, and that oaly

the barest rudiments of learning could have been required
in them. Furthermore, a pioture of these schools, with mush
.‘E'ilﬂitweriabﬂgﬂﬂf -7, can easlly be 1m§gined from the
following Ozeellesnt deseription of one 0f them by the late
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Mra. Ella Shepperd Moore, one of the original Jubilee Sing-
ers of Fisk University: "My first visit as a 1little chila

to such s séhool was that taught by an 0ld colored man named
Dan Wadkins. He was a typical 'John Bull' im appearance, and
an 'Uncle Sam' in vivacity. He used the 0ld Webster blue-back
‘spelling book. [Each class stood up against the wall, head
erect, hands down, toes straight, I recall omly three olasses --
the Eb, Ib, Ob cless; the Baker, Maker, Taker class; and the
Republication, Replication class. They spelled in unison with
& musical intonation, swaying their bodies from side to side,
with perfect rhythmical precision on each syllable, which we
thought grﬁnd. Mr. Wadkins gave out each word with such an
explosive Jerk of the head and spring around of the body,

that it commanded our profound respect. His eyes secemed %o
see everyone in the room, and woe be to the one who giggled
or mas inattentive, whether pupil or visitor, for such a one
instantly felt a whaok from his long rattan. We 1little vis-
itors soon learned to spell many ot the words of each class
and sang them at our homeas. In another school the alphabet
was taught in a singing style, to wit:

'Hush, hush, everybody hush,
And-a A, b, o, 4, e, £, eto.'

The colored Sunday 8chools in those days were practically
spelling classes in which the blue-back speller figured as
the text dook".

Mile this picture of Den Wadkine' school may seem ludi-
crous t0 our twentieth century teachers, it should not be
forgotten that a complete history of education in general
in the Unifed States would reveal to us many a white school

of the nidd1§ of the nineteenth century to whieh the des-
| ocription given here 'ogld aprly with remsrkable aptitude.
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AIM OF THESE SCHOOLSB.-- To ascertain the motives which
prompted the Negroes to maintain spasmodically these ante-

bellum schools even in the face of strong opposition and
great diffioulties, was one of the purposes of this study.
The reagsons are not so apparent, tho the following incentives
seem to have inspired the Negroes of Nashville, both free and
slave, to aspire to master the mysteries of the white man's
"book learning":

1. Te be able to rﬁsl the Bible. Just as the longing to
be able to read the Bible has imspired the illiterate mountain-

eers of Rowan County, Kentuoky, to attend moonlight schools,

go it inepired the illiterate Negroes of Nashville %o main-
tain schools where their children could learn %o read.

8. Prohibition of Negro schools., The very fact that the
privilege of a school was denied him, made the Negro the more
eager to aoquire the forbidden fruit of learning. While the
1aws of Tenmessee did not make necessary the maintenance of
"glandestine sehopls'. such as were at Charleston, Savannah,
and New Orleans, still publio sentiment in Nashville was so
strong sgainst their schools that the Negroes wers exceeding-
1y snxious to find out what there was in *hook learning" which
was good for the white childrem but withheld from theirs.

3. The predioction that Negrochildren did not%mve the ca-
pasity to master the intricate mysteries of the printed page.
Without any conception of how it could be of any posaible service
to them, the Negroes were desirous of demonstrating their ability
§o learn from the book as well as from the skilled laborer.
Believing that the perpetuity of slavery depended upon the
gontinued illiteracy of the Negro, the majority of the citizens
of Nashville were opposed to any sort of instruotion to Negroes.
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However, there were many who were prompted by a kind of
misgionary spirit to give instruction to their slaves.
That the blue-back speller and the first reader were very

much in evidence in the Sunday schools carried om among

the slaves in Naeshville as well as throughout the South
is further evidence of the religious sentiment of those

white people who made posaible the existence of a few

i e

i

Negro schools in Nashville prior to 1861.

e —

SUMMARY.-~ Unlike nearly all of the Southern eities,
Nashville had a few sehools for Negro children before 1861
which were not "clandestine”, These schools existed spas-
modiocally from 1833 to 1859, but they were all of vexy el-
ementary grade, taught by 1gn6rant teachers, frequently
broken up by hostile citizens, and the last ons finally
closed in 1859 by the City Council., Not more than ten

per cent of the colored inhabitants in 1861 could read

or wriﬁo, and no serious attempt had yet been made by any-
oﬁe to oducato them. Beyond a certain indefinite craving
of the Hegro mind for the leaming of the printed page,and
s somewhat more tangible desire on the part of certain white
people to evangelize the colored race, Negro education dur-
ing the period covered by this chapter may well be said to

have been aimless.




CHAPTER II. PERIOD OF EXPERIMENTATION, 1861-76.

SECOND PRRIOD OF FEGRO EDUCATION.-- In this discussion
none of the various classifications of the different periods
of Negro education in America will be followed arbitrarily.
The periods given will be the ones which seen the most ap-
plicable to the origin and development of Hogt; sehools in

Nashville, without any regard to the entire country. It

will be seen, however, that these periods are very well
adapted to the entire South, Of the timq embraced in this

E-

g

second period of Negre educatiom, Dostor Weatherford says:
"mhig is the period of the ammy schools, the Freedman's
Bureau, and of Northern domination. The 'army schools®,

as they were called, were made up of those Nig:ooo who flod
to the Pederal armies and were organized into schoolsa. When
the Freeiman's Bureaun opened work in 1866, these Bchools
had in attendance nearly one bundred thousand. Whan Gen-
eral O. O. Howard was put in charge of the Freedman's Bu-

rean he took over these schools, gave them a better organ-

»1zstion, doubled their attemdance, and brought in & large

vnnnbor of the best young waomen of the North as teachers.

That these schools 4id not do all that eould be expected

‘'was surely not due to the leck of unselfishness on the part
- of these toaohorn.** In this ohapter we shall see that
' Neshville figured quite prominently in this stage of the

evolutioh of Negre schools in the South, and that not only

* the philanthropie and benevolent afforts to furnish eduoca-
‘$8en to the colored people of this ocity, but alse the tirst fow

Joars of the work of the cify schools for Nesroes may well be

*rgegre Life th ‘the Beutd™ pp. 94-95.
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regarded as an experiment. In his notes on the early history
of colored schools in Nashville, Dostor Hubbard says: "As
this ocity wmas ocoupied by the Federal Army at sm early period

of the war, and could be easily reached from the North, it was
one of the first places where the experiment was attempted of
educating those who had formerly been slaves. Ve say experi-

ment because it was 80 regarded not only by the great ma jor-

ity of the Southern people, but many at the North had grave
doubts concerning its success. It was regarded by philan-
thropic and Christian people a8 a missionary enterprise, and
1iberal contributions of money, books, and clothes were for-
warded for carrying on the work."

NASHVIILE A CITY OF REFUGER.-- In order to better under-

gtand how the great intereast and enthusiasm in Negro schools

t0 be described in this chapter were possible, the geographical
and military situation of Nashville should be remembéred.
Thousands of Negroes flocked to this city shortly before and
after the close of the War. "During the latter years of the
Civil War, Nashville was thronged with ®lored people who were

endeavpring to escape from places where their newly-acquired
rights of freesdom were hardly recognized."™ In speaking of
these Negroes who had swarmed here from all sections of the
ecountry, Dr. G. W. Hubbard says: “These people were poor be-
yond description. They had nothing. They were homeless, money-
less, and aimoit naked, and ignorant of all manner of provident
, living'.** The kind of education which the Federal government
jr,gnt Northern philanthropy attempted to provide for these people
’mgl the sagerness with which the Negroes availed themselves of

story of Davidson County.--Clayton, p.263.
Notes compiled in 1874 on "Negro Bducation in Neshville”.
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the opportunities offered them will be given 1n'¢onsidémub10
detaill in the following sections of this chapter.

NEGRO SCHOOLS DURING THE WAR.-- Even a superfieial
knowledge of conditions in the South during the Civil War

will convince one that such educational work as was desoribed

in the preceding chapter was necessarily almost entirely sus-
pended during this period. The following quetsations, tho writ-
ten about the general cenditions throughout the South, are
quite applicable to the situation in Nashville: "During the
Civil War, the education of the Negyo as well as of the white
children was sadly interrupted. Neverthelessa, his experience
in ocaring for the master's family and property confimmed some
habits the Negro had already acguired”.* "WYhen the Bureau
(Freedman's) was established, there were already in existence
gome schools attended by freedmen and refugees, Some of them
were day schoels for the younger Negro children; others were
night sshools in whieh older boys and girls, as well as adults,
wore instructed. There were also some industrial schools, in
which women were instructed as seamstresses, and Sunday schools
in which the elements of secular and ro;igious education were
taught. The Bureau sought to cooperate with the individuals
and the benevolent associations by whom these schools had been
founded."*™ The oity public school at Nashville was closed
the larger part of the War, and we have seen that the lasti
Hegre sehool of slavery times was elosed in 1869, and that

ithe nine Negro schools established by Dan Wadkins and his oco-.
‘ladorers in 1864 were really taken over by the benevolent as-
4seeiations which began their operations in Kashville im 1865.***

» 'Problenalin Modern Bducation".-- Sutton, p.282,

** Tbid, p.236.

Qﬂ Chap. 10 pc,".g
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* wproblems in Modern Rducation".-- Sutton, p.232.

** Tbid, p.235.

=x% Chap. 1, P._7,9
Lan, L.




Another sohool’established during the War was the some-
what famous McKee School which was a part of the Mission
maintained in Nashville from 1863 to 1871 by Rev. J. G.

McEKee, a young missionary sent out by the United Presbyterian

Chureh. On October 13, 1863, Mr. McKee opened the firat free
sehool for the freedmenin Nashville and prebably the first one
in the South. This school was opened in a chureh bullding in
Northwest Nashville, and hundreds of people, young and old,
flocked to hiﬁ for instmction., Hearing of the need, the
Presbyterian Mission Boerd sent other teachers and amnother
school was opened in November. These schools continued to
fuznish instrction to hundreds of colored people until 1871,
when the Board decided to move them to Knoxville, where they
formed the beginning of Knoxville College which opened in 1876.
Mr. Kexeo"s work was purely a missionary enterprise and the woxk
of the sehools was inecidental to what he considered the larger
werk of administering to the physical and spiritual needs of
the nine or ten thousand Negroes then congregated at Nashville
in heathenish ignorance, deep degradation, and abject wretched-
Anosn. During the eight years of their existence, these McKee
Schools were atiended eseh year by hundreds of pupils, the
number of students some years reaching seven or eight hundred.
\ The foilowing quotations from a pamphlet* written in
3818 by Rev. J. W. Wait on '!he United Presbyteriam Nission
u-nng the Freedmem in Nashville" are given here as illumina-
- 4ing commentaries upon the quality, aim,agghiovumunts of not
enly those sehools but others of 1like kind which were opemned

in Nashville during the sixties:

!kis pamphlet ws leaned the writer by Dr. G. W. Hubbard,
‘_\kidat of Meharry Cellege.
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"During the latter part of December and the month of Jan-
unary, the suffering was so great that the teachers' time waé
employed in giving :elief, distributing food, clothing, fuel,
obtaining houses for houseless, etc. This work every way iaa
oxdeidingly hard upon the teachera and made such a demand up-
on the aympathies and strength of Mr. McKee that he was un-
able to engage afterward in the duties of the school room."

"Rev. A. S. Montgomery and some of the teachers arrived
Ssptomber 16, 1864. An attempt was made to reopen the schools
in Capers' Chapel, but the pastor, Rev. Mr. Burch, refused the
use of the house. After frequent attempts, failures, and de-
lays, permisaion was granted to open the schools in a small
Baptist church, Southwest Nashville, within the bounds of the
contraband camp. Here they opened September 21, but as it in-
terfered with the interests of a colored teacher in the camp,
the schools were dismissed the following day".

"asn industrial and & night school were opened during the
year. A congregation'also of twenty-nine members was organ-
ized. After ten months of faithful, steady work the schools
closed the 28th of June with satisfactory examinations, and
the teachers returned to their homes”.

Upoﬁ the opening of the city schools to the colored
children in 1867 one of the buildings used by this Mission
was transferred to the city, and the relation whiech the Mis-
sion schools were to sustain to the other Negro schools 1is
gshown by the following gquotation: "The privilege of the
schools had beem, from thelr organization, extended to all
classes, but as several schools in different parts of the
eity were now in successful operation, and as the city was
about to make provision for the colored children, the Mission
‘consluded to confine ite lsbors, first, to those who could not

obtain an education elsewhare; sesond, to those whose Iamil;es




ki

g
-
4

*"Barly

-18-

were identified with the Migsion ehurch; and third, to those
who desired to prepare themselves for teaching or for the min-
istry. In carrying out this plan, the opening of the schools
was delayed till after the Opcning of the other schools in the
eity".

| Of this school, Dr. G.W. Moore, to whom reference was
made in the preceding chapter, and who now fosidou on Seven-
teenth Avenue near Fisk University, in a personal letter to
the writer says: "I was ten years of age in the summer of
1865 when I attended the school under the United Presbyterian
Board ot‘Missioﬁs,kna'n as the MoKee School. T™his sohool was
on a site mear the Southwest cormer of 13th Ave. No. and Church
St., and there was anotherfsuch school taught on what is now
known as Hemilton St. near 12th Ave.No." It ls interesting
to note that in one of the publications of Knoxville College
is found the following explanation of the removal of these
schools from Nashville: "If Rev. Jos. G. McKee had lived it
is probable that the Freedman's College of the United Presby-
terian Church would have been located at iashvillo. There were
many-oausou that combined to make it e¢lear to those in charge
of the work that it was best that the work should be concen-
trated st some other point than Nashville, but the finsl and
determining one was the fact that in the early seventies
Nasghville was already wellssupplied with schools for colored
youth, and the need and opportunity were both much greater in
other places™.*

AGENCIBS OPERATING AT HASHVIL@E.-- It is both impractioca-

'blo and unnecessary to disocuss at length the various agencies

which were directly interested in maintaining Negro schools in

Neshville during the period of Reconstruction., These were or-

"t tory of Knoxville Gellege, p.22 —



ganizations of nation-wide activities and their work in
Hashvillovwas' 6n1y a small part of their more or less or-
ganized and systematic labor throughout the South. However,
the magnitude of the work undertakem dy philanthropy ocan be
é better understood if merely a list of these demominationsl

] and benevolent societies be included in this paper.

{ 1. The Freedmsn's Burean, the great military order ore-
| ated by Congress in March 1865. One of the numerous functions
; of this Bureaun was the providing of school facilities to col-
: ored children. Of the $6,813,955.56 whieh the Burean expend-
ed in the South for Nerro education during the five years of
its existence, $50,000 was for Negro schools in Neshville.*
2., The Freedmen's Mission Board of the United Presbyterian
i Churoch whose eight years of work in Nashville has already been
rotorrgd to under disgussion of the MoKee schools. .
3. The American Missionary Association of New Yoxk City,
the founder of Pisk University which has had an uninterrupted
history since 1865, |

4, The Westemn Freedman's Aid Commission of Cincinnati,
whose representative in Tennessee was the first chaplain of
Fisk.%*

5. The Preedman's Aid Society of the Methodist Episcopal
Church of Cincinnati, Ohie, which in 1865 founded Central
Tenneasce College, which still exists as Walden College and
Meharry College.

6. The American Baptist Home Mission Society of New York,
which established in 1865 The Nashville Baptist Institute which

later became Roger Willlams University, and which is still in op-
eration.

*Dr. G.W.Hubbard is authority for the amount aspent in Nashville,

and Booker T.Waslington in "Bducation of the Negro",p.23, for the
- total amount expended.

*Brief History of Piski University.
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7« The Edgefield Mission of the American Millennial As-
sociation of Boston, Mess., whieh opened a miésion school in
Nashville in 1865. This Association maintained a school for
two years until the opening of the public schools to Negroes
in 1867 "dried up the stream of Northern benefisence whioch
had sustained these schools during two and a half years, em-
ploying three teachers most of the time.”

8. Pennsylvania Freedman's Relief Association, which be-
gan its woxk among the ocolored people of Nashville in 1864,
and continued to conduet two schools until 1867. Sinece the
object of this Association was to introduce the publis school
system of the North, no tuition was charged, and with the op¢n¥
ing of the public schoels, its schools were closed.™*

9. The Pittsburg Freedmen's Aid Commission opersted a
school in Nashville from 1866 to 1869, which employed four
teachers and had sbout two hundred pupils. This schoel, as .
well as fvo or three others ihidh the Commission had'%sfab-
lished, waé taken over by the City Board of Biucation, and
all combined into ome public sohool. |

10, The Indiana Society of Priends had one or two schools
in Nashville in 1864 and '65,

‘le‘ have seen that four of the Negro schools of Nashville
 todsy -- Fisk University, Roger Williems University, Waldem
Gellege, and Meharry epilégo-- had their origin in this period
of benevolent experimentation. In order to be able to show the
changing conceptions of the aim of Negro education dnring the
*From a report of this school by Mrs. E.M.Robinson, wife of the

founder., This report is now in possession of Dr. Hubbard, and
was locaned the writer.

**prom a report of the school by its Superintendent, W.F.Mitchell,

This account of the school was written in 1876, and was loaned
the writer by Dr. Hubbard,




su‘bsequent history of these institutions, it is necessary to
give a more complete acoount of their origin and of their
early woxrk.

ESTABLISHMENT OF FISK SCHOOL.-- Much has been writien
about the beginning of Fisk University whieh had its origin
in the estabkishment of Fisk School in 1865;an¢1 a consider-

able part of these records have been preserved. The various
accounts of the foundihg of this now celebrated college read
like romance. When we read that "the number of pupils in
daily attendance the first year averaged over a thousand™}

~ and that "in the night school wers gray-haired men and women
intensely eager to learn to read the Bible for themselv es™**
we can well understand that great excitement and enthusiasm
must have attended the opening of this sehool, which was the
real beginning of the educational history of the colored
people of Tennessee. The following account of the opening
ceremony is also indicative of the importence of the oocasion:
"The Fisk School was opened January 9, 1866, with public exer-
cises whieh, in thrilling interest and prophetic significance,
have probably never been equalled by any other educational
gathering in the history of Nashville. The newly emancipated
people gathered by thousands about the g’rounds and upon the
gtreets. A United States military band furmished the music.
Addrésna were made by Governor Brownlow, General Fisk, Chan-
/oollor J. Berrien Lindsley, and others. Chaplain Cravath made
the proclamation that the founding of the Fisk School was the
beginning of a great educational institution that should give
to the emancipated race the opportumities and advantagos‘ of ed-
ucation whieh had so long been fumished to the white race in

*wgigtory of Nashville".-- Wooldridge, p.442.
**nprief Himtory of Fisk University”, p.ll.




their colleges and universities.™

The fact that the American Missionsry Association was

the agenecy by which Fisk was founded has already been atated,
but the men who are responsiblc for its looation in Nashville
and for its successful operation during this experimcntal
stage are: General Clinton B. Fisk, Commissioner of the
Freedmen's Bureau for Tennessee and Kentucky, for whom the
school was named; Rev. E. P. Smith, Secretary of the American
Missionary Association for Kentucky, Tennessee, Alabama, and
Georgia; and Chaplain E. M. Cravath, field agent of the Asso-
olation with headquarters at Nashville. That Nashville was.
then oconsidered an educational center and that this fact in-
fluenced theme men in selecting this city for the location

fé of their projected great school are evident from the follow-
| ing quotation: ™"Both mem (Smith and Cravath) had been made
familiar with the general features of their department by
;: their experiences and observations during the War, and when
they met in Fashville October 3, 1865, they found themselves
clear and united in the conviction that Nashville was the
right place for the estadlishment of a great central education-
al institution in the interests of the newly-emancipated race.
?he.rqhsons that h#d made the city the base of extensive mil-
itary operations were greatly intensified when considered in
their bearing upon Nashville as a great educational 6anter.
The deéision.to pernéncntly establish a great educational work
in Hashville;, wag.accordingly, the first offiecial act of the

newly appointed officers of the American Missionary Association.“**

*nBrief History of Fisk University“, P.11,
Ibid P. %
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The school was opened in a group of one story frame build-
ings which had been used as barracks by the Union army, and
which @eneral Fisk had transferred from the War Department to
the Freedman's Bureaun. The daily and nightly gathering of the

; thqusand and more people of all ages in these barracks to get

§ instruction from NoxShern teachers reminds one of the somewhat

i similar ecrowding of students into inmadequate buildings and even

! into every availabla?ggzce to receive instructiom from Abelard
and others in the first years of the Univeraity of Paris, ex-
cept that in the twelfth century they orowded around Abelard

to learn philosophy, and in the nineteenth century around Cravath

and Ogden to learn the alphabet and the primer.

1 0f subjects taught the first years of this school but little
?% is told. In a personal letter, Dr. G. W. Hooro, who has been
connected with Fisk in official capacity from its beginning, says:

"The pupils that attended Fisk School ip early days were from five
years ofhge to seventy-five years. They came from various parts
of the oity and studied the alphabet and primary studies". Two
short sentences in "A Brief History of Pisk University” states
about 211 that needs to be said of the organisation, faculty, en-
roliment, and currieulum of the first year's work: "Professor
Ogden became principal with & corps of fifteen teachers, and soon
the number of pupils exceeded one thousand. The fifth reader, |
arifhmotic, and grammay were the most advanced studies”. |

In August, 1867, Pisk University was chartered. Concerning
the ohartering as a university of a school doing'only elenentary
work, it was said by one of its teachers in 1875: "pisk Univer-
- sity is & large nsme for a small institution; but let it be re-
membered that the infant has taken the name that it intends to
wear when it comes into possession of mature powers. It has

from the beginning cherished a determination that its operations

#
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shonld be co-extensive with the name, and towards whieh its
officers have steadily worked."*
The first ecatalog was for 18;9-70, and it shows that there
were that year the following departmeats:
1. College Preparstoryy
First Year: Latin; Greek; Histoxry of the World; Arithmetiec.

Second Year: latin; Greek; Histoxry of Greece; Algebra;
BEnglish Angl¥eis.

Number of pupils, 17. : s
| 2. Normal Department |
A three years' course beginning with the Pourth Grade and :
containing the following subjeots:

Reading; spelling; arithmetic, intellectual and writtem;
geography and map dfawing; penmanship; Elglidh gramnmar, and

practice in Model Soheol;‘algobra, observation in Model School; |
natural history; geometry; intellectual philosophy; science of jy
education. Number of pupils, 30.
3. Model School.
Three yoears' work eovering the First, Second, and Third
Grades. Number of pupils, 477.

4. Hight School.

Kumber of pupils, 37.
» Byv18?5 a four years' cellege course and a two years theo-
logical course had been added, another year had been added to
the college preparatory course, and two years to the normal de-
partment; but the large part of the students were still in the
primary department - the firs? throo grades. There were enrolled

that year 10 college students, 6 theologiocal, 43 college prepare-
tory,110 nomal, and 266 primary. There were that year four gr;ds

uates who had completed the college course consisting of four
years in Latin,

*H..

,;1’t, in "Rotes on History of Barly Colored Schools of
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four in Greek, four in mathematics, two in science, one in
| Prench, and one in mental philosophy. Let it be remenbered
also that this course came after a three years' cellege pre-
praratory course consisting iargoly of Latin, Greek, algebra,
amd ancient history. A remarkable currioculum for pcoi:le
only ten years removed from slavery!
TEE BEGINNING OF ROCER WILLIAMS UNIVERSIFY.-- In 1864
Rev. D. W. Phillips who was sent to Nashville by the Amerioan :
Baptist Home Mission Society to establish a Negro sehool, openegd i
zi 8chool in his own rosidoﬁoo. Out of this little oompany of
students grew the Nashville Baptist Institute which began in |
va ohurch building in 1866, and which was chartered as Roger f,”; '
Williams University in 1883. Although opening with fewer :
sfudents and withk less sounding of trumpets than attended |
the begimning of Fisk Schoel, the origin of this sehoel realnu 4
dates that of Fisk. From the Baptiet Church on "Liok Branch™, the 1’
Institute was transfewred in 1867 to a building in which one of |
the city sohools for Kegroes is now taught andbecame the Hashville
Normal and Theological Institute, In 1876 the Institute opened in
its new building on the present site of the George Peabody Tollege
for fYeachers.
There seems to have been no catalog issued until 1873-74, but
a report of the schoel made by ifs president in 1874 is among the
Notes on the History of Colored Sohools in Bashville, compiled
and preserved by Dr. Bubbard, and from that report was gleaned
the following facts: The original purpose of ths founder of this
schoel was to establish a sehool for colored young men preparing
for the ministry. It was soon found, however, that thord\mro
but few young colored People prepared for theologiocal training,
or whe ecould even read the New Testament intelligently, and that
8ll were unaoquainted with the other branoches of an English edu-
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school education were sent out from this'sohool.tq all sec-
tions of the South is shown by the catalog statement of the
Normsl Course: "Thq Normal Course s dggignod to impart such
a knowledge of the common English branches as shall ensble
the students to teach successfully in the common schools.
It includes reading, spelling, writiné, arithmetie, geography,
granmar, English composition. Students of good ability, by
diligence, ocan complete this course in iwe years".

ORIGIN OF WALDEN UNIVERSITY AND MEHARRY CQLLEGR.-- Two
other Negro schools of Nashville which hed their origin in
this period of experimentatiéom are Walden University and
Meharry College, the latter having been a department of the
former untii 1915 when it was chartered as a separate insti-
tution. Established first in 1864 as a primary school in a '
chapel with four teachers, the school scon outgrew this build- ’
ing and in 1866 removed to a large brick building onm South

College Street known as the "Gun Factory", which was in pos-
session of the Federal government as"abandoned property".
During 1866-67 there was in this "Gun Factory" in South Nashville
a séhool very much like the Fisk School in the barracks in North
Bashville., The attendance was nearly eight hundred* and the

work seems to have been quite similar to that of the Fisk Schoel
already described. The school was ineorporated in 1866 as Central
Tennessee College, and in 1880 the name was changed to Walden
University. Much difficulty was experienced in seouring a de-
sirable site where the citizens did not object to the location

of a Negro school. The first site selected and purchased vas
near the Medical College, but because of the objections of cite
izens of the neighborhoed, the sale was annulled by the eourts;

The advisability of removing to some smaller town, as Franklin

or Murfreesboro ,was seriously considered, but the protests or
*RHistory of Nashville,” Wooldridge,--p.450,
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*"History of Eashville,” Wooldridge, --p.450. %% i
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these towns led to the abandonment of the idea of leaving

Nashville. Property was purchased on what is now First

Avenue, South, (the present losation of the school) and with
funds contributed by the Freedmen's Aid Soclety of the Meth-
odist Episcopal Church, and the Freedman's Bureau two large
brick buildings were erogted. The school has always been
under the control 6f the Freedmen's Aid Soociety of the Meth-
odist Churoch. From "NHotes on the Barly History of Central
Tennessee College"” written in 1875 by Rev. Johm Braden, who
was its president until his death in 1900, the following
; quotatations are given, not so much for their historicai sig-
% nificance as for the side-light which they throw upon certain
rhases of the school's work dﬁring this periodef its history:
"The first ocatalog was published this year (1869) and showed
an enrollment of one hundred ninety two students in all depart-
ments. The prihary class was thrown out of the course of study
and none sdmitted who could not read in the Second Reader™.

"The catalog (1870-71) showed an enrollment this year of
286. The departments organized were thq Intermediate, Academioc,
Normal, Preparatory, and Theological. Many of the studemnts in
the Academic and Nomal Departments were engaged in teaching,
and although but partislly prepared, yet such was the ignorance
of the colored people in the countyry places that students who
had not asdvanoed beyond the Third Reader and simple addition
found employment as teachers, and did a good work in imparting
a knowledge of letters and reading to their people.”

"2 course of lectures was delivered to the theological stu-
dents on Chureh polity and pastoral work by ministers, resident
and others, also on ancient hiatory,'physiology, and hygiene.

The students were more punctﬁal in attendance and were at school

for a 1engozporiodvthan'beforo and seemed to have clearer ideas
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of scquiring knowledge of the higher brenches. Classes in
algedbra, geometry, Latin, Greek, naturesl sciences, snd biviicad
studies were taught and the scholars passed such examinstions

as gave great satisfaction to the numerous visitors and exam-

iners who were present at the close of the year®.

BEGINNING OF PUBLIC CQLORED SGHOOLS.-- Bashville waa one
of the first cities in the South to pravide ffuq publioc schools
for colored children. According to the Hggre Year Book, General

§ § Banks issued in 1864 an order for the establishment in Louisiena
% i ~ of a system of public scheols for freedmen. This was the first
{' complete system of public schools in the South supported by tax-
ation. The next Southern State to estdblidh a pyatem 6! public
schools to include Negroes was Tennessee.* In June 1867 the
City Couneil passed the fellowing ordinance providing for the
establishment of colored schools: **

"8ohools fox Colored Children"
Section 1, That a system of free pubi{c schools for the educa-

tion of the bona fide resident celored schelastie popﬁlatioﬁ
of the city is hereby established, * * * * * * * % = = % % %
Seotion 3¢ That the same rules, laws, a2nd regulations passed

by the City Counecil for the control of the existing public

schools shall, so far as they are applicable, apply to the
schoels herein established.” '

Two schools for Negro children were opened in September
1867, one in a two-story briek building whiech the city pur-
chased for $10,000, and which is still used by one of the Negro

*"Negro Year Book (1917), ppr. 224,225. ,
**upots of City Couneil of Nashville for 1867", pp.170,171,
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sehools, and the other in a rented frame building. With the
opening of these public schools a large number of children

were transferred té them from the privats schools, the en-
rollment of the two schools being about five hundred children. .
Dr. G. W. Hubbard was principal of one of these schools, and
from him it was learned that 2500 pupils were emrolled in the
twé schools between 1867 and 1874; that in 1868 the second

" gehool was removed to the "Gun Factoxy"™ in whioh Central Ten-
nessee College was first domiciled; thatthe number of teachers
in each school wasg from Beven t¢ nine, nearly all of whom were
ihite; th;t the course of study was exactly the sam as that

in the whit§ schools, though none finished the entire course
of seven grades until A874; that several of the private schools
which had been conducted by the various benevolent agencies
were transferred to the publioc schools; that the total amnount
expended by the city for colored sshools up to 1874 was $100,000;
and that the amounts expended by other agencies up to that date
were: by benevolent associations, $150,000; by Freedman's Bu-
resu, $50,000.

The files of the annusl reports to the City Board of Edu-
cation were examined, but no revort for 1867-68 was published.
The report for 1869 éhewod an attendance of 550 in both schools
while the report for 1871 showed that it had increased to 810,
with an average monthly attendance of 487, and that theaversge
age of Negro pupils was 10 years and 6 months. These figures
show that the two schools were crowded to their utmost capacity
and that the average age was about the same as it was in the
white sshools. Thres-fourths of the pupils were in the first
and second grades.

That the public schools were not well attended by either
race at the close of the period embraced in this chapter is ap-
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parent from the following figures for 1874-75:

Enrolled in
Population Of school sage public schools
Whites 17,103 5,759 3,066
Colored 8,911 3,092 932

’Soao of the difficulties encountered, the racisl pre-
judicei met with, and the lack of cooperation of all agencies
in the inauguration of the public celored schools are indicated
in the following quotations taken from offieiesl reports:

"In putting it (the new public school system) in oper-
ation we had~difficulties without and within to contend against,
ell of which are now in a measure overcome -- the poverty, pre-
judice, and want of buildings oceasioned by the late war, *******
This time we had to meet and overcome both difficulty and insult
in almost every place we went. We ccllected our energies and
went to work on a second ascent which we found more. diffieult
than the first on account of new obstacles in the way, which
our inglorious descent thri; L L L L S
Among the great diffioulties to overcome, one of the greatest
was getting colored schools started. There were no houses for
that purpose and there was a general prejudice against Negro
education, so there were only a few white people who woulad
and dared assist tho'colorod people in buildihg school houses.
KK R K X X X X The Preedmen's Bureau assisted in some ceses
to build school houses, but it did not do half that it could or
might have done. The agent, we think, lost sight of the great-
est good to the greatest number, or in other words the public
good, by keoping‘his eyes too closely fixed upon what might be
called private enterprises, as they are more denominational
than national, * * * * * * % % % * * * puring the progress

of the schools the first year, five school houses were burned -~




four colored and one white - by some malignantuﬁartioa who pre-
fer ignorance to knowledge, and vice to virtue.* * * * % The
school law may require improvement and does, as nothing human l;
is perfeét, but in spite of ite imperfections and the almost?
insurmountable difficulties with whieh the school officers had

to contend, much has been done to establish a permanent free

1 f achool system in Tennessee."*

ii . "There has been a continuous falling off in the number

- enrolled since thzigirst made provisiom for their eduncation in
1867, This is partly attributed to the migration of that class
of popglation to the rursl distriocts, and in part to the roactiqn
which naturally succeedsed the false onthnsiaum‘c:oitol by over-
sanguine philanthropists during the first years of their eman-

cipation. It is gratifying to know, however, that while the

novelty of getting learning has lost its charms with the numbers
who once thronged our sechools, those who remsin are gradually
becoming more punctual and regular in attendance, and are making
gslow but sure progress in their studies.”™*

That there was oenaiaorablo opposition to the opening of
the public schools to ecolored childremn, and that these Negro
schools were for severallycars subjected to something like the
sdmc treatment which eharacterised the antebellum schools at-
tended by J.C.Napier, ocan easily be inferred from the fact that
the City Council found it necessary to enact the following
ordinance:

*Poliee Regulations.

Section 1, That it shall be unlawful for boys to congre-
gate on any of the yards belonging to the public seheols of the
eity, it being hereby declared to be the duty of parents and

. guardians to prevent their boys violating this ordinance,and also

*Prom annual report of J.P.MoKee,Supt. Davidson County Publie schwll?z
Jn 1869,in Clayton's Histery of Davidson County,pp.247-8. |
Annuel’ report (1871) of;roar supt. of Neshville publiqﬁhoola.
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made the duty of the police to disperse all sollections here-
by prohibited, and if necessary to arrest the offenders., * * *

Any damages done to windows or glads in the school buildings

by bad boys throwing rocks or other substances against them

shall be paid for by the parents or guardians of the boys do-
ing the depredation.™*

The furtherdevelopment of this reaction referred to by
Supt. Pear in 1871, will be shown in Ghapter Ild,
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= AIMS OF NEGRG EDUCATION DURING THIS PERIOD.-- The yeers .
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from 1861 to 1875 were yéara of great eduéational activity
among the ten thousand people of Nashville who had just ob-
tained their freedom. But this activity was unlike any other
upheaval of all history. The establishment of the various
schools discussed in this chapter was attended by all the re-
ligious enthusiasm of the Crusades, by all the zealous search-

ing for new learning of the Renaissance, by all the evangelistic

aioh b AR b s T Rl

8pirit of the Wesleyan movement, by all the opposition of the
Reformation, and by all the self-denial of Monasticism. Des-
pito all of these things, however, the most of this unprecedented
activity was without any definite educational aim on the paxt of
either fho teachers from thc'North or the emancipated slaves who
thronged the streets}ot Nashville for civil and military pro-
tection. Up to this time there had not been a definite poliocy

4 in the uanagiment of the work of providing educational faeili-
ties to the freedmen. Exoept in the ocsse of such men as Brademp
‘Phillips, Cravath, and Hubbard, whose constructive and abiding

: work will be carried over into the period of our next chapter,

*"Laws of Neshville", 1872, p,172. This section in the chapter on
“Seheols for Colored Children".
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" there was in the minds of the most of the teachers merely an un-

3 defined idea of the importance of esteblishing and maintaining
missions among the ex-slaves; but what these missions were to ac-
complish - beyond a sort of jtinerant preashing of the Gospel and
teaching the simplest rudiments of the common sehool studies -

as well as what permanent shape the work would take, seem to have
been given but seant attention. Hence it is that there was but
1ittle of permanent result to much of the work of these years;

The history of the colored schools of this period shows conclusive-
ly that their aim was to train teachers and preachers rather than
to give the masses of these people the kind of education which would
'i help them to become useful, intelligent, productive citisens. The
‘ catalog of the Nashville Institute for 1878-74 thus expresses this
g aim: "The primary object of the school is to prepare pious young
men for the ministry; and both men and women for teachers. Tbi
most assiffuous attention 1s paid to the cultivation of pure moral-
ity and earnest plety." The real educational needs of the Negro

i were not being wisely considered when the prospecti#o teachers were

ut to studying Latin and Greek in the fourth year of their school

ife. This attempt to teach pupils & foreign language before they
ve been taught to secure some harmony smong the parts of their

wn vermacular is one of the most grotesque and irrational acts of
he ﬁisto:y of education. But severe criticism of the work of
hese ploneers of Negro education in Nashville would be very unjust.
oy were simply applying to these colored people the educational
zimen of ocultured New England and of the aristocratie South; and

T?nocvtho Negro's greéteat ambition was to be exaoctly like his for-
t;r master, this kind of education was, of course, quite popularx
ﬁgr s while. The inevitable reaction was to come later.
 SUMMARY.-- In this chapter it has been showmn that Negro as

1 as white schools in Nashville were sedly interrupted during
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‘there was in the minds of the most of the teachers merely an um-
defined idea of the importance of establishing and maintaining
missions among the ex-glaves; but what these missions were to ac-
complish - beyond a gort of itinerant preaching of the Gospel and
teaching the simplest rudiments of the common sechoel studies -
as well as what permanent shape the work would take, seem to have
been given but acant attention. Hence it is that there was but
1ittle of permanent result to much of the work of those years.
The history of the colored gchools of this period shows conclusive-
1y that their aim wes to train teachers and preachers rather than
to give the masses of theae people tke kind of education which would
help them to become useful, intelligent, productive citisens. The
catalog of the Nashville Ingtitute for 1873-74 thus expresses this
aim: "The primary object of the school is to prepare pious young
men for the ministry; and both men and women for teachers. The
most assiduous attention is paid to the cultivation of pure moral-
1ty and earnest plety."™ The real educational needs of the Negro
were not being wisely considered when the prospectivo teachers were
put to studying Latin and Greek in the fourth year of their school

- life. This attempt to teach pupils a foreign language before they
have been taught to secure some harmony among the parts of their
own vernacular is one of the moat grotesgue and irrational acts of
the hinto:y of education. But severe criticism of the work of
these pioneers of Negro education in FNashville would be very unjust.
They were simply applying to these colored people the educational

; regimen of eultured New England and of the aristocratic South; and

since the Negro's greéteat ambition was to be exactly like his for-
mer master, this kind of education was, of course, quite popular
for a while. The inevitable reaction was to come later.

| GUMMARY.-- In this ohapter it has been shown that Negro as

well as white schools in Nashville were sadly interrupted during
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the Civil War: that during the closing years of the War
the oity waas thronged with ignorant, helpless Negroes

who came here for the protection ef the Federal troops;
that no less than ten benevolent societies were engaged
in missionary and educational work during the sixties;
that the four higher educational institutions for Negroes
of Nashville today had their origin during this period of
experimentation; that these schoels were attended by
hundreds and even thousands of students of all ages;
that.thziggrst provided free schools for celored children
in 1867: and that all the educational endeavor of this

period was either aimless or without the real needs of the

Negro race in mind.
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GHAPTER III. PERIOD OF ACADEMIC SUPREMACY; 1875-1900/

By 1875 Negro education had passed the experimental stage
in Nashville, as well as throughout the entire South. The
operation of the law of the survival of the fittest, or some
other eliminating process, had reduced the number of private
Negro schools in Nashville to three -- Fisk University, Cen-
tral‘Tennesseo College (called Welden University afler 1900),
end Nashville Normel and Theological Institute (chartered as
Roger Williems University in 1883). The permanency of these
three institutions which were owned, controlled, and support-
ed by three great religious and philanthraépic orgenizations,™
was no longer problematie. Furthermore, the foundations‘for
a universal public free school system throughout the entire
nation had been laid by this time, and Nashville and Tennessee
were definitely commifted to the policy of maintaining a dual
gystem of public schools for both the white and colored
children.

In this chapter 14 will be shown that during the last
quartér of the nineteenth century there was but little if any
indiestion of a desire to initiate a system or plan of educa-
tion which would be adapted to the greatestvneéds of a backward
and 1lliterate réco which had just emerged from twe hundred and
fi!ty years of,servitﬁdo; that instead of practical or vocation-
al training being provided for the Negroes of Nashville there
ﬁao developed for them a scheme of education as nearly as pos-
gible like that which a century before had been projected for
the choicest New England youth. Up to this time the sole

punetion of the colleges, academies, and seminaries had been

*(hap.II, P.19,
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to give aiberal™ education to the few children who had the
time, the money, the capacity, and the inclination to eomplete
the one uniform course of study. Por that reason the third
period of Negro education in Fashville is called the period
of the suﬁremaey of the academic as eontrasted with the prac-
tical. The meaning here given to "academic™ is that given by
Henderson who, in his discussion of the evelution of the aca-
demic, defines it as follows: "The academic is a fom of ocul-
ture pursued for its own sake, and without reference to rrac-
tical applieation".* Since there was slmost no point of con-
tact between the private and the public schools of this per-
iod, they will be treated separately.

PRIVATE INSTITUTIONS.

MATERIAL GROWTH.-- During this period the three private
schools‘had a marked growth in buildings and equipment. While
their growth in resources was by no means commensurate with
their ambition to assume all th§ funetions and prerogatives
of real universities, still through the benevolences;of Northem
philanthropists they gsecured buildings and equipment sufficient
to compare favorably with the small eelleses of the country
which were doing a similar grade of work for white students.
Because of the remarkable financial, success of the five cam-
paigna of the Jubilee Singers of Fisk University, this school
early gained a considerable ageendency over the other two
gehools which it has continued to hold to the present. The
acsount of the achievements of these Jubilee Singers reads like
a romance and a reaumg:of their entire work is given in the
Jﬁbileo Singers Number of the Fisk Univérsity News, October
1911. These campaigns which extended over a period of seven

;;§-dnninljl_ni_EDnﬁﬂﬁigﬂanpl§02‘
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yvears, and two of which carried them into the countries of
Burope netted them $150,000, which was no small sum for col-
lege buildings forty years ago. It 18 not strangep there-
fore, th&t the Jubilee Singers and the folk songs of their
race still play such a prominent role at Fisk.

Since the material resources of the institutions have
considerable bearing upon the eshanging coneceptions of the
aim of these schools, as seen in their forty years history,
the following table will show that in value of grounds and
buildings and in annual income these schools compare quite
favorably with the average denominational cellege of the
country of those days -- and they were then nearly all de-
nominational:*

RESOURCES OF SOME SOUTHERN COLLEGES OF GOOD STANDING

IN 1888.
» , Value of Endow- Annual
igtit ution Location plant maent income
Southern University Greensboro,ila. $80,000 $26,000 $4,810
 Bnory College Oxford, Ga. 100, 000 98,000 12,800
| Berea College Berea, KY. 110,000 100, 000 7,181
| trinity College Durham, N.Ce 40,000 26,000 9,000
| Wofford College Spartanburg, S.C. 80,000 60,000 = —-e---
éUhiversity of the '
] South Sewanee, Tenn. 165,000 3,460 21,500
b Baylor University Waco, Texas. 115,000 0 9,500
L Emory & Henry Col-

lege Emory, Va. 160,000 60,000 6,000
iBandolph—naoon College, Ashland, Va. 80,000 100,000 19,000
).Fisk University Fashville, Temn. 275,000 10,850 9,432
1.Central Tennessee :
,, College Nashville, Tenn. 70,000 10,000 5,88%
:‘Roger Williams ,
1 University Nashville, Tenn. 100,000 0 6,238,

{Q*This table was compiled from United States Commissioner od Education's Re-
for 1889 and from the ocatalogs of the three Negro schools for that year.
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BEGINNING AT ™ME TOP.-- The ambition of the three private

Negro schools of Nashville to appropriate to themnselves the high-
sounding title of "univefsity" and to project a scheme of higher
education on the ievel of Buropean culture for a race which had
hitherto been denied the alphabet,;was‘not peculisr to this city.
0f the sixty-one so-called colleges and universities for Negroes .
now in the United States, thirty were established before 1875,

or within ten years after the close of the Civil #ar.* The

two opposing views of tho‘Kegroes themselves as té the wisdom

or unwisdom of thig procedure are well stated by two great edu-
cational lesders of thelr race, Booker T. Washington, the apostle
of industrisl education, and Kelly Miller, the scholarly writer <
and professor at Howard University. In speaking of this policyi%w
Dr. Washington says: "In too iarge a measure the Negro race be-‘w
gan its development at the wrong end, simply because neither white
nor black understood the case; and no wonder, for there had never
been such a case in the history of the world."** In defense of ..
the pollcy Mr. Miller séys: "0f late we have heard much criti- ‘
clem to the effect that education of the race began on top in-
stead of at the bottom. Naturelly enough, these schools were pat-
terned after the trgditional academic type then prevailing in New
England. Indeed, the education of people should begin at the top,
if we are to look to historiocasl development of the human race for
the proper method. In education as in religion, the good things
proceed from above, and trickle downward, carrying their benef-
jsences to the masses below. Just as Yaele and Harvard are the
:cst.r mothers of New BEngland educational progress, so these

Negro universities and colleges produced the teachers, ministers,

*Mgegro Year Book for 1912", p.262-63.
f*fmhe Future of the Negro", p.48.
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Al] the catalogs of the Nashville Normal and Theologieal
Institute from 1878 to 1883 contained the fellowing introdue-
tion to the outline of course of study: "The followihg en-
larged courses of study are laid down with the understanding
that the Nashville Normal and Theological Institute is mnot a
preparatory school; it undertakes to fit young mem and women,
not for another institution, but for their life work." This
was even before it was "expanded" into a university in 1883.

In the catalog of Walden Univeraity for 1911-12 a brief
history of the institution is given, and in refersnce to the
change of neme in 1890 fyom Centrsl Tennessee Cellege to Walden
Universify, it is stated: "The name of the institution was
changed %o conform to her real character, with her various de-
partments, to a university, and was named 'Welden University.'"

COURSES OF STUDY.-- There is no better way of detenmining;w;i
the aim of an institution at a given time than to knew what

subjects were at that time included in its currieulum, An
examination of the catalogs of 8ll three of the institutions

i
1
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under disgusaion showed that they were all offering practically
the same work during the greater part of the period covered in
this chapter. FPor that reason only a few courses are given,
but they may very well be regarded as typical of the courses
of all three institutions of those dates. These courses are
given just as they appeared in the catalogs:

Courses of Study Fisk University, 1880.

-College Preparatory-

Junior Class Middle Class Senior Class
lst texm  2nd tem 18t term 2nd term 1st term 2nd term

Latin Latin Latin Tatin Latin Iatin
Arithmetic Bookkeeping Algebra Algebra  Algebra  Geomebry
English Com-

position U. S. History Greek Greek Greek Greek

Rheterical exercises weekly during the course.

LI -
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(Gourses of study, Fisk University, continued)

-College~ |
Freshman Sophomore
1lst term 2nd term lat tem 2nd term
Latin Latin; Roman History Greek _ Latin; Roman History
Greek Greek Trigonometry

& Surveying Conie sections.
University Geometry;

Algebra Trigonometry ’ Prench French;Botany
Junior Senior

1st temm 2nd temm lat tem 2nd tem

Latin Greek Mental Sciensce Mental Science

German German BEaglish Liter-
ature; Rhetorie Latin

Physics Physiology;

Astronomy Logie Greek

Chemistry Zoology, Geology,

Constitutional ILaw;
Political Economy.

.Weekly exercisea and declamations, eseays, and original addresses
dmring the entire course.

The above course required for degree of Bachelor of Arts.
Students omitting either Iatin or Greek, and.pursuing ingtead guch
other studies as the faculty may direct are gradnated with degree
of Bachelor of Seience.

-Normal Department-

The eourse of study in this department begins with White's
Complete Arithmetic, and requires a knowledge of Primary Geography,
White's Intermediate Arithmetiec, and the Fourth Reader, or an equiv-
alent in these studies. It aims to prepare the student to teach
those branches usuelly taught in common schools.

Grade E:

Arithmetic through fractions; Geography; Oral Grammar; object
Legsons.

Grade D:
Arithmetic'to percentage; Geography with map drawing; Reed &

Kellog's Graded Lessons; Oral Science.

Grade C:

Arithmetic to partnership; Geography with map drawing; Reed &
Kellog's Higher Lessons im Bnglish; Science of common things.



=3O~

Phesttesy

Grade Be

arithmetic completed; Anelysis, and Swinton's School Composition;
Physical Geography; Scilence, '

Grade A:

Bookkeeping; United States History; Latin; Geoclogy of Tennessee;
4 3 Theory and Practice of Teanching; Gemersl Review; Observation and
4 Practice Teaching in Model School. 4

Bxercises in writing, spelling, and drawing, vocal musie, @%{
gymnastiocs, declamation, and composition during the course. In-

tellectual Arithmetic is pursued with written Arithmetiec.

~ -Higher Normal-
For admission to this department the candidate must have
completed the normael course or its equivalent. Students who com-
plete the studies of this department receive a diploma certifying

their fitness to teach in schools of advanced grade.

Year Second Year Third Year
2md term 1st term 2nd tem 1st tem 2nd term
Latin Latin Englilh'Lit; French or French or
erature German German
Algebra Algebra Geometry Geometxy; Land Sur-

Prigonometry Vveying.
Physiology,
Botany Natural Philosophy; As-

tronomy. Chemistry goo%ogy;
e8ology.

Theory and Theory and
Practice of Teaching Practice o
Teachinge.

~-Theological Department-

First Year
Biblical Exegesis; Skeletonizing; Sermonizing; Homiletics; Mental
and Morsl Philosophy; Rhetorical exercises.
| Second Year
Biblical‘Exegesis; Sermonizing; Systematic Theology; Biblical
Geography; Rulea of Interpretation; Rhetorical exercises.

Third Year

Topical Exegesis} Ecclesiastical History; Biblical Archaeology;
PastoralTheology; Sermonixing.
§ )




COURSES OF STUDY IN FISK UNIVERSITY, 1893-'94.
-College Preparatory-

] JUNIOR CLASS MIDDLE CLASS

pt_temm 2nd temm 3rd tem lst term 2nd temm 3rd term
htin Latin Latin . Latin Latin ~  Iatin
igebra Algebra Algebra Greek Greek Greek

38 : h
hysiocal Ge- English Hist. Eng.History Roman History Modern Hist. Arithmetic |
 ography : : Bookkeeping Bookkesping|
» £ 9

i

SENIOR YEAR

bt term 2nd tem 3rd term
Btin Latin ~ Latin
reek Greek Gresk
}1versity Al- University Geometry
| gebra Algebra

Jorcises in declsmation and essay writing throughout the course.

-College Department-

1 FRESHMAN SQ@PHOMORE
gt texm gnd term 3rd term 1st term 2nd term 3rd term
ptin Latin Latin Greek Latin Tatin
reek Greek Greek Conie Sections;
1 . , Csloulus Calculus Botany
piversity Spherical sSurveying Rhetoric, op- o
iAlgebra Geometry tional with Civil Govern- French
; Caleulus. ment
French French
| JUNIOR YEAR SENIOR YEAR
Bt term 2nd term 3rd term 1st term 2nd term
ptin Greek Greek : Psychoiogy oglc
Qg el German Geyman English Lit- Politiocal
hysics Physiology Astronomy erature Economy
' Chemistry 20010y Geology

V?hetorical and literary work required throughout the whole course. o8y

-Noxmal Department-

A FIRST YEAR SECOND YEAR
st temm 2nd tem 3rd tem lst term 2nd term 3rd te
fatin Latin Latin Latin Latin Latin |
jlgebra Algebra Algebra Arithmetic  Bookkeep-  Arithmetig
’ ing S

fhysiodl Bnglish His- BEnglish History Hygiene & Physiology Botany

jdsography tory Nursing
s Pedagogics.




COURSES OF STUDY IN FISK UNIVERSITY, 1893-194.

-College Preparatory-

JUNIOR CLASS MIDDLE CLASS

| term 2nd temm 3rd tem 1st term 2nd tgnm 3rd term
1’in Latin Latin . Latin Latin ‘ Tatin
gebra Algebra Algebra Greek Greek Greek

jysical Ge- Englisgh Hist. Eng.History Roman History Modern Hist. Arithg#%ic
 ography Boekkeeping Bookk&gping
| |

1 SENIOR YEAR ‘
Bt term 2nd temm 3rd term , _

ptin Latin ‘ Latin

roek Greek Greek

hiversity Al- University Geometry

' gebra Algebra

fercisea in declamation and essay writing throughout the course.

-College Department-

1 FRESHMAN S@PHOMORE
st term 2nd term 3rd term 1st term 2nd term 3rd term
wtin Latin Latin Greek Latin Tatin
jreek Greek Greek Conie Sections;
i . _ Csloulus Calculus Botany
aiversity Spherical Surveying Rhetoric, op- ‘
Algebra Geometry tional with Civil Govern- French
3 Caleulus. nent

Freneh French
4 JUNIOR YEAR ' SENIOR YEAR :
st term 2nd term 3rd term 1st term gnd temm 3rd texm;
jatin Greek Greek Tayohology Toglc cs
jsrman German German BEnglish Lit- Politiocal Polit-
Physics Physiology Asatronomy erature REoonomy ical Eoo
- Chemistry Zoology Geology

Mineral=-

| Bhetorical and literary work required throughout the whole course. o8y

~Noyrmal Department-

3 PIRST YEAR SECOND YEAR

19t term 2nd tem 3rd tem 1st temm 2nd temm 3rd te;
;»tin ' Latin Latin Latin Latin Latin
fAlgebra Algebra Algebrs Arithmetie Bookkeep-  Arithmeti
" ' ing T

Physicel  English His- English History Hygiene & Physioclogy Botany

| Geography tory Nursing
i Pedagogics.
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jormal Department, continued)

. THIRD YEAR FCURTH YEAR
It tern 2nd tem 3rd term 18t term 2nd term 3rd temm
gebrsa Algebra Geometry Reviews Reviews Reviews
jeient Hig- Mental Science Mental Sci. Ethies
fory Mediaeval Hig- Physies Geology Astronomy
j ory Modern History Practice
etoric English Lit- English Literature _ teaching.,
’ erature Practice Teaching.

Students whocomplete two Jears of this course are given certificates of

joir qualifiocations to teach in public schools.

~Theological Department-
FIRST YEAR

? Testament; New Testament; Natural Theology; Evidences of Christianity;

parative Study of Religions; Homiletics.
;‘ SECOND YEAR
t Testament; New Testament; Systematic Theology; Churech Polity.

.THIRD YEAR

: Testament; Church Higtory; History of Doctrines; Homiletice; Pastoral

ielogy.

erpon the completion of this course the degree of Bachelor of Divinity
J1 be conferred.

COURSES OF STUDY NASH{%?%EVNORMAL and THEOLOGICAL INSTITUTE,
-79.

I. The Normal Course.

;ﬂhis coursé 18 designed to impart such s knowledge of the common English

;}ehel a8 shall enable the student to tesch successfully in the common

;Eols. It includes Reading, Spelling, Writing, Geography,

Grammer and Eng-
2 Composition.

While it is possible that some students should complete

ja course in two years, it has been found that for most students,

three years i
| requisite.

; II. The Scientific Course.
fhis course is arranged for those who have

the ability to grasp Mathematicalg
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fScientific studles and wish a thorough education in the English branches

'}e. This course for msny students is the most desirable. It extends through Q

‘ yearse.

3 FIRST YEAR.
3t Term

Ithmetic (Complete)
jlish Analysis
ted States History

SECOKND YEAR.

fural Philosophy
;ent History (Grecian)

] THIRD YEAR.
i3t Term
pics eography
hral Philosophy
:istry

: FOURTH YEAR.
st Term

Eetny, or Botany
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flish Grammar (Reviewed)

] - FIFTH YEAR.
3t Term

pvra (higher) or English History.
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1 SIXTH YEAR.
t Torm

Rl Philosophy

1 Philosophy

piitution of the United States.

III. The Acadenmic Course.

Second Term

Algebra
Bnglish Anslysis
United States History

Second Term

Algebra
Natural Philosophy
Anoient History (Romen)

Second term
Physical Geography
Physiology
Chemistry

Second Term

Geometry and Trigonometty
or Zoology.
Arithmetic (reviewsd)

Second Term

Algebra (higher), or
Bnglish History

Fhetorie

Political Economy

Second Tem

enta o080 phy
Moral Philosophy
Christien Evidences.

ﬁyhis course is designed for those who desire something of the extra train-
This al80 |

iln language which t he careful study of a foreign tongue secures.

l a period of six years.

This course is identical with the Scientifiec

Q, except that for four years, Latin displaces some of the EBnglish studies
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Second Temm
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4 III. The Acadenmic Course.

Algebra
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United States History

Second Term
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Natural Philosophy
Aneient History (Romam)

Second term
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Chemistry

Second Term

Geometry &and Trigonometryi
or Zoology. ?
Arithmetic (reviewed)

Second Term

Algebra (higher), or
English History
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Mental Philosophy
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pne. This course for meny students is the most desirable. It extends through

X years.
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SIXTH YEAR.
bgt Term
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rel Philosophy
pgt itution of the United States.

III. The Academic Course.

Second Term

Algebra
BEnglish Anslysis
United States History

Second Term

Algebra
Naturel Philosophy
Ancient History (Romam)

Second term

Thyslcel Geography
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Second Term
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Arithmetic (reviewed)
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English History
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Greek.

SECOND YEAR

Second Temm
. Algebra
pral Philosophy Natural Philosophy
an Latin
THIRD YEAR .
gt Term Second Term
[slcal Geography "pﬁ;ﬁ{;{gg;"
joistry Chemistry
pin Iatin
FOURTH YEAR. |
gt Term - _Second Ts :
metry oxr botany Geometry or TrIgenoEe%ry or Zoology;
‘,; nom G.‘logy
pln Latin
FIFTE YZAR.
get Term \ Second Temm
ebra (Ligher)or BEnglish History AIgebra (higher) or
§torie BEnglish History
jic Rhetorio
1 Politiocal Economy.
1 SIXTH YEAR.
gt Texm S¥cond Tem:
ital Phllosophy Wental Fhilosophy
ol Philosophy Moral Philosophy

Iv. The'01assical Coursee.
This Course is recommended to those onlywho have special aptitude for

5; istic studies. For the purpose of mental discipline, the comparison of
L
# own with a forelgn tongue, or the understanding of English Etymology, the

iin langusge may suffice. The Greek in addition, 1is commended, for the pres-

to those only who can make it practically useful for the better under-

g S A R E ;

?«ding of the New Testament.

FIRST YEAR.
rst Temm Second Temm
;thmotio (complete) Algebra
F%%sh Analysis f@g}ﬁsh Analysis
5 SECOND YEAR.
rst Term Second Tem
FebYa Algebra
.ura]_ Philosophy Natural Philosophy

g in Latin.
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Jica eography
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THIRD YEAR.

FOURTH YZAR.

FIFTH YEAR.

SIXTH YEAR.

V. The Theologleal Coursel

%oulum of the theological seminaries.

FIRST YEAR.

?irst Texm

1.

I, Christian Doctrine:
The existence of God.
2. The authentieity, inspirstion and authority

of the sacred Scriptures.,
3. The methods, progress and course of revelation.
4., The principles of interpretation.

II. Boelesiastic History.
l. The founding, development and spread of the Churech.

III. Construction of Sermons.
l. The method of sermonizing.
2. The analysie of texts, paragraphs and themes.
3. Analytical reports of sermons heard.

Second Tem

I. Christian Doctrine.
The attributes of God.
2. The Trinity.

J« The divine decrees.

4. The works of oresation and providence.

1.

Second Temm

siology
Chemistry
Latin
Second Tem
“Geometry & Trigonometry
Latin
Greek

atoriec

Political Economy

Greek

Second Term

enta
Moral
Greek

osophy
Philosovhy

;The studies and instruction of this Course presuppose the knowledge and
:1 discipline acquired by passing through the previous courses. it aims
EVer, go far as rossible, the English studies commonly included in the




(Second term, continued)

II. Ecolesiastical History.
l. The ages of persecution.
2., The rise and progreas of corruption and heresies
and the development of the papacy.
III. Construction of Sermons.
- l. Practice in writing sewmons.
2. Analytical reports of sermons heard.

SECOND YEAR
) First Temm
I. Christian Dootrine.
l. Man, - his original state, fall and present
state by nature.
2. The person and work of Christ.
3. The person and work of the Holy Spirit.
4. The condition of salvation.
5. The evidence of regeneration.
6. The principles and methods of growth in grace, -
law-work, faith and the use of means.
II. Ecolesiastical History.
- 1. The rise of modern denominations.
III. Baptist Apologetics.
l. The distinguishing doctrines of the Baptist churehes.
2. The evidence and methods of defense.

et gt == et A RN ]

- COUESE OF STUDY ROGER WILLIAMS UNIVERSITY, 1886-'87.
] -Classical Course-
Preparatory ~-FIRST YEAR.

Rhetorie and Literature Bnglish Literature

N First Temm Second Tem L
y Latin Gremmar Latin, Roman History
. Latin Reader Greek Reader
Algebra Greek Grammar
Ancient History Geometry .

3 SECOND YEAR.

First term Second tem

i Caesar, e I. Caesar, Lib,II.,III.
M Greek Reader Greek, Anabasis
B Geometry | . Geometry and Trig-
- ' . onometry.

FRESHMAN CLASS.

B First Term ' Second Temm
M latin, Cleere Ta¥in, Virgil
R Creek, Anabasis Greek, Memorabilias
S Natural Philosophy Natural Philosophy
] SOPHOMORE CLASS.
4 FPirst Temm Second Tem
. - Latin, Tacitus Latin, O%es of Horace
5 Greek, Homer Greek, Demosthenes
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(Roger w:lllia.‘s, Preparatory, continued)

JUNIOR CLASS
First Term

Freneh

Chenistry
TLatin, Odes ef Hormce

SENIOR CLASS.
Firat Term

Tental S0 Icnoo
Astronomy
German

~Scientifiec Geourse- . o
" ' ab ol DaREG

: FRESHMAN CELASS
First Term ' :
~ XIgebra _ !
t  Latin Lattw o ) e

- History, Ancient. ) Hutqzl:;nduonl :

SOPHOMORB CLASS3 f
3 4 e

Firat Tem _Eﬂ%%.&

§.°m.£u 3 . eom Trig'llolotr!
1atin : o - - Botany and Zoology-
Physiocal Goognphy _ L | Latin

JUNIOR OLASS
Pirst term ,

Natural P‘Euosephy .
Rhetoric. aM Literatnre ; Boglish Literature
SBNIOR omss.
. Pirst Tas S W
ental 3elepes ors ence
i  Astronomy : ‘ ‘ Pelitieal Eoonomy .
Chenistry . ) Christian nvidenou, o®

'rherovﬁl be regular exercises in Iatim and Greekx and Prose Compo-

sition {n ¢onnection with the study of these languages. In the Seientisw.

| 1o Courde $acilities for further stwdy and snvestigation will be afford- |
£ research.: '

od thess’ sﬁiats who show sptitude for independen

T

-Thoologiosl Course=
'ﬂai; Qnrao is dougnol for thes. students who have udo geod proge .
rmuﬂu m‘porumto oonru, and who are prcparod b:r weviouu nentu{»
: . ul studiu to adnn'ugo | ?tstoro who oaB

,,,,,,



(Theologioal Course, continued)

FIRST YEAR.

First Term Second Temm
BibTical Introduction and History Evidences of Christianity
Systematic Theology Systematic Theology
Bonilitics Homiletics

| SECOND YEAR.

; First Temm Second Term

i Tcal Geography and Archaelogy Baptist Apelogetics
Systematic Theology Pastoral Theology
Church History Chureh History
Preparation of Sermon Plans Preparation of Sermons

Special instruction in New Testament Greek will also be given to
University graduates who take the Theological courss.

Practice in Exegesls or interpretation of the Seriptures is
specially provided for in the daily Bible c¢lasses, which form a part

of every course.

TRADITIONAL SUBJECTS.-- No careful analysis of these outlines

of curricula is needed to show that the traditional subjecta -- Latin,
Greek, and mathematics -- were in high favor in these institutions.
With the exception of a 1ittle work in rhetoric and English literature
in the Sophomore year, no English courses were offered in any of these
8vhools in either the college or college prevaratory department, ex-

cept "weekly exercises in declamations and essays". While & number

o~

#.

of courses in the sciences are given in the catalogs, still it should. >
be remembered that, with_possiblonne or two exceptions, these were ) %
given without laboratory apparatus. In other words, the student who
had finkshed six, or at most seven, gradss of work spent the remain-
ing s8ix or seven years of his residence at these schools in the study
- of Latin, Greek, histéry, text-book science, and a little of the mod-
ern langusges!

But the future historians of the'educational history which we
are now making in America cannot justly deride or ridieule these Negro

schools of Nashville. They were simply following in the wake of the
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leading colleges and universities of the courtry. The following com-
ments on the course of study of this period, which were not with re-
erence to a few Negro colleges in the South, but were written of the
‘whole country, show that.Negro colleges were not the only sinners in
this regards "The improvement which in the first two-thirds of the
nineteenth.century wes made in the course of study was slight. The
ancient lengusges were taught in the first years of Cornell University,
in the seventh decade, in much the same way, and wth a similar degree
of advancement, in which they were taught in the first years of the
University of Virginia in the third decade. The learning of their
grammars and the translation of their literatures into English rep-
resented the chief material and method of instruction. The other pri-
mary discipline - Mathematics= had progressed. Arithmetic had been
thrust back into the fitting school, and some new gubjects, such as
Anslytic Mechanics, had become included in the course. Th e modern
languages had also advanced, having gained a regular, though slight
plade. Bnglish, after a long period of obscure neglect from the be-
ginning, except in Rhetorie, had near the close of the period begun

to sssert its rights both as Philology, History, and Literature. The
geiences were in most eolleges still objects of either indifference oOr
contempt. Chemistry was presented largely, though by no means en-
tirely, in lectures and in a few simple experiments performed by the
teacher in the presence of the class. In Bhysics only elementary
courses were offered. Botany, Astronomy, and Zonlogy were taught in
their elements, and largely in Adescriptive way, **rx**”
History too was still largely a matter of general outlines and of a
universal character. Most colleges had not established chairs. The
duty of its teédhing was usually assigned to the Chair of Languages OT
of Philosophy. FPolitical Eeonomy end Political Selence were also in

most institutions still unknown."*

e gl

*ngigtery ofHigher Bducation in Amerioca¥-- Thwing, pp.430-3l.




NORMAL COURSES:-- The ocatalogs of this period show that

the normal departments - so-called - were emphasized 1n
these schools. The courses of study show, however,that
these were normal departments in name only and that no

professional courses for teachers were offered with the

exception of one or two courses in"Pedagogies™, and a 1lit-

tle observation and practice teaching at Fisk. Not only

wag there no professional tralning given these prospeétive
teachers, btut *the scsdernic work réquired of them before send-
ing them out as teachers was very meager. As late as 1886
students who completed two years of the normal course at Fisk
were given a certificate of fitness to teach in the publie
schools, while the entire normal course at Roger Williams

in 1879 was only three years. Since only the completion

1 of the third grade was required for admission into the nor-
mal department, it is very evident that the hundreds of
teachers who went out from these departments of the three
Negre schools of this pe;iod had not had such training, elther
professional or academic, as would now be expected from such %
departments. However, it should be remembered that this was
before professional training of teachers had become populser,
and}that thousands of white teachers were teaching in the rural
schools of the South, who had no high school or professional

training whatever.

ORGANIZATION OF PROFBSSIONAL DEPARTMENTS.-- Although
all three of these institutions are chartered as universities,
and although each has maintained,a theological and & normal
department, only one can reslly be said to have regularly orgam~

izsed professionaldepartments. The normal departments offered

3
i
i 3
o
rn
-
i
i
B
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|
|
3

| only academie ingtruetion. The oatalogs of Fisk have from

the beginning ceontained this statement: "Professional schobls
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are to be established on the foundations laid by college in-
struction and discipline.” Nevertheless, such departments

have not yet been organized, and although a theological de-

gree was offered for a few years, it was soon discontinued.

Of the three schools, Roger Williams placed the greatest em-
phasis upon courses in Theology during ibia period of time.

It ﬁas contended . for these courses that "they presuppose

the knowledge amimental discipline acquired by passing through
the college course," but since they led to no professional de-
gree in Theology, Roger Williams may likewise be said to have
never had regularly organized professional departments. But

8t Central Tennessee College (later Walden University), pro-
fessional departments have always been prominent features.
Meharry Medical College (& deparfment of Walden) organized

in 1876 through the munificence of the five Meharry brothers

of Ohio, has for forty years ocoupied a unique position not

‘only in the educational history of Nashville, but of the whole
country. From its orgénization it has been under the deanship
of Dr. G. W. Hubbard, who has lgbored fifty-two consecutive
years in the colored schoels of this city. This was1ﬁe first
medicsl school for Negroes opened in the South, and with the expr
ception of two small schools in Raleigh, N.C. and Memphis, Tenn., |
it is the only one now in the South . ** Prom & smell scehool of .
nine students in 1876, it has grom to be one of the ricoghizod
standard medical colleges of the country,***with an enrollment
of 280 students, and it is training at least one-half the Negro
doctors of the wrld. That it has kept its standards up to

those of the leading medical colleges of the country is shown

*Pa§e48 .
** Wwyegro Year Book™(1917), p.267.
*%% Jonimal of the Ameriesn Medical Association,Aug. 22,1914,p.692
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by the fact that it raised its course of study from two to
three years as early as 1884, and from three to four years
in 1893, being among the first to require a four years' courss.

In 1886 the Dental Department of Meharry was opened and
in 1889 the Department of Pharmaocy., Like the Medical Devart-
ment, these have had & steady growth, A Law anaitment was
also maintained for about twenty-five years, but there were i
never more than six or eight enrolled in this-lopartment in
any one year. This department was later &1seent1nued. The
reason given by Dean Hubbard for its discontinuande was lack
of eppor%unity for Negroes to suceeed in this,profession. As
the courts are now conducted, & Negro does not have the same .
chance to succeed in the practive of lﬁw as he does in the
practice of medicine, or dentistry, or pharmacy. "Sinee the
Meharry College, with its three professional departments, has
| entered into its greatest work sinée the beginning of the pres-
ent century, more will be said abeut'thé ingtitution in the next
chapter.

ATTENDLNCE.-- The attendance of these institutions during
the twinty-five years under discussion has no particular sig-
nificence with referenoe to this study, but the number in each
department shows conslusively that but few students were doing
real college work and that the rather large enrollment is ex-
plained by the fact that‘a large number of primary pupils were
in attendance. The catalogs of the three schools for this _
reriod of twenty-five years were examined, but the enrollment
for only a few years is given as typical of the entire period:

Pisk Univors%é;
[ |

1882 1889 1896
36 4T 54

Cellege 26

College Preparatory 54 46 59 70
Rormsal 164 206 67 - "2
Intermediate --~ - 182 281 201

S I T
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Roger Williams University
1878 1886 1890 1899
Normal 164 178 64 99

Scientific 36 156 10 10
Classical 3 10 i 5
Theology ——— 1n 21 16
Intermediate ———— ———— 124 74

Central Tennessee College

18756 1880 1898
College ' 1 18 15
College Preparatory _ 29 18 28
Acsdemic and Normal 56 185 51
English Courses 152 91 168
Theology 25 80 32
Medicine L ——— 22 218
Law -—— 2 3
Dental - ———— 27
Pharmaceutical - ———— 26

The average age of these students varied from twenty
%o twenty-five years at each institution, and each had stu-

dents representing from ten to twenty-two States.

- Publie Schoole-
INADEQUATE ACCOMMODATIONS.-~ In the last chapter it was

seen that two publie schools were opened to Negro children in
1867 and that for several years at least three-fourths of the
children attending these schools were in the first two grades.
A third school was added in 1879, and the number was gradually
inoreased until in 1891 there were seven. The files of the
eity superintendent's reports show that he referred almost an-
nually to the inadequacy of these buiddings to accommodate the
colored children applying foi admission. "You are again re-
minded that the accommodations for colored children are wholly
inadequate"” appears so frequently in these annusl reports that
1t might have been stereotyped. In 1878 two hundred colored

children applying for admission could not be seated; in 1879
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there were five hundred such applications; in 1884 spplicants
were refused sdmission at all of the four colored schoois;
and in 1894 the superintendcnt's report to the Board of Edu-
cation contained the sbove quoted sentence with & recommend-
ation that other buildings be provided. Not only was there
a constant appeal for more buildings, but the Board's attention
was frequently celled to the unsuitableness of the buildings be-
ing used for Negro schools, geversl of them not having been built
for school purposes.

Thet nearly all the :¥egro children remeined in the lower
grades during the first twer.ty years of public schools for them
in Nashville is shown by the faet that as late as 1877 there weji
only thirty-three pupils beyond the fifth grade, and only n:lnet:;r--:i
eight in 1882.

In order that a comparison of the relative growth of the
white and colored schools of Nashville in average attendance,
number of buildings and teachers, cost per pupil, and high
school enrollment, may be made, a table giving this infomation
for & considerable period of years has been compiled from data
in Superintendent Keyes' office and is given in Appendix A.

1% is to be regretted that the school population for the var-
jous years cannot be secured for the whites and colored sepa~
rately, and ecan therefore not be included in this table.

'COURSE OF STUDY SAME FOR BOTH RACES.--During the twenty-five

years covered in this chapter the colored schools gave precise-
1y the same courses as did the white schools. Whatever may he
the present views of educators about the advisability of differ=
entiating these courses, it was then considered quite the prop-
er thing to give them all alike the very same work. To show
how well the Negre children were being treated, the City

superintendent, in his 1894 report , says: "The e¢olored




ohil&ren are being educated just as the whites, though not in
the same room."” The courses of study for two yeara are given
here to show what was studied in all public schools in Nashville
at different times during this period:

GRAMMAR SCHOOL COURSE OF STUDY FOR NASHVILLE PUBLIC
SCHOOLS IN 1886.*

First Year: Reading; spelling; arithmetie.

Second Year: Reading; spelling; arithmetic.

Third Year: Reading; spelling; srithmetie.

Fourth Year: Raading; spelling; srithmetic; geography.

Fifth Year: Reading; spelling; arithmetic; geography. .

gixth Year: Reading; spelling; arithmetie; geography;
grammaT.

Seventh Year: Spelling; arithmetie; history; grammar; physiologye.
Specials: Vocal music; drawing; writing.
‘ FOR 1895.**

Pirst Year: Reading and spelling; number work; nature study and
stories; writing and drawing; music.

Second Year:Reading and spelling;'number work; nature study and
gstories; writing and drawing; musie.

e N

Third Year: Reading; spelling; arithmetic; language; nature study
and stories; writing; drawiag; musiec.

s
]
s
E

Fourth Year:Reading; spelling; arithmetic; language; drawing; musice.

Pifth Year: Reading; spelling; arithmetic; language; geography and
, history.

Sixth Year: Redding;spelling; arithmetic; grammar; geography and
history; writing; drawing; musie; dictionary.

Seventh Year:History; geography; spelling; arithmetic; grammar;
writing; drawing; music; dictienary.
- Eighth Yosr: History; spelling; arithmetic; algebra; grammar;
writing; drawing; music; dictionary.

*maken from annusl report of city superintendent for year 1886-87,

**prom s pamphlet giving course of study of Neshville publiec
schools, pages 3 to 10.
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NEGRO HIGH SCHOOL ESTABLISHED.-- In 1885 the Negro high
8chool was organized with ome teacher and fffteen pupils.

While under separate organization from that date, the high
school has always had to oceupy the same buiiding as one of the
graded schools. The Belleview School was used until 1897, when
it was moved to the Pearl School building. The table in Ap-
pendix A gives enrollment and number Qf graduates by years.

An interesting ineident concerning the opening of the
Negro high school was toldthe writer by Doetor C. V. Roman
of this city, and was told him by one of the students con- {
cerned in the matter. Although several students had by.1886 ;
completed the seven years elementary course then given below
the high school, no provision had been made for their contin-
uing their studies in any of the public schools of the ecity.

So at the opening of thdFession of the white high school in

September, 1886, about & dozen Negro pupils presented them-

selves and demanded, by the act of the city council of 1867*
the same educational advantages as the whites. This act on
thelr part forced the @ity Board of Education to organize a

separate high school for these Negro pupils.

Like the élemnntary scheols, the high schools offered
practically the same courses for both races until the erection
of the new high school building (for whites) in 1910 and the
decided enlsgrgement and improvement of its curriculum at that
time. The follewing is the course of study for the Negro
high school in 1886, and is typical of this entire period:
Pirst Year: L&tin; Algebra, physical geography, musie, drawing,

Writinso

Seeond Year:Latin,alagebra, general history, musie, drawing,

writing,.

Third Year: Latin,geometry,gencral histery,uusic,draving,writing.

*Chap. II.p.&’.
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Weekly exercises in composition and declamation throughout
the three years.

In 1895 chemistry and physics were added to the course. The
entire cou:ée was prescribed for all pupils. It should be re-
membered that public high schools, even for white children, had
not yet bé&ome popular in the South. Even men who were con-
sidered to be progressive far in advance of their age, looked
with disfavor upon the movement, then just beginning, for publie
high schools in the Southern States. It should alsc be recalled
that the few public high schools then in existensce were largely
patterned after the private academies of the country which wers )

'solely for the purpose of preparing students for college and which
confined their work almost exclusively to the ancient languages
and mathemtics. 1In view of these facts it is rather a source
of amazement that Negro children in FNashville were privileged
to attend a public high school at all than that they were
taught no English, no manusl arts, and no sciences but were
forced to read Caesar and Cicere and to gtudy algebra and geom-
etry. It is certainly not tﬁbe wondered at that the attendance
at the high school was no larger than it was.*

LACK OF RACIAL PRIDE.-- There was not much in the Negro
schools of Nashville prior to 1900 to develop in them racial

- self-respect. The éoheols were founded, managed, -supported,
and largely taught by white people. The whole system tended
to encourage the Negro to acoept the average Southern white

man's estimate of his capacity and his character. Not until
later do we discover even the dawning of that mecisal pride
whieh, as will be seen in the next chapter, characterizes the
present educational work smong the Negroes in this city. An
illustration of this lack of confidence in his own race by the
Negre of a quarter of a eentury agois an incident whidh took
*Appendix A.
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~ leaders of the race.

place at the Negro high school nearly twenty years ago.
When it was decided -and wisely 8o~ to withdraw all white

teachers from the Negro high school and use only colored

teachers, it was with extreme difficulty that an insur-
rection among the Negro pupils was prevented. These stu-
dents had no confidence in the ability of the teachers of
thelir own race.

AIMS OF THE EDUCATION OF THIS PERIOD.-- Passing from

the period of experimentation, when the aim of Negro educa-
tion was very hazy and indefinite, into the period of academic
supremacy discussed in this chapter, it is seen that there de-
veloped a weli defined aim in the Negro education of Nashville,
Sincéifew of the race had demonstrated their ability to acquire
the olassical learning of the schooldé of that day, the purpose
of thelr schools -both private and public- became nothing ﬁorc
nor less than to develop schools gxactly like those for white
people. Despite the fact that the word "imitation" is coming
into disrepute in the circles of present-day psychologists,
this partieular period in the evelution of the Negro schools
of Nashville might very approﬁriately be called the period of
imitation. The one chief desire of the Negro was to imitate
the white man, and espeeially in those thihgs which had been
denied him during his years of slavery. To appropriate to his
own usé# that which was regarded the very best and most aristo-
oratic of the white man's education was the chief aim of the
Hogro~edncation of this period, though a more pleasing way to
state it might be to say that the aim was to trainpnd equip a

few teachers and preachers who were to become the intelligent
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SUMMARY.-~ During the last quarter of the nineteenth
centun& Negro education in Nashville passed out of the period
of experiment into a stage of assured permanency. Through
the usual processes of elimination all private schools ex-

cept three either passed out of exi;teneo or were taken over
by the city schools. The three whiek remained developed along
traditional lines into the typicallélassieal ingtitutions of

that day and their chief function was the training of teach-
ers and preachers. The first medical eollege for Negroes in
% the South was opened at Nashville and made commeniable prog-
! ress in eonnection with departments of denfistzy and pharma-
¢y which were soon added. The public schools for Negroes
were overcrowded throughout the period, but in course of

d study and length of term, they were identical with the city
schools for whites. But little, if any, racial pride was
manifest in the educational affairs of this period, the

1 schools being managed almost entirely by white people.




CHAPTER IV. PERIOD OF READJUSTMENT, 1900-'16.

READJUSTMENT INEVITABLE,-- The situatien of the Negro
schools in Nashville at the beginning of the present cen-

tury was given in the last chapter. That this sitwation
could not 1ongvremain in stetu quo becomes evident whenm
one considers how great have been the changes in pelicies
and conceptions of education in genersl and of Negre edu-
cation in particular in the South within the past fifteen
years. In this chapter will be mentioned some of those
chenges, in so far as they bhave affected Negro education
in Nashville, and also something of the present status of
the colored schools of this city. Let it be remembered,
however, that only a general review of the present con-
dition of these schools will be attempted, and that this
is in no sense to be cénsidered a "survey" of the five
private, the twelve city, and the one State,colored schools
now in Nashville. _
STANDARDIZATION.-- The present period of the evolution
of a unifomm system of education in the United States might
very well be called the standardizing era. Less than fifteen
years ago there was no nstional or general measure by which
21l eduecetional institutions could be compared or classified,

and no serious attempt at standardizing them had been mede. E

2Ly

%hen the Carnegie Foundation for the Advancement of Teaching

was organized in 1906, it found about one thousand chartered

R
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colleges and universities inthe United States and Canada, but
the tem "college"” and "university" had no fixed national meen-
ing. In order te be eble to make an aceepted list of Insti-

tutions, the Foundation adopled &n arbitrary definition or
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standard for an American college*, and from thét_date to the
present, the subject of standardization of education has re-
ceived much attention in the United 3tates. In 1911 there

weée in this country at least twenty-two standardizing

organizations®

* and the number has grown considewbly sinece
then., This movement affected primarily the higher education-
al inétitutions of the country amd the Negre eelleges could
not long remain outside the pale of its fnfluence. As early
as 1910 the Negro colleges were standardized ard classified
in eertain Negro publications, and the Nashville colleges
were ranked: in sccordance with certain generally accepted

standards.***

‘How has this twentieth century movement to

. gtandardize all institutions -- academie, professional, vo-
-Catiqn61 -- affected the Negro schools of Nashville? 1In the
ranking of ocolleges Just referred to, DuBois classifies Fisgk

and Waldem. He places Fisk in the list of eleven "firgt-grade
colored colleges", and ranks it next to Howard University

whieh is considered the best in the country. In an address
delivered at the annual meeting of the American Missionary As-
gociation Ostober 18, 1916, President McKenzie of Fisk Univer-
gsity seid: T"At the present time we have 197 students regis-
tered in our college classes. That is not a large number,

but it mskes Fisk the second largest Arts college for Negroes

in the world. Howard is the largest."****  Fith its eleven
buildings on a campus of thirty-two acres and valued ab $370,000,
its productive endowment of $213,825, its well equipped scientif-
10 laboratories, its 26 teachers giving all their time to college

oclasges, its requirement of fifteen entrance units and of four

ey

*pirgt Report of Foundation, p.38. B
**Jnited States Commissioner of Education's Report, Vol.I,pp 42-A&.
**¥umhe Collegebred Negro American".-- DuBois, pp.12-13. \
**x*piglr University News, Nov.1916, pp.1l2-13.



years of college work for graduation, and its annual income of
$53,008, there is every reason to believe that Fisk University
will measure up to the most rigid standards for a first-class
American college of libersl arts.

In the classification of Negro colleges by DuBois in 1910,
WWalden University - or Welden College, #s it is8 now called ~
was,nét rated as either a first-grade or s sceqhd-gfade college,
but was placed in a miscellaneous list under the head of "other
colored colleges™. The fact is, thig institution has never had
but few bona fide college students, and while it still outlines
& four years college coursd, it is not adequately equipped in
buildings, library, scientific apparatus, or teaching force, to
do college work. The Freedmen's Aid Society of the Methodist
Episcopal Church, to which this institution belongs, has fallen
in line with the general movement to limit the number of schools
doing eoilege work, and 1t has entered upon the task of standsrd-
izing and classifying the twentyQtwe Negro schools under its con-
trol. By a recent decision of the Society, there is to be one
university - Clark Univeréity at Atlanta - and two colleges =~
Wiley Gellege, Marshall, Texas, and Morgan College, Baltimore,
Marylasnd. Of six other institutions, one of which is Walden
College of thig city, it was decided that "in orxder to continue
college courses they must by 1917 meet certain requirements as
to endowment, and each institution must have not lesé than forty
undergraduate Students'whe have passed oqllege entrance require-
ments as described by the Carnegie Foundation.™ In 1916 there
were 16 college students at Waldenm, in 1912, there were 13, and
the number enrolled this year is.not more than ten or twelve.
Unable to measure up to the standaris of s collége, and giving

no industrial courses worthy of the name, the sphere of thia

*"Negro Year Book™$1917), p.226.
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school's usef&iness is becoming more and more circumscribed
and its work is practically limited to primery and secondary
work to childreﬁ in Nashville whede‘not care to atténd the
public schools, and to pupils from the rural districts where
there are ﬁot yet good public schools for colored childrem.
Roger Willieme University ﬁas not ineluded in the list
of thirty colleges arranged according to rank ih the College"
Bred Negro‘Américan in 1910. ,This is doubtlesa-dug,to the
fact that Roger Williams was burned out in 1965, and a1id not
reopen until 1908. The plant on Hillsboro Road - the present
Site of the George Peabody College for Teachers - was owned
by the Americen Baptist Missionary Society, but the school
wag rebullt and reorganized a few miles east of the city by.
the Colored Baptist Churech.  Just what effect the standard-
ization movement has had on this ingtitution is not sobapparu
ent, but the difficulty of maintaining a four yeérs eollege
course with his present resources and number of college stu-

dents is clearly seen by the president of the school. Like

vWalden, it continues to offer only the traditional classical
course with no electives, hés less than & score of students

pursuing real college éourses, and its work 1is very largely

restricted to elementary and secondary school instruction.
The twentieth century movement towards standardizing
educational institutions has affected professionsl schools

no less than colleges of liberal arts. The American Mediecal

Asgociation and the Carnegie Foundation for the Advancement
.of~Teadhing have both been very active during the past decade
in their crusades for better medical collezges and for the elim-
~ination of the unfit. The oeollege which either of these organ-

izations places under the ban must either improve or clese up;
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Meharry College - the only distinetively professional
gschool for Negroes in Nashville - has had to run the
gauntlet of thorough inspection and standardization by
both of them. The American Medical Association recog-
nizes it as & standard medical college and places it in
Clasé B.* In its comprehensive and exhaustive study of
medical education in the United States in 1910, the Car-
negie Foundation gave an analysis of each of the 155 med-

jcal schools of this country.™

The standing given
lieharry cannqt better be stated than by quoting several
gentences from the chapter on the liedical Education of the
Negro: '"lMake-believe in the matter of Negfo melical schools
is, therefore, intolerable.  Even good intention helps but
little to.change-their aspect. The Negro needs good schools
rather than meny schools -- schools to which the more prom-
4ising of the race can be gent.to receive a substantial ed -
ucation, in which hygiene rather than surgery, for example,
is strongly accentuated. If at}the éamé/time these men
can be imbued with the miésionary spirit so that they will
look upon the diplomsa as & commission to serve their people
humbdy and devotedly, they may play an lmuportant part ir the
ganitation and civilization of the whole na tione. Their duty
oalls them away from large cities to the village and the plaﬁ—
tation, upon which 1ight has hardly as yet begun to break.
n0f the seven medical schools for Negroes in the United
States, five are at this moment in no position to mske any
contribution of value to the solution of the problem above
pointed out; Flint at New Orleans, Leonard at Raleigh, the

*Journal of the American Medical Association, Aug.1914,p.685.
**Bulletin Number Four.
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Knoxville, Memphis, and Louisville‘schools are ineffectusl.
They are wasting smell sums annually and sending out uﬁ-
disciplined men whose lack of real training is covered up
by the imposing M. D. degree. v

"Meharry at Naghville and Howard at Washington are worth
developing, and until cons iderably inoreassed benefactions are
available, effort will wisely concentratg-upon thﬁm. Meharry
is the creation of one man, Dr. George . Hubbard, who, sent
t0 the South at the closo of the War on an arrandfof merey,
has for & half century devoted himself singly'fo the eleva-
tion of the Negro. The elender resources at his command
have been carefully husbanded; his pupils have in their tum
remembered their obligations to him and to their school. The
‘income of the institution has been utilized to build it up.
The school laboratories are highly creditable to the energy
and intelligence of Dr. Hubbard and his assistants. ™

This statement\is & fair end just representation of the
work at Meharry, and the fact that in 1915 1t begen to require
one year of college work for admission to. Freshman class, and
that twanty-oné of the thirty-seven Freshmen in 1916 are col-
lege graduates is indicative that it is the policy of the ad-
ministration to maintain standards whiech measure up to those
of the best medical schools of the country. Like other med-
ical colleges, Meharxy has had her attendance cut down by the
railing of entrance requirements, but there has been no great-
er reduction than in ~~othexstandard medical colleges of the
South.,

The other departments -.dental, pharmaceutical, and nurse

training - are also doing standard work, and that Meharry will

*Bulletin Number Four, p.180-1l.
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continue to educate the great majority of the professional
Negro men and women in the South is & safe prediction.
Of the work already accomplished, Dr. Hubbard, at tpa writer's
request, gave the following facta:

"About ninety-five per cent of the Medical gradustes
are now practicing their profession, and these constitute about
one-half of the regularly licensed colered physicians now prac-
ticingAin the Southern States. They have made a good record
professionally, finaneially, and morally, and have profession-
al incomes ranging from $500 to $6000 each year, the average
proportion being not far from one thousénd dollars. Most of
them now possess comfortable homes ranging in value from one
to ten thousand dollars, and they have the confidence of their
owvn as well as of the white race, and have been kindly received
by the white physicians who have consulted with then in danger-
ous cases, helping in surgical operations and loaning them books
and instruments. * * * * * *mhe 1arce Southemceities are fair-
1y well supplied with colored physicians, but the country dis-
triets are almost destitute of physicians of their own race to
minister to their wants.. When we considér that the death rate
from tuberculosis in the Southewn cities and towns is from two
to four times as great as that among the white people, and that
other contagious diseases are making terrible ravages among them,
this indicates that a mueh larger number of competent Prhysicians
ought to be trained to assist in reducing this excessive death
rate.

"There are at present in the Southern cities only about
2,000 competent physicians to look after the health of about
9,000,000, or one to every 4,500, while the proportion of Phy-
sicians for the whole country is sbout one to every 500.




"The dental graduates have been filling a much needed
want in looking after the teeth of their own people and have
been welcomed by the white dentists, and are weli patronized
by their own race. The demand for trained pharmecists at
the present time far exceeds thé supply.
"The colored graduaste nurses have done good work in
caring for the sick. A large proportiom of then have nursed
white patients, and have given excellent satisfaction both
to the attemding physicians and to the patients themselves.
Miss Minnie Wbodard for some years has been in the employ
of the Health Office of Nashville, and her special work has
been looking after the patients afflieted with tubercnlosis,‘
and the health officer speaks highly of the valuable service
which she has rendered.
"Meharry Medical Coellege is & member of the Association
of American Medical Colleges. It also is a member of the
Nationel Associastion of Dental Faculties, and of the National
Pharmaceutical Conference, and the certificates in the Nurse
Training School are recognized by the Nurse Training Examining
Board of the State of Tennessece. Five of the graduates of
Meharry have gone to Africa as medical missionaries, three of
whom were native Africans. Two have since died, and threse
are ndv in active sexvice in the dark country, one of whom is
sﬁpérintendent of public instruction for the Republic of Liberia.m
'In 1916 Meharry College was charterdd as s separste and dis-
tinet college and is, therefore, no 16nger a department of Welden
University. A new bullding is now in process of erection, and
Doctor Hubberd has excellent reasons for believing that $300,000
for endowmsnt will be secured from certain philanthropie organ-

izations within the next twelve months,
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Coming to the Negro high school of the city, there is found
no indication of any effort having been made to have it conform
to twentieth century standards for publiec high schools. - It is
not within the province of this study to diécusa the marvelous
growth and changes in the publie high echools since 1900, nor
is it possible at this period of conflicting views concerning
the relative merits of tﬁ; "Six-8ix", the "38ix-Zhree-Three" and the
"gix-Four-Twe” plans to satisfactorily define a standard high sch901 
The "working definition of a well planned high schoel course"™ by
the "Committee of Nine" on College and High-School Articulation
is perhaps as nearly universally satisfactory as any that could
now be devised.* Some of the salient features of thatﬁdefini-‘
tion are: 1. Te high school should reflect the mejor indus-
triea of the community which supports it 2. Ther§ should be am-
ple opportunity for election and readjustment of course, 3.BEuglish,
and English only should be absolutely prescribed, 4. The course
should be four years in length, 5. Vocational subjects should g
not be discriminated against.

In the last chapter we saw that for something like twenty
years the work of the Negro high school paralleled that of the
white high schoel, and that they both were fairly typical of the
publiec high schools of the South. But the Negro high school has
made absolutely no advancement during the past twenty years. The
course of study for 1888 is given on page 59, and the only change
since then has been the sddition of "text-book" physice and cheme
istry and the elimination of the little which was then done in
mﬁsie‘and drawing. The deplorable condition of the Negro high
gehool will be referred to again under the discussion of the next
fopic, but it is mentioned here to show how far 'short a threo—yeér

high school course, with no electives and with no courses in Eaglish,

*Proceedings of National Bdueation Association for 1911,p.560-67,
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and with no 1industrial or mechaniesl work, is of any present

day standards for such a school.

ENRICHMENT OF CURRICULUM.--Aftér the breakdown of the pre-

scribed regime’in all higher and seeondsry inetitutions and the
accompanying evolution of the elective ;ystcm, there necessarily
followed wide discussion of the need foi breadening and enrich-
ing the curricula of high schools and celleges. These contem-
porary'movemenfs did not¥ influence schools in the gouth to any
great degree until well into the present oontury.} But the school
or college which in this good year 1916 has only'bne unfbrm course
of study which every matriculant must take regardless of his fu-
ture needs, is completely out of harmony with the best education-
al thought of the day. The progressive institutions are, there-
fore, increassing manifold their number of courses in order that
they may be of real serviee to their entire constituency and not
simply to & small esoteries group of thosé aspiring for leader-
ship. What have the Negro schools of Nashville done to meet
this demand of this pefiod of readjustment?

Instead of the one classical course as formerly offered,
Fisk University now offers three groups of studies -- classical,
scientific, and education -- each leading to the A. B, degree,
with 8 number of free electives allowed in esch group. The
number of courses open to the c0llege students at Fisk are as
follows: Agriculturo, 2; astronomy, 1; Bible and religious ed-
ucation, 4; biology, 5; chemistry, 4; drawing, 1, (open to
those only who have completed the Senior Preparatory Course in
mechanical drawing); education, 11; English, 7; French, Z; geol-
gy, 1; German, 2; Greek, 4; history, 5; home economios, 6; Lgt&n a{
mathematics, 6; philosophy, 2; physics, 2; social science, ﬁk'

rﬁ

total, 79. In comparison with some of our large State uniﬁhrtitie'

.;
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this number ssems very smailj-- theré being 485 courses open
to liberal arts students at the University of Missouri -~ but
when it is remembered that Fisk claims to be nothing more than
a small college of liberal arts, the curriculum is not so
narrow. That the institution is rapialy{ggtting away from its
traditional emphasis upon the classics and is seriously striving
to meet the real and immediste needs of the colored race, is
gshown by the fact that in the history and soeisl seience depart-
ments are such prescribed courses as fistory of the Negro in
America, Pioblem of the Negro, Play Ground and Recreatlion, while
in the denvartment of education are such courses as Industrial
Jork for Public Schools, Methods of Public School Musiec, Kinder-
garten. Both the practicel and theoretical work being done in
connection with the work in sociology, economics, and social
service were a revelation to the writer, and i1t is doubtful
if better or more practical work is beihg done anywhere for the
training and equipment of men and worien who aspire to be of real
service to their race.

In order to show how the elective system and the ihtro-
duction of piactical courses have entered into the administra-
tion of the curriculum of even the high school work at Fisk,
the outline of the four years preparatory course is here given
in full: | |

JUNIORJPREEARATORY

Semester I Semester II
Mathematics, a 5 - laathematies, & 5
Lgtin, a : 5 Latin, & 5
English, a 4 Inglish, a 4
Science, & 2 Science, & 2
Manual Training,a 2 Lianual Training,a 2
Home Eeonomics, a 2 Home Economiecs,a 2

Sight Singing Sight 3Singing:
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| JUNIOR MINg
? Semester I
Mathematics, b 4
“ Latin, ® 4
English, b 4
History, a 4
. Manuel Training, b 2
| 8ight Singing
 SENIOR MIDDLE
] All courses
Sepest I

Mathematics, o - 4
. B Latin, o ¥
. Mglish e - 3
- Heme Ecemiaa b 1l

‘ Seuéstor I
Greek,

Classieal

a N -

*W,L' .
L)
Semes I
Math ematicaf- 13

Latin, b. . .
: (11& b

lﬁthm‘&&cq ﬂ

Soienti:tio and Eduaatien

Senester I

Histery, ® -8
Histexy, e 3

. Semester I
Histéery.,

Home Reenonmios

b 2
History, e S
Drawing, a 2

or
Drawing, b 1-1/2

SEEIOR PREPARATORY

All eourses

= v Semestexr I

Mngldsh, o -2
seiemel s 5

Classical *

Semester ‘I‘I

Boience, b

Semestior II

&ianeo b
Drawing, a
Drawing, b

. Semester I

BEnglish, £
Sgience, ¢

I3

- 3

e K -

ol
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SENIOR PREPARATCRY, continued.

Scientifie
Semester I _Semester II
Choose one: €hoose one:
Latin, 4 4 Latin, 4 4
German, a 4 Geman, & 4
French, a 4 French, a 4
Drawing, a 2 Drawing, a 2
Solence, e 3 Science, e 3
Home Economics,c 3 Home Economics,d 3
Education
Semester I : Semester II
Choose one: Choose one:
Latin 4 4 Latin, 4 4
German, & 4 German, & 4
French, & 4 French,s 4
Science, 4 2 Science, 4 2
Drawing, b 1-1/2 Drawing, b 1-1/2
Home Economics,c 3 v Home ZEconomics,d 3
Home Economiecs ' w
Semester I Semester II ~
Choose one: Choose one: .
Latin, 4 4 Latin, 4 4 "
French, a 4 ‘German,s 4
German, a 4 French, a 4 «
English, e 2 English, f 2
Science, c 5 Seience, ¢ 5
Education, 1 3 Bducation, 3 3 )
Hpme Economics,c 3 Home Economics,d 3. ;

A comparison of this ccurse with the one for 1886

‘ given on page 59 reveals the fact that decided progress has been

made in liberalizing the course of study for the high school

work as well as for the college work. Thoulh the preparatory
department of a liberal arts college, manualtraining and home
economics are not only offered but required of all stﬁdents

for three years, and much latitude is given students in the

s

selection of their work for the last two years of the course.
In fact, the work now being done at Fisk shows that twentieth
century methods and policies prevail with refersnce to the

enrichment of the ourrieulum, as well as to the academic stand-
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ards.

At both Roger Williams and 7alden the courses are all
prescribed, and Latin, Greek and mathematics still pre-
dominate., In neither of these schools are there any
evidences of an effort being made to &dapqthe work to
the peculiar needs of the Negro race ;ueh as is found
at Fisk., On the contrary, the work is precisely like
that given in white schools where the formal discipline
idea still reizns supreme. , |

It seems almost incredible that a public high schoel
which has hed a continuous existence for thirty years
would make no material changes in its course of atudy.
And yet this is precisely what the Negro high schoel of
this city has done. Every boy or girl who attends this
school must study for the entire three years Latin, math-
ematics, history, and *text-book" seience. English,
which every one now seems to regard as the one essential
subject for &11, has ne place whatever in this school;
manual training and domestic science, which are taught
the celored children ih the grades, and for which many
of them show remarkable aptitude, form ne part of their
high school course; commercial subjects, which are now

givén in ail of the best city high schools, are not open

to the coelored high ascheol pupils of Nashville; industrial
or trades gourses, which could be made of great practical
value to the Negro boys of Nashville, are excluded; and

. despite the fact that many of the high schooel graduates
go at once to teaching, teacher training courses have
nevef féuhd their ﬁay into this school. Whatever may be

_ the studentii,intended veeation, and whatever may be his.
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‘bent ef minl. Lgtin, alsohzt, gcqngt::, hiate:y. and &
1ittle seience are his sele meat ugd drink while ke at-
tends the high scheel. N

Now it should be said, im ja*t}on te the prizeipal of '
this scheel, that he has urged uqupdq,%_“kiggfand enrichmont
of the high scheel ourriculum. gl? hiﬂim@qu.uu
~1908-709, he speaks Qt the diffitagtz ttTthggﬂe&anes for
| %gbeJQ sub jects
are necesserily taugh& "by rete"”, siuge *hﬂih~,;g;y
atories. The files ¢f the roport; in- thgfc;g#<snp.;intend~
dent's eoffice show. tgat for the past few yong the, n0§4<ot

hig pupils as they aye taught, and. says th

£,

commercial courges, gt English courses, and gg laberatories
has been referred te. In his repert for 191§;Prin§ipc;;,
Smith reiterates his appeal for these improvements, and in
uzt}Qthhg 1ntrngg§§on of nggliq@ courses, he says: "It gp
is a,g&l@mity that there is me Buglish department in the |
high qehool. ?o.xl High Sehool ip the ondy schoel of its
kind in thg eount:y that econtaing no English course”. It
is pe oredit to the City Beard of Education that the 260

or more pupils in the Negrp bhigh sechool have had ne alter-
Qétit‘ but to g@nﬁy&%gtin, mathematics, snd history.

~ One reason, ‘Perhaps, of Nashville's oonservatism in this

gqgard has been the gondition of the building used for the

IR

QQQg;o high sohogl. There has never been a separate build-

lng for the higb sohoel, ;nd for several years the need of -

L2 noiPuilding hgs been so, .imperative that reforms have bean
_pgatpqnqd until & new builqing could be secured. In 1913
' Superintendent Keyes of the oity @chools said in his annual

Wk

repert: "The need of a new high sehoel building fer Nagroes
iq L prnsaing oa». !ho pgysqnt huilding is totq%%y 1na&gquat(,_-




work should be provided in the ﬁear-future". A new three- _W
story brick building for the Negro high school is now in

course of construction, and will be ready for ocoupancy

in September 1917. All the high school teachers are en-

e

thusiastic over the better facilities whieh they expect to
have when they get into this building. The teachers of man-

uélztraining and domestic science which are now taught only

to seventh grade pupils are now working out courses to ex-

tend through the four years of high school work which they

hope to have after this year. These teachers are well

trained, and can easily do more advanced work if the oppor-

tunity is afforded them. There is every indication that

the policy suggested in the above quotation from Superintend-

ent Keyes' revort of 1913 will be adopted, and that the long
delayed reorganization, enrichment, and industrislization of .
the Negro high school of Nashville is near at hand.

BETTER SUPERVISION.-- Anothef twentieth century reform
in school administration in general and in Negro school ad-
ministretion in particular is increased emphasis on expert
supervision. Within recent years the State Boards of REdu-
cation, the General Mmodtion Board. . - (New York), the Jeanes
Fund, and other agencies have wrought great improvements in a
Negro schools 6f the South through the work of their employed
expert supervisors. However, the interest of these State and
benevolent orgamizations'has been-centered largely upon the
rurel schools since it is there that the need is greatest.

A study of the work in the Negro grade schools of Nashville
reveals the fact that this important feature of school sdmin-
istration has not been wholly neglected. In 1910 the po-
sition of supervisor of colored schools was created by the

- City Board of Education. The annual reports of this officer
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and his recomméndations to the Board show that he is a men
of sane judgment and progressive views. In his first re-
port (1911) he peintedly called the attention of the Board
to the following live and opportune subjects: 1, The at-
tendance was not what it should be because of the crowded
conditions due to the great lack of roem; 2. the great need
of playgrounds for the children, this need for Negro schools
gi ; being intemsified by the fact that the most of these children m

have no place to play except on the streets and alleya; S
the sochoel should become a social center, thus extending its
influence to the parsnts; 4, since many of the children
in some of the colored schools are not wholesomely fed at
home, free lunches should be provided for all such children;
5. too much teaching was demanded of all the principals, thus
leaving them but little time for supervisory work. In these
annual reports the supervisor of coelored schools repeatedly
refers to the great need of better school buildings, and
roints out how it 1s impossible to bring about such reforms
a8 he has recommended 80 long as the colordd schools must
:; continue to use eld buildings without modern means of sani-
| tation and light, and with no available space for playgrounds.
That the wretched condition of the Negro school buildings of
the city was not exaggerated in these reports is shown by
the following extract from a newspaper article written by
the President of the City Board of Education, September 20,
1916: "The health and morals of the community are perhaps
the most vital questions that confront us. Our school build-
ings were not being kept in repair. * * * * * W§e were allow-
ing the buildings to go to rack and ruin. Instead of repair-
ing and replacing roofs where necessary, we were resorting to

the chespest and most temperary methods of patohing. Gutters




were allowed to rust, and as a result walls of the buildings
were becoming damp and unhealthy. The buildings were not
protected by peint properly, either outside or inside. * * * *
The Asheraft School, serving a Negro community in North
Nashville, and the rented annex used in connection therewith,
were subjects of severe criticism, and the building was con-
demned as unsafe and insanitary by the building inspector.

% % % * * ygnyu of the school buildings attended by the Negro
children of the city are without sewerage connaétion, where
hundreds of children daily use surface toilets. We want

these school buildings well heated, well lighted -- on dark
days under present conditions there is no arrangement in the
schools for artificial light. * * * * * These things should

be corrected. Bubbling fountains should replace the old
water barrel and buckets and dippers. Every school room
should be seraped of the o01d paper, and then painted with

some light color that reflects the 1ight, and these school
buildings should be painted every two or three years."™*

The writer, accompanied by Dr. J. F. Crawford, the supervisor
of the colored publie schoels of Nashville, spent two days in
four of the Negro schools. The schools visited were: Belleview,
which still uses the same building in which the first public
schéql for Negroes was opened in 1867; Knowles, which is taught
in the building which was used for the Nashville Theological
Inatitﬁte from 1867 to 1874; Ashoraft, which was condemned 80
vigorously in the newspaper article just quoted; and Pearl,
which is now using an old building in the central section of
the city, the second floeor of which is now given over te the

high schoel. #hile the greatest defect of these grade schools

*Nashville Tennessean & American, September 20, 1916.
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is the unsatisfactory condition of the buildings, still
it must be confessed that some substantial improvements
have been made recently, and that the physical equipment

of the colored schools is not in 8¢ depleorsble a condition

as it was a few months ago. At Asheraft, which was their

worst building, a new house has been built and the old dai-

lapidated annex has been abandoned; while the whole in-

| terior of the Belleview building has been worked ever and

% ‘ made mueh better. The Knowles School is atill housed in

- a building which, in the language of one of the most in-
telligent colored citizens of Nashville "is a humiliatioh
to the colored people and should be & repi@ach to the white
veople of the city". But since the new high schooel is teo
be on the same lot, this old historic building will be»torn
down after this sesaien.

That there is an entirely toe large a number of celored
children who leave school upon the completion of the sixth
grade is shown by the fact that only one of the schools has
all the eight grades of the grammar school course. Two
of the schoels have only four grades; seven others have only
8ix grades; two others have only seven grades; while only
one, the Pearl Schoel, has the eight grade pupils. In other
words, while there are twelve grammar schools in the city,

pupils above the fourth grade are in ten schools, all & ove

the sixth grade are in three schools, and all above the
seventh grade are in one school. One reason for this large
percent of mortality in the colored schools is doubtless due
to fhe fact that the compulsory attendance law in Tennessee
is only for the ages eight to fourteen inclusive.*

In this connection it might be stated that, in the

*Public Seheol Laws of Tennessee (1913) p.8S.
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g ? 1 writer's opinion, the standard of the work done in the eight k
f grades of the twelve public colered schools of thishity is '
remarkably good when tﬁe physical equipment with which this
work must be done is considered. As & rule the teachers
are efficient and the pupils completing the work of these
schools are well aequipped for high scheol work. The ocom-
mon school branches are taught as they are in the white
schools, and the manual training and domestic science work
will be discussed under the next topie. The table given in .
Appendix B will ghow that Nashville compares favorably with
other Southern cities in the matter of elementary education
of colored children, while the latest ropdrta of the super- f f
visor of colored schools show that even under most unfavor- V
able physical and environmental conditions, parent-tescher
associations have been organized in eleven of the twelve
schools and that other modern and progressive policies are
being inaugurated so far as the dondition of the school build-
ings will permit. |

VOCATIONAL EDUQQQ;QE.-- Prior to 1900 the amount of vo-

cational work of any kind in the colored schools of Nashville
might be said to have been a negligible quantity. In the

city schools such work had not yet been introduced, and while
the catalogs of some of the private schools included in their

curricula a little industrial work, it seems that only a very

few students ever toek such work. In fact, it is only with-

in the last four or five years that any serious attempt has

been made to intreduce courses in industrial or vowstional
subjects. Here again is seen the conservatism of Nashville.

The wave of enthusiasm for industrial training for Negroes
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which swept over the country because of the labors of Beoker

T. Washington, was not able te hreak down the walls of tradition-




al conservatism which encireled the colored schools of this
country. It is true that this movement affected‘primarily
Negro rural schoels, but that Negro vocational schoels in
cities could be made exceedingly popular and serviceable is
proved by the remarkable success of such schoels as School
Number Twenty-Six of Indianapolis™ and the Douglas School of
Cincinnati.**
Although manual training was introduced in two white
schools in 1902, it was not until 1907 or 1908 that it was
put into the celored schools.”™ ™  The Superintendent's re-
portof 1907-08 speaks of marmual training in the colored
schools and states that parents visited the schools and geemed well
pleased with the work with the hands which their children were do-
ing. But in his renort for the year 1909-10 the supervisor of
manual training expresses surprise at the small number of colored
children who were taking mamal training. In 1913 he reports
an increaséd interest on the part of both children and parents.
One of his amual recommendations‘for several years has been a
differentiation between the courses in manual training for the
white and colored schools. 3ince so many colored children
1leave school at the completion of the sixth grade without having
had any hand training, the supervisor insists that the colored
children should begin this work earlier and that sixth grade
colored children should be doing more advanced work in manual
training thén gixth grade white children. Although there seems
to be excellent reasons why such a change should be made,_the
courses have remained unchanged.
There is 2 supervisor of manual training for the colored

sehools who works under the general direction of the supervisor

for the white schoels, and the work being done compares favor-

*ngcheels of Temorrow",- Dewey, Chap.VIII.

** %ggendix C,
ag of Sayarintendent's reports.
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ably with that of the white schools. The same thing is true of
the denartment of domestic gcience. Of course, it is not in-
tended that a boy or girl sheuld be prepared for any trede or
vocation in these elementary grades, but the hand-work done in
manusl training, domestic scienci, and domestie art is at least
a beginning fowards learning some industrial trade. As hag al-
ready been shown, no opportunity of continuing this hand-work
has been afforded the colored boys and girls im the high school.
Since 1911 white boys and girls of Naghville have bean able to
secure vocational instruction - $o a very limited extent, it
must be confeséed - in the city high school, while they have
had such instruction open to them, free of charge, in the
Jetkins Night School since its establishment in 1890.  The
Negro boys, on the other hand, although of a race which neces-
sarily must do much of the industrial labor of the South, hat
had absolutely no help £rom the schools along the line of indus-
trial and vocational training. With the opening of the new
Negro high schodel next year it is to be hoped that such dis-
crimination against the Negroes will no longer exist.

The new era of industriel and vocational education for
Negroes in Nashville really begaqwith the operning of the
Ternessee Agricultural and Industrial 8tate Hormal School in
1912, This school, situated about a mile wes% of the city
1imits, is one of the best equipped I'egro schools of the
country. Established by the Stete Legislature in 1911 and
contrelled by the State Board of Bducation, this institution
bids feir to revolutionlze Negfo education in Tennessee. Under
the provisions of what is known &as the "General Bducation Bill“,
this school was established "for the industrial education of

Negroes and for preparing Negra teachers for common schools",

and is supported by funds received from the General Education
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Fund and from Tennessee's portion of fhe‘ﬁorell Fund for
Land Grant Colleges for Negroes. The plant consists of a
canpus of 35 acres on which are an administration building -
a modern brick and stone structure three storles high - two
large brick dormitories, a president's hems, and & trade
building, andog, farm of 165 acres joining the campis.

A day spent in visiting all departments of the school, to-
gether with a study of its latest catalog and the information
secured from officers and teachers, impressed upon the writer
the following facts which he believes wilLFharacterize the
school better than any elaborate description of courées offered
or methods used:

l. The buildings are all kept scrupulously clean. No
more useful object lesson can be given the students than this.

2, All the work in connection with the school - cooking,
house-cleaning, plunbing, electric light work, deirying, etc.-
is done by the students under the supervision of the teachers.

3. A modern dairy was built by student labor solely.

4. All students are required to take some ihdustrial courses.

5. Boys can learn under efficient teachers the following
trades: woodwork including carpentry, cabinet making, etc.;
bricklaying; plastering; painting; blacksmithing; plumbing;
mechanical draﬁing; wheelwrightiﬁg. They also have an oppor-
tunity of studying scientific famming, dairying, animal husband-
ry, horticulture.

6. Girls may teke courses in domestic sclence and domestic
art with special reference to their spplication in the home, in
addition to the courses in dairying, agriculture, horticulture,
etc., named above.

7. The courses for teachers are: (1) the Academic Course
of four years which includes the high school subjects, énd in

A i il iaiiaiii
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ad@ition courseé in school management, history of education,
methods and practice of teaching; (8) the Normal Course of
two years which ineludes certain academiec subjects found in

the Freshman and Sophomore years of college and such profes-

sional work as general and educational psychelogy, school ad- -

ministration, child study, methods, observation and practice
teaching (in the Model School), rural supervision, camning
corn and tomato club work, etec. According to the Tennessee
law, students comnleting course (1) receive without exam-
ination, a certificate to teach in any elementary colored
school of the State; while those who complete course (2) re-
ceive a diploma good for any public colored school of the
8tate excent high schools of the first class.

8. No instruction is given in any foreign language, nor
in mathematics above plane geometry.

9. The work in the sciences is made intensely practical
and is taken in conmection with the trade being learned.

10. Although a State school, the pupils are required to
sttend Sunday School every Sunday morning and to attend a
daily devotional chapel exercise.

11. The trades courses are quite popular, there being this
year twenty-five boys learning bricklaying, eighteen painting,
and others in proportion.

12. The school is crowded to its utmost capacity, and
there are abouﬂa hundred applications on file, The present
.enrollment is about 430, though many of these are day pupids.

13, The school is in session every month of the year ex-
ceot August, and it is expected that there will be one thousand
gtudents at t he summer session of 1917.

14. At the State Fair in'September ne exhibit of the entire

number seemed to attract more favorable comment than that of the

#
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hand-work of the students of this school. Much of the work
there exhibited is now in use throughout the buildings as
furniture and other equipment. |

That the State will support liberally a school of this
charscter is quite probable, because 1t will give back to the
State each year hundreds of colored men and women trained for
a more efficient and productive citizenship.

RECENT EXPERIMENTS.-- During this period of reorgenization
and readjustment, four enternrises have been undertaken in
Nashville which might well be called experiments in certain
phases of Negro education. Although not one of these enter-
prises has passed the experimental stage, their uniqueness
in the realm of Nezro education justifies a brief mention of
them in this study.

1. Within the past few years there has been developed a
gpecial type of profesaional training in a class of schools
which are usually grouped under the mname "Trgining Schools
for'Religious end Social Workers". These schools have grewn
out of the demand for training for a new profession which has
recently been created - the profession of soclal service.

There are about forty-five such schooels in the United States g“ﬁ
ranging in fesonrceﬂ and efficiency of work done from such %gé
noted schools as the Hartford School_of Religious Pedagogy

and the Kermedy School- % liissions of Hartford, Comn., to

very smali denominational schools for training special church
workers. A1l the leading dendminations are represented in

this 1list of schools, and there are at least sixteen which

are interdenominational.* One of these interdenominational
schools was the Nashville Institute, a training school for

Negro iecial and religious workers. Thig school, established

Religious Bdusation, Vol.VIIp.9544-64.
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in 1912 by J. E. MeCulloeh, General Secretary of the Southern
Sociological Congress, was ourely a philanthroplc enterprise.
4ith the growth of racial pride and racial initistive on the
part of the Negroes it is contended that much of the social
work among the colored people can best be done by trained men
and women of their own race. Te train and equip such leaders
was the mission of the Nashville Institute., Tike all other
such schools its curriculum consisted largely of courses in
Bible study, sociology, economies , and kindred subjects,
while it depended upon the actual work of its students in the
worst Negro communities of Fashville to give them the necessary
practical training in all phases of social work. But after
an existence of three years during which time the school was
able to do but little towards enlisting the support of philan-
thropists or the sympathetic cooperation of the Negroes them-
selves, the institution was closed and the “roperty sold to
figk University. About all that can be said of this school
is that it enjoyed the distinetion of being the only such in-
stitution for Negroes in the entire country.

2. During the years 1906-14 there wrs conducted in
Nashville the Methodist Training School. This was such a
school as 1s described above - excevnt trat it was for whites -
and was for the trainiqg of religious and social workers. The
school was located at the edge of one of the most populous
as well as the most criminal and degraded Negro communities
of Nashville. During the lagt two years of its existence
some of the teaehers and pupils carried on some kindergarten
work with the Negro children of the vicinity. From some of
the teachers who did this work, the following facts were se-
cured: The Negro chiddren were intensely interested in the

work, they crowded 1nto the school from the streets and alleys

} . ’ :
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and everywhere at every opportunity; they made commendable
progress not only in the music, movements, and Handwork of
the kindergarten, but also in their general conduct and
personal appearance; the parents of the communify - especially
the mothers - seemed to react favorablj - to some extent at .
least - to the achievements wrought with the children.

This kindergarten experiment with the most unpromising .
Hegro children of the city sucgests the great possibilities
which may lie in such work., There are excellent reasons why
kindergarten work can secure more direct and more immediate
results with colored children than it can with white children.
The play instinct is as strong in the colored as in the white |
child, but the former often has no way to gratify that in-
stinct except on filthy back alleys. The Negro ce¢hildren of
kindergarten age are much more frequently left alone by their
mothers than are white children, and their future is more like-
1y to be determined by their early environment. The fact that
so many colored children quit school at about the age of twelve
or thirteen maekes it the more important that they begin their
school 1life as early as possible. The people of Nashville tax
themselves to the amount of more than $60,000 for the mainte-
nence of Negro public schools, but no child can enter one of
these schools until he is seven years old. Better results
might be secured if some of this money were spent for kinder-
gaften and primary work for the many children under seven
rather than for the benefit of the few who are studying Latin
and algebra in the high school. This experiment further sug-
gests that Northern philaenthropy might secure better results
by the meintenance of such private schools for Negro children,
ag 1s being done in meny Northern cities for the children of

foreigners and other less favored people.*
"Chureh Vagation Schoel! -Chavel,
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While educators are still disagreed as to the exact function

and value of kindergarten training, they are all agreed that

it is of the highest importance to children of the neglected
classes.

3. At Hedley School, which is situated in the down-town Negre
section of North Nashville,a night school has been in operation
for the past few years. This school meets from seven to nine
o'clock five evenings in the week for five months each year.

It is taught by some of the day school teachers and is support-

ed by the City Board of Education just as are all the other
public Negro schools of Naghville, though it is not supervised

by the supervisor of Negro schools. The work covers the first

8ix grades of the grarmar school. 3ut instead of being a

school which boys and girls who work during the day or who are
retarded for other causes may attend, this night school is at-
tended primarily by adults who were denied school privileges

in théir childhood. There are now about one hundred and twenty
enrolled in this school and the average ave of those in attend-
ance is about forty. Whil%such a school may be of some satis-
faction and assistance to the few 014 people who are thereby
enabled to learn to reed and write, still no real constructive
work is represented by the enterprise. There should be'not only
this omne night school for Negroes in Nashville, but nerhaps sev-
eral others; however, a wiser policy would be to mske them large-
ly vocational rather than academic as this one now is, and primar-
ily for youth rather than adults., Just as many of the reforms in
education in this country have come about through private initi-
ative and then been taken over by the State, so it seems that the
best type of night schools for Negroes in this city is to/gzaugurato‘
a8 a private enterprise. A seventy thousand dollar building has re- 3

cently been purchased by the directors of the Nashville Young Men's
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Christian Association to be uged as a branch organization for
the colored young men and boys. 1In discussing the many prob-
lems which this building is supposed to help solve, a recent
newgpaver article saiad: "Evening educational elasses in prac-
tical branches will be provided. The need for supplemental and
industrial education among llegroes in Nashvillp is practically
unlimited. Some Negro Young llen's Christian Associations in
other cities have found the class in automebile schooi alone
to tax the capacity of the building. What does your chaffeur
know, and how did he leayn itom*

4. About ten years ago there was organized in Nashville
the Academy and Industrial School of the Immaculate Mother.
This is a day school for girls, uhder the direction of the
Catholic Church. The plant consists of two substantial briek .
buildings. This schoel was founded by a wealthy Catholic |
lady Qf this city, and at first the chief object of the school
was to afford to its pupils opportunities to acquire an indus-
trial as well as an academic education. Although the catalog
for 1906 showed that some advanced and technical courses were
offered in home economics, the Mother Superior informed the
writer that the schooel no longer specializes in these sub jects.
For the past two or three yeara this school has been nothing
more than a regular Catholic parochial school for Negro girls
in which a 1little work is done in sewing and cooking. The
course of study covers ten years and there are now enrolled
two hundred and ten pupils. Although it is listed in the Negro
Year Book in the group of "Negro Nomal and IndustriaI’Schools",**

such & classification is clearly mislesding. Whatever may have

*Naghville Tennessean and Ameriéan, Dec. 17,1916,
Hegro Year Boek (1917) p. 280.
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been its original purpose, the name "Industrisl 3chool”" is now
& misnomer, and the schoeol is included in this study and under
this section because of its being a Catholic parochial school
for colored children and not because of its industrisl feature.

RACIAL CONFIDENCE AND RACIAL PRIDE.--The lack of a racial

pride and of any racial initiative on the rart of the Negroes
themselves in the early educational work for celored people of
Nashville has already been mentioned.* With the growth and
development of the colored schools of the city, there can easily
be discerned the evolution of a racial self-esteem. Formerly

the Negro schools of Nashville were all administered, supported,

‘end taught by white people, and such an arrangement was accepted

by the Negro as a matter of course and as a perféctly proper pro-
cedure. But one of the distinguishing features of this period
of readjustment is the approximate culmination of the gradual
reversal of this scheme. 'In substantistion of this statement,
the following facts have been ascertained and are here cited:

l. All the teachers and supervisors, ineluding those for
special subjects, of the city schools for Negroes are colored,
and the Negroes would protest vigorously against a retum to
the 01d policy of having some white teachers.

2.‘Wa1dey College, which has been presided over by a white
man and in whose faculty white teachers have predominated for
more than fifty years, now has for the first time, & Negro pres-

ident, and with the exception of the head of the music depart-

' ment, the teachers are all colored. Th%reason this one white

lady remains is doubtless because of the fact that she is the
daughter of the founder and long time president of the school,

Dr. G. W. Braden, and has been connected with the schoel since

*Chapter II, page , snd Chapter III, page 60-~81,
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its beginning.
3. For more thsn forty years Roger wWilliams was owned,

supported, and sdminigstered by white men and women. During

these years of most interesting and often pathetic history,
the Negroes .themselves teok no vartioular interest in its s
suceesses or misfortunes. Although the school was thres

times destroyed by fire, the colored people merely awaited

its rebuilding by its white president and his white philan-

thropic supporters. But when the American Missionary So-

ciety, after the third less by fire in 1902, decided to

.close the school and sell the land, the Nezroes themselves

became interested in ité rebuilding. 48 a result the school

was rehabilitated and reopened in 1908 under the complete own-
ership and control of Negroes. The ins*titution now belongs

to the Colored Baptist Church, 1its board of trustees, officers,

and faculty are all colored, and its President, Dr. A. M.

Townsend, told the writer that under the new regime'they take

great pride in the fact that it is a Negro school, run by Negroes,

for Negroes.

4. At the installation of Doetor @. . Hubbard as President
of the newly chartered Meharry Collece on Cetober 20, 1916, the
increasing racial self-esteem ang self-confidence of the Negroes
of Neshville im their own educational work was impressed upon
the writer by the following very noticeable incident: Amdng the
speakers of the day were a number of distinguished white men, in-
cluding g Bishop, & university chancellor, and a State superin-
tendent of public instruction; dbut the one colored speaker, Dr.

C. V. Romam, of Nashville, was the only one who received a demon-
strative ovation upon his appearance, the audience thus showing

its appreciation of the ability of a man of their own race. That

the Negroes will more and more desire to control all their schools



in the future was further shown by the tremendous applause
glven Dr. Roman when he said, ir the course of his address,
that he hoped that upon Doctor Hubbard's translation, his
mantle would fall upon some worthy alumnus of Meharry.

6. Although there is still s white man as president of
Figk University, the number of white teachers there is con-
stantly decreasing, and i1t is predicted by some of the col-
ored friends of Fisk who would not care to be quoted, thét
the time is not many years in the future wher & Negro pres-
ident will be demanded by the alumni and patrons of this
institution.

6.'When the Ternessee igricultural and Industrial Normal
School was established by the State, there was no other
thought by the State Board of Education than to place a liegro
President at its head, and to give him & f&cultj of colored
teachers exclusively. The self-esteem of the race for whose
betterment the school is meintained would make any other‘pol-
icy in the management of this new and modern school impracti-
cable and unwise.

These are some of the evidences of the gradual evolution
in Naghville of the idea "that for practical, economical, and
psychoelogical reasonsg, Negro teachers should be provided for
Negro schools,"* and that Negroes prefer to run their own
school affairs.

 AJMS OF THE PERIOD OF READJUSTMENT.-- Since this period

seems to be one of transition from the liberal or cultursl
type of school to the vocational or practical type, the aim
1s not so easily defined as it was during the period covered
by Chapter III. During this transition period, there has

been manifest in Neshville a more or less pronounced conflict

*"Hegro Life in the South? -Weatherford, p.lll.




between these two opposing types. In some of the Negro schools -
notably ialden, Roger Williams, and the high school - the chief
aim still seems to be the imparting of knowledge for knowledge’
sake to every student regardless of his mental capacity, his
intended vocation, or the natural bent of his'mind. In other
Bchools - notably the Meharry Medical, Dental, and Pharmaceuti-
cel College, Fisk University, and more particnlarly the new Ag-
ricultural and Industrial State Normel School - the sim is not
80 much to impart knowledge merely, but to provide opportunities

to apply knowledge. Of all the schools, both public and private,

it can truthfully be said that there has never before béen such
a definite purpose to vitalize their workthrough cleser relastions
with locsl interests and occupations. Since about nine- tenths
of the Negroes of this city must make their living by manual la-
bor and as domestics, there is an increasing demand for indus-
trial training in the schools which will enable them to put more
skill, intelligence, and character into these lines of work.

In the public schools, 1he collef 33, wnd 1le proTessional schools
S well as in the trades and industrial schools of the city, the
making of many intelligent, productive citizens is now congider-
ed far more essential than the malting of a few Greek scholars or
Hebrew specialists.

SUMMARY. -~ Negro education, like education in general, in
Nashville is now in a transitional period. That the present con-
#ition is far from static is evident. The principal resdjustments
which have characterized the first fifteen years of the twentieth
century are: The standardization and classification of the col-
ored schools of the city in accord with certain generally accented
units of evaluation; the enrichening and broadening and making more |
praotical the curriculas of all the schools, with the exception of

the city high schoel; the culmination of the grewing;éolf—respect

H
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and racisl qonwfidencé of the colored people in their in-
sistence upon Negﬁe administrators and Negro teachers for
Negro schools; and the increased emphasis upon industrial
ahd-vocational education as the great need of the masses

of the colored people of Nashville.
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CHAPTER V. CONGLUSION.

In the preceding chaptera it has beenshown that there
were schools in Nashville for eolored chilirem as early as
.1833. The origin, early histety, and grewth‘or decadence
of all the Negro schools established since that date bave
been recited in more or less detail. The changes in cur-
'ricula, in aims, in support, and in eontral'of these sohools
have been traced through the past three guartersAef a century.
It now remains to make inthis chapter certain generalizations
which the educational history given in the former chapters
seems to warrant.

ULTRA-CONSERVATISM.~- The conservatiam of schools in up-

holding the traditions of our ancestors has become a trite
expression, but the celleges and schools for Negroes have
ever been ultra-conservative. If white schools have been
conservative in tranaferring the emphasis from higher to

olqmanta;y schools, in looking for support to private phi-
lanthropy rather than to State taxation, and in holding-on
.tenacieusly to the traditional, ocultural subjects to the

gplusion of the vélational and practical, the Negro schools

[
‘ ., beon doubly s0. Paradoxical though it may be, it is
novorthelosa true that the schools for Negroes - the yery
.pooplo who most need an oaueation whose aim is to preduce
m;uoh a chéiactor as results from a sound body, & sound mind,

& clean heart, an,““‘gkilleg hand - have been the last ones

$o discontinue mulling ovei'the things which were considered

essential for an Buglish géitlcman of the sixteenth centuxy, - %ﬁg
but whioch are far from ogsa?tisl to the colored American cit-
1zen of the twentieth sentury.
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And yet the reasons for this ultra-conservatism in
Negro education are not hard to find. That the educa-
tion of an illiterate race of people, just emancipated

from two hundred and fifty years of slavery, should have

been enthusiastically undertaken by the establishment of
schools in the order of first colleges, second academies,
third elementary schoels, and fourth industrial and trade !
schools, is not such a strange thing in the light of the ﬁ
entire educational history of both Europe and Amerieca.
The colored people and their misguided philanthropie
friends from the North were only allowing history to re-
peat itself by leavihg the establishment of the most es-
sential and most useful type of sochool for the last.

THE NEGRO'S VIEW OF INDUSTRIAL EDUCATION.-- Even after

the 1ncom§19tenesa of a system of education without indus-
trial and trades sohools had been generally recognized in
this country, the Negro remained indifferent if not opposed
to éuch schools for his own people. The attitude of the
Nashville Negroes towards this innovation is simply an ex-
ample of the attitude of the entire race. His long years
of slavery, as well as the social, economie, and industrial
conditions in tho'South caused him to look upon all work
with the hands as degrading, and to despise all manual labor.
Furthermore, there was not the great need of industrial
training for the Negro immediately after the war as there is
teday. Slavery had taught the Negro the habit of systematiec
labor, and by the use of a kind of avprenticeship system the
more intelligent boys and girls acquired considerable skill i
in certain trades by working under the tutelage of the Negro i

artisang and mechanics. It was only after a generation or
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two that they became almost entirely a race of unskilled la-
borers. Even the great pioneer of industrial education

for Negroes is not so sure that any great blunder was madc}

in deferring for a generation the establishment of such
schools, a8 the following quotation from one of his works
will show: "It was & natural development of the educational
effort in the Southern States that when the schools of second-
ary and higher education had become fixed facts that a desire
should have grown up for other ingtitutions whose principal
object should be the industrial education of gsuch of the
Negroes as desire that sort of education. Of late years
jndustrial schools have sprung up all over the Southern
States, and they are growing constantly in favor with the
masses, because of thelr economic condition and the grow-

ing demand for skilled workmen in all avenues of industry.

In the early days of the educational work of the Southem
States little stress was laid wpon the industrial training

of the people. Mental and moral and religious training was
congidered the all-important thing. Perhaps it was, ~-- to

a people who had dwelt in mental, moral, and religious dark-
ness from 1620 to 1865. They needed the great light of men-
tal, moral, and religious truths as & firm and sure founiation
upen which was to be built a structure of technical education,
out of which should naturally grow the industrdal and commer- |
" cisl rehabilitstion of the people, without whieh there can be
ne character, no strength, no prosperity in an ipdividual or
a race."™

Another reaeson why they looked with suspieion upon the

*wRducation of the Negro".-- Booker Washingtom, p.38.
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movement inaugurated by Armstreng &t . Hampton and populay-

ized by Weshington at Tuskegeq wag the natiral and reason-
able reluctance of the Negro fo concede that the Negro chilad
requires or needs any discriminating type of education. ™It
might also be argued that it is inexpedient:from the Negro's
standpoint to acknowledge that the Negro ehild requires any
treatment different from that of the white child, This feel-
ing is already too prevalent, and if once the precedent be eg-
tablighed, there is ne telling where the innevation will end.
Many believe that the whites are only waiting for a reason-
able excuse to resdjust the Negro's education to what they
think it ought to be. This objection is not without much
validity and goes to show that such modification should pro-
ceed along wise and conservative lines, effecting only a sen-
8ible adaptation of effort to condition."™

It is not strange, therefore, that Booker Washington's

greatest opposition came from men of his own race and that

it was not until the Negroes became quite convinced that in-
dustr;al 8ehools were to be for whites as well as blacks that
they were willing te follow the leadership of Booker Washington,
rather than of W. E. D. DuBeis. Some of the educated Negroes
of Nashville with whom the writer talked are recent converts

to the idea of industrial education for thé masses of their
race, and some of them are still skeptical as to the supreme
need of such training. Any movement which has the least ap-
pearance of pointing to the ultimate coercion of the race to
'adcpt one form of education to the exclusion of all others is
natﬁrally looked upon with suspicion by & people who for two
hugdred and fifty years were denied the privileges of the
soheols to whieh they saw the white ehildren g9.

he Negre™, in Gommissioner_qfEndncation's

;:E:rt%%‘ﬂﬁf 3
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But recent evants show a changing attitude towards in-
dustrial education on the part of both races in Nashville.
The opening of the Tennessee Agricultural and Industrial
State Normal School and its great popularity 'ith~both‘Negroes
and whites, and the building of a new high schoel building
which it is confidently believed by both races will be the
beginning of a high schoel for Negroes in which emphsasgis
will be placed upon the industrial oecoupstions, -- these
are two of the indioations of é changing conception in |
Nashville of what Negro schools should tesch. These changes
in Nashvilio, however, are only a part of a nation-wide tend-
ency towﬁrds & method of education which shall observe a just
balance between the abatract and the concrete. Note the fol-
lowing statements from two prdminent Negro educators whose
work has been in Arts eelleges: "The industrial life of the
race has in no sense kept pace with its intellectual improve-
ment. The Negro labors today under fhp same industrial dis-
abilities as he did thirty yéars ago. His education has
neither ennabled him te eounteract the effect of hostile in-
dustrial influences nor to make himself independent of them.
* ok ok Negro youth are everywhere suffering from intellectual
indigestion, and there is danger of a race of mental dyspeptics.
* * * *His practical prowess has by no meéns kept pace with his
intellectual achievements. Slavery taught him to work by rule
and rote, but not aceording to plan and method. The first ef-
fect of intelligence was, naturaliy enough, to disgust him with
- manwal toil, which stoed to him as a reminder of slavish drudg-
ery. He has never learned the gosvel of work or the joy of
service, because he has never entered into it with intelligent

i

rlan and purpese. A thought is married to & thing and an enter-

}

prise is borm, but when thought is divorced from things there

i
Lo
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is nothing but sterile speculation and barren criticism."*
"In this country the Negroes are an unskilled people.
They are not the preferred workers in any field of en-
deavor, -- not even in those inte which they are'freely

admitted. What the Negro needs to be able to compete

in the struggle for existence in this country, and in the
reet of the world, is not knowiedge, but the ability to

do, the ability to achieve. A curriculum planned to fur—.
nish only knowledge spells disaster. The curriculum must
go further}-- it must provide opportunities te apply knowl-
edge. ZEHducation must aim to produce the character which
results from a sound body, & sound mind, a clean heart,and
a skilled hand.

“Vbcational training is valuable for sll peoples -- for
thé Negro under present conditions it is imperative. It
1' will make our young people better and more efficient men
and women-and ad just them best to their present state in
the terrific struggle for existence. If our children are
trained for power, power of mind, of heart, of body, rather
than for mere knowledge, our race will rapidly rid itself
of thdt mést updesirhble of all young men -- the graduate
whose mind is not on speaking terms with his body,."**

VARIETY OF TYPES.IN NASHVILLE.-- The types of education
needed for the Negre‘of the South are: l. Blementary
schools in which instruetion in the elementary branches is

made thorough, and which include specifie instruction in hy-

giene and home sanitation; 2. industrial schoels whose

. *nThe Biucation of the Negro", by Kelly Miller in U. S. Com-
I missioner of RBducation's Report for 1901, pp. 784, 788, 789.

**Prom an address by Hugh M. Browne before the Teachers' Insti-
tute of the Celored Teaghers of the Distraot ef Columbia.
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funetion it is "(1) to teash the dignity of labor, (2) teo

teach the trades thoroughly and effectively, (3) to supply
the demand for trained industrial leaders";* 3. higher ed-
ucational institutions for the few who have the capscity,
the time, the money, and the inclinatiom te take the special
training necessary for the equipment of the leaders and pro-
fessional men of the race. In this third group should be
included well equipped and well endowed medical and dental
colleges to supply the growing demand for a well trained

‘medical and dental fraternity of the Negro race, as well

a8 institutions for the better academic and professional
training of Negro teachers. To this 1list might be added

a fourth type; namely, modern public secondary schools,

wherever the public funde will permit. No better illus-
tration of what such & school is able to accomplish, when
properly supported, can be found than the Douglas School
of Cineinnati, Ohio. Although there is no statutory pro-
hibitien against mixed schools in Cincinnati, the opening
of this school in 1910 drew Negro children from all the
sochools of the city. It is said that the teachers in other
schools, whose salaries depended upon the enrollment, com-
rlained of the withdrawal of 8o many of the Negro children.
The Douglas school is for Negroes only, and in Appendix C
is given a description of the school just as it was given
the writer by Francis M. Russell, the prinecipal.

It is interesting to note that all these, with the ex-
ception of the fourth, are represented in Nashville, though
these schools have by no means reached the ideal stage of

 development. The first type is represented in the twelve

*"Working with the Hands".--Booker Washington, page 80,




public elementary schools which, as has been shown, are ap-
proximating the work which is expected of such schools, and
which would much more nearly measure up to the standsrd set
for them if more modern‘and hygienic buildings and gfounds
were provided. The second type is rbp:ese‘.ld in the recent-
1y eatablishéd Agricultural and Industtial State Normal School,
which is now in its fourth Year, and which will add other de-
partments until it will offer facilities for loarning all
trades and vocations. The thiraltype is represented in Fisk
.and Meharry Universities, as well as in the Normal Department
of the Agricultural and Industrial Statelmbrmal School.

Of the permanency of the first two types there is scarce-
ly any controversy, but agasinst the third type, especially
in the narrower field of 6ollegiate training, there are ev-
idences of considersble oprrosition and prejudice. That this
type has Dbeen ofer-emphasized in Nashville cannot be gainsaid,
but the Negroes have had no monopoly on the false poliey of
taking pupils from the ungraded rural schools and giving them
the final touches of classic lore in from four to six years.
But the question to be considered is: 40 any classes of col-
ored people need advanced college training? It seems to be
& rather generally aceepted theory that the burden of respon-
8ibility of leadership should be Placed on the Negroe$ thems
selves as rapidly as representative leaders can be trained
for these tasks. (Can the development of the rqligious and
moral 1ife of the race be 8afely turned over to the Negre
bPreacher, or can the care of his physical well-being be turned
over te physicians and dentists of his own race, or can the de-
velopment of his intellectual 1life be committed to Negro teach-
ers unlesé these leaders have had years of training along the

brosd lines usually considered a part of higher eiuéation?
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The higher and industrial phases of édgcétion are by no means
mutually exelusive, but are both as essential to the symmet-
fical development of the Negro race as of the white race,
though their relative values will not be the same for the
.two races so long as their present relations persist. For
these reasons there seem. no valid causes why the opportu-
nities of service to thé race will not be just as great at
FPigk or Meharry as at the schools of the other types.

Another tendency seen in the schools of Nashville which
is worthy of note is the elimination of all trades courses
in the only real Negro arts college of the city, Fisk Univer-
sity. It has been seen thet for a number of years a few
courses were offered in printing and other such vocational
subjects in that institution. Buqall work which belongs
properly to a trades school has been eliminated, and only
in the preparatory department is there any hand work at all.
Thie action is in line with the theory, which is borne out
by experience, that trades schools and colleges should be
maintained as separate and distinot institutions. It is
exoeedingly doubtful if industria#courses have been put in
any of the Negro colleges so much in the interest of indus-
trial education as for the seke of gaining the favor of
Northern philanthropists. An explanastion of why the arts
celleges for Negroes in Nashville kept up so long the pre-
tense of giving some industrial training when in reality
they were giving only academic work of the most formal order,
may be found in Kelly Miller's frank stétement of the gener-
al situation: "It is easy to discem that‘their {(the philan-
thropists) sentiment during the last few years is shading to-
ward industrial training, to the disparagement of higher cul-
ture. This 18 easily intelligibde. Charity should be ap-
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plied where it is most needed and where it will reach the
largest possible number of the helpless. Its aim is to

help those who are lowest in the secale of want and distress.

Benevolent people are easily and willingly pérsuaded that
assistance rendered an industrial instftufion will be more
widespread in its application than if given to a o 1llege.
Colored universities have almost without exception added
on industrial courses, largely for the sake of gaining the
favor of Northern philanthropists. The literary education
of colored youth is so far discredited in the publie mind

that institutions of higher learning have to attach indus-
trial courses in order to gain financial favor and support.
This is praetical wisdom, if not vedagogical prudenece.™™*

STAGES OF CIVILIEATION REPRESENTED.-- As a seeming

fitting clese, which may alsc be taken as a summary, of

. - this discussion of the changing conceptions of Negro edu-
cation as exemplified in the history of the colored schools
of Nashville, attention is called to the different stages

of civilization represented by the Negroes of this ocity dur-
ing the years covered in this study ]1833-1916). It is dif-

ficult to realize that during this brief period of time the
education of representatives of nearly every stage of civil-
izatioh, from that of the primitive, ignorant, superstitious
Afriean to the highest achievement of modetn 1ife and science,
Bal been treated. Yet such 1s thg case. Little wonder is

it, therefere; that the aim of Negro education in Nashville,

has, through a gradatien of metamorphoses, been almost every-

- thing which t he aim of education has ever been in the history

of the human racg'from its primitive age to the present time.

*Report of the United States Commissioner of Education for i
1901, 701. I. Pago 8180 E

%
3
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0f course this aim throughout all these stages has been mod-
ified by the fact that, in its evelution, the Negro race has
been closeiy'associated with another and a more enlightened
race. For that reason, the changes in the aim of Negro ed-
ucation have succeeded one another more rapidly, but traces

of nearly all the aims given by histerians for the various
stages of civilization are more or less distinetly discern-
ible in the different periods described in this study. Negro
education in Nashville has been & missionary or evangelistic
propoganda; & training for leisure and away from the practi-
cal interests of life; fhe acquirement of knowledge for

~ knowledge sake;the gtudy of the mediaeval "liberal arts" as

a preparation for leadership;‘the learning by rote and the
memorization of much text-bobk "learning"; the acquirement

of a smattering knowledge of manﬁsubjects both liberal and
practioal without being fitted for any trade or profession.
But Negro education in Neshville has also been the means of
reducing by means of the publie school the illiteracy of her
colored citizens from ninety to twenty-two per cent; it has
algo given through its colleges fo the South thousands of
Negro teachers, preachors, doctors, and dentists who are,
almost without exception, making useful and productive cit-
izens; and it now has every indication of entering upon &

new ers of progress when it will offer a good elementary

, education, in which manual training is emphasized, to all

the colored children of the;city;,an industrial educatien,

in which all the tradss can be .learned, to the large per cent
who will onfer into indusyriai labor; and oollqge énd profaes- .
gional training to the few whe can and will prepﬁre themselves
for the more responsible p@aitions of leadership and professienp'é

al service to the race.
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APPENDIZX
A

STATISTICS OF NASHVILLE PUBLIC SCHOOLS, 187é-1914.

(9__. for colored; w. white).
No. of Enroll-  Average Numberof (ost pr. Pupila
Year _bldgs. ment, ~attendgnce teachers pupil. in H. Se
1876, ©. 3 996 602 $13.80
w. 5 3163 2341 18,08
1877, 6. . 3 934 644 12.63
We 5 3098 2420 16.31
1878, c. 3 970 721 11.09
w. 5 3265 2541 15.34
1879, c. 3 905 676 20 11.97
W 5 3217 2515 58 15.94
1880, c. 5 1694 1087 23 8.09
w. 7 4404 3212 65 12.37
1881, c. 5 1682 1210 23 8.59
w. i 4163 3155 66 13.40
1882, o. 5 1761 1328 23 8470
W. 8 4284 3447 76 12.10
1883, 6« b 1817 1221 22 9.72
W 8 4351 3422 76 14.14
1884, o. 4 2215 1837 32
w. 9 4858 3785 82
1885, c. 4 2491 1928 35
W 9 5216 4113 o7
1888, a. 4 2406 1915 36 15
w. 9 5698 4224 106 '
1889, 6. 4 2430 1972 36 | 13 |
e 9 5290 4433 111
1890, 6. & 2766 2302 40 9,09 33 |
W, 9 5709 4602 117 16.22 ‘
1891, e. " 3663 2981 52 7.84 36 §
w. 11 6838 5399 131 14,07 ,
1898, . 7 3708 3103 45 7.43 49
w. 11 7014 5653 148 15,08 ]
1893, 0. 7 3603 2948 57 . 9,16 65 §
11 . 7086 6675 142 16.14 :
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No. of Enroll- Aversge Number of Cost per Pupils
Yoar bldgs. ment attendance teachers pupil in H. Se
1894,6. 7 3827 3029 58 - $9.20 80
w. 11 6700 5352 142 17.32 95
1895, ¢. 7 3768 3258 50 9.44 66 ]
w. 11 6644 5690 153 17.09 %(ﬂ
1896, 0. 7 3590 - 2928 60 10.28 . 85 e
w. 11 6678 5186 146 18.24
1897, 6. 7 3630 2961 60 9.46 100
w. 11 6942 5576 146 14.40
1898, e¢. 7 4650 3410 66 7.66 120
w. 11 7299 5688 155 11.38
1899, o. 7 4824 3832 66 7.50 135
w. 12 = 7012 5818 149 14.71
1900, e. 7 5001 3968 66 7.33 110
w. 12 7012 5618 149 14.71
1901, e. 7 4635 3754 66 8.08 138
w. 12 7588 5861 153 14.08
1902, 6. 7 4384 3644 66 8.54 99
w. 12 7927 6146 162 14.00
1903, c. ¥ 4394 3639 66 8.19 119
w. 12 8169 6298 162 14.01
1904, 0. 7 4500 3690 67 8.03 165
w. 11 8247 6404 167 13.49 395 ﬁ
1605, c. 7 4569 3615 68 7,99 129 i
w. 12 8257 6392 168 13.69 443 :
1906, 6. 7 angn 3865 - 67 7.23 140 :
. 12 8527 6620 169 13.91 465
1907, o. 11 5312 4255 "8 7.70 161
w., 20 10,756 8263 218 13,57 739
1908, e. 11 5192 4111 83 8.61 174
w. 20 10,752 8335 224 13,83 705
1909, o. 18 5247 4282 84 8.68 211
w. 21 10,860 8798 230 - 13.94 830
1910, e. 18 5353 4477 86 8.48 203
w. 21 11,086 9365 240 15,09 953
1911, o. 12 5411 4263 88 8.90 235
- w. 21 11,179 8824 249 16.34 968
B 1912, 6. 12 5379 4296 89 10.80 276

: ; w. 21 11,475 9189 259 19.320 1108
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No. of Enroll- Average Number of Cost pr. Pupils
Year bldgs. ment _aitiendance teachers  pupil in H.3,
1913, c. 12 5334 4484 89 $11.08 261
We 22 12,101 10,118 274 20.04 1308
1914, c. 12 5852 4913 95 10.41 259

w. 22 12,897 10,776 284 19.95 1450
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| I. Schoel Attendance of Colored Population 6 to 20 Years of Age and 6 to
14 Years of Age, in Nine Cities: '

Population 6 to 20 Population 6 to 14

Total In school % in school Total In school % in school
Atlanta = 14,630 6,963 47,6 8,011 5,685 ' 70;9
Birmingham 14,025 6,978  49.7 7,982 5,807 72.7
| Xansas City 4,548 2,376 52.1 2,251 1,910 84.8
Louisville 9,374 5,296 56.2 4,902 - 4,240 86.4
lemphis 12,617 5,343 42.3 6,440 4,317 67
Nashville - 10,531 5,491 52.1 5,638 4,098 73,9
'New Orleans 24,685 11,129 45.4 13,990 9,446, 67.4
‘Richmond 12,873 5,465 = 42.4 6,927 4,514 65.2
st. Touis 8,907 4,897 53.8 4,725 3,941 83.4

II. Per cent of Illiterascy of Population ten years old and older.

Native White Foreign-born White Negro
1890 1900 1910 1890 1900 1910 1890 1900 1910

Atlants 4.5 2,07 2 4.5 8.6 5.9 48.9 35,1 20,9
Birmingham 1.8 1.3 1.2 6.6 13.9 15.1 51.5  40.3 22.1
Kansas City

101 . 0,7 04 902 808 8.9 30.5 19.5 9.6
Louisville 2.2 1.7 1.2 9.5 10.8 9.5 41.8 1.1 18.7
llemphis 1.7 .8 .5 7.7 11.3 9.9 44,2 35.1 17.6
New Orleans

2.5 2 1.1 15.6 18.3 12.9 43,1 36,1 18.3
Richmond 2.4 1.7 1.2 9.5 8.9 7.1 45.7 32.2 19.6

st. Louis 1.3 .9 6 9.1 9.8 1l.4 34.7 21l.3 1l2.4
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Douglas Publiec 3chool, Cincinnati, Ohioc.*

School Edifice: Alms Place and Chapel Street. Completed
in 1910; cost $167,871. Lot, 200 by 200 feet; cost $63,300.
Building has sixteen class rooms, two_kindergarténmrooms,
auditorium, industrial arts and household arts tooms, laundry,
model flat, sewing room, library, gymnasium, lunch room, open
air rdom, neighbofhood club room, boys' and girls' shower
baths, nurse and doctor's office, principal's office, two in-
door playrooms, and seats Boolpupils;_ Reached by Chapel St.,
South Norwood or Crosstown cars. Telephons Woodburn 565-Y.

The school. is situated in the heart of one of the most
denseiy populated colored districts.

3ocial Work.

l. Xindergarten Mothers' Club.

2. Parent-Teachers Club.

3. Household Science Department, for teadhing home-making
and house-keeping. |

4. Industrial Arts, where boys are taught elementary carpentry,
furniture repair work, cement work.

5. Penny Lunch Room to furnish meals to children &t cost;
serves at 10:X5 and 12:00 M., in charge of the Household
Science Department and a committee of teachers.

6. Penny Savings Bank, which is a branch of one of the Local

w Savings Banks, and is in charge of two teachers.

7. Home and School Gardens in charge of a teacher. Over 400
gardens this year.

8. Men's Athletis Club, meets in the Gymnasium two nights a weak.

9, Women's Athletic Club, meets in the gymnasium two nights

a week,

*In regponse to the writer's request for infomstion about this
school, its prineipal,F.M.jhugnﬁﬂL sent this description.




10.
11.
12.
13.

14,

15.
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Boys' Tlub.
Girls' Club.
Night Sechool Choral and Orchestra.
Milk Station in charge of visiting nurse, under the super-
vigion of the Board of Health. Nurse visits homes and

instructs them in the care of bables.

Open Air Rooms for consumptive and anaemic children under "

the joint supervision of the Board of Educetion and the
Board of Health.

Extension Social work is also done at Washington Terrace.

This is s community of model homes, bullt by a local philan~

thropist, interewted in the social improvement of the Negro

the
and the decrease of/death rate. Number of femilies at

present 220. A teacher has taken up residence here, in
order to be in touch with the problems of the community.
Men organized into a Welfare Association which has general
charge of the community activities, lectures, socisls, re-
ligious services, etc. Also passes upon the desirability
of tenants. Businesses here, grocery, tailor shop, dry
cleaning, drug store, doctor's office, shoe repair shop.
Women here have been organiied into an Improvement Club
which has charge of the work among the women.

A kindergarten is maintained by the Cinoinnatl Kinder-

garten Training Association.
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